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The Collaborative
Classroom

Center for the Collaborative Classroom (CCC) is a mission-driven, nonprofit organization
committed to ensuring that all students have the opportunity to become highly literate
critical thinkers who learn from, care for, and respect one another. The organization has
more than four decades of experience providing professional development for teachers and

innovative curriculum for classrooms.

How we teach matters as much as what we teach. CCC nurtures continuous professional
learning that empowers teachers to transform classrooms, build school communities, and

inspire the academic and social growth of children.

All of our curriculum materials and professional development services reflect the following

core principles:

= Fostering caring relationships and building inclusive, safe environments are

foundational practices for both student and adult learning communities.

» Classroom learning experiences should be built around students constructing

knowledge and engaging in action.

» Honoring and building on students’ intrinsic motivation leads to engagement and

achievement.
= Social and academic curricula are interdependent and integrated.

Our innovative, research-based curricula not only support deep student learning and
engagement but also guide teachers in creating CCC’s vision of a Collaborative Classroom—
an intentional environment in which students become caring members of a learning

community.

Collaborative Classroom teachers become mindful of their practice by using materials that
engage and motivate students, develop critical thinkers, and promote reflection about

learning and community.

Collaborative Classroom students learn to work independently and collaboratively, to

respectfully share their thinking with others, and to take responsibility for their learning.

Introduction » The Collaborative Classroom Xv
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Overview of the CCC Collaborative Literacy Suite

The CCC Collaborative Literacy™ suite is an innovative set of modular programs

that fosters students’ ongoing development as readers, writers, and caring members

of the classroom community. The Making Meaning™ program focuses on reading
comprehension strategies and vocabulary development. Being a Reader™ is an early
reading program that focuses on teaching students the foundational skills they need to
read well and comprehend what they read while developing a love of reading. The Being a
Writer™ program develops students’ capacity to write well in a variety of genres using

a writing process model.

Together, the programs that make up the CCC Collaborative Literacy suite address
the core concepts, strategies, and skills traditionally taught in the language arts block
while transforming the learning environment into one that is student centered. As
the students learn to think, talk, and share ideas, they come to value the thinking

of others. They become thoughtful readers and writers and discuss big ideas with

respect, clarity, and understanding.

IMPLEMENTATION GUIDE
The CCC Collaborative Literacy Implementation Guide, available on the CCC Learning Hub

(ccclearninghub.org), shows teachers how the components of Collaborative Literacy fit into a
single language arts block and also includes suggestions for scheduling, planning, and pacing

lessons.

While Being a Reader, Making Meaning, and Being a Writer have been designed to work
together as modules in the CCC Collaborative Literacy suite, each can also serve as a stand-

alone program that can be used in combination with other literacy programs.
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Program Overview

The Making Meaning® program is a reading comprehension curriculum for kindergarten
through grade 6. It is the first program of its kind to combine research-based best practices
in reading comprehension with support for fostering your students’ growth as caring,

collaborative, and principled people.

We are well aware of the demands that elementary school teachers face in teaching reading
today. Among those demands are the many activities that must be squeezed into the
school day, the pressure of increased standardized testing, and a student population with
increasingly diverse needs. The Making Meaning program offers maximum support for
teaching reading comprehension in this environment. It is not another loosely defined
program that adds hours of preparation to an already crammed to-do list. Rather, itis a
fully fleshed-out curriculum that integrates easily into what you already do, incorporates
an understanding of how real classrooms function, and teaches the specific strategies that

students need to become effective readers, at a level and pace that is accessible to everyone.

New to the Third Edition

In this third edition of the Making Meaning program, we have added content, assessments,
and technology features designed to support your teaching and your students’ reading

comprehension and social development. These include:

Additional weeks of instruction for a total of 30 weeks at all grades
» New read-aloud titles
» Additional informational texts at all grades

» A new Individualized Daily Reading (IDR) strand at kindergarten, expanded support

for IDR at grades 1-6, and new IDR mini-lessons at all grades

» New and revised Writing About Reading activities in which the students write in

various ways in response to texts

» A new Student Response Book at grade 1 and a revised and expanded Student Response
Book at grades 2-6

» Print and digital teacher’s manuals with links to professional development media and

lesson resources

Introduction » Program Overview xvii
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» A new Assessment Resource Book at kindergarten and new and expanded reading

comprehension assessments at grades 1-6

* An online assessment tool, the CCC ClassView™ assessment app, for capturing and

synthesizing assessment data

= A Reading Assessment Preparation Guide that prepares students for standards—based

reading comprehension assessments at grades 3-6
= Online, interactive whiteboard activities

= Additional support for incorporating technology through tips, tutorials, mini-lessons,

and extension activities

* An updated and expanded vocabulary supplement at all grades, the Vocabulary
Teaching Guide

You will find more information about new content, assessments, and technology features

in the pages that follow.

Unique Pedagogy

The unique pedagogy of the Making Meaning program has grown out of years of research
on reading comprehension and child development. The lessons integrate instruction and
practice in reading comprehension strategies with activities that foster the students’ social,

emotional, and ethical development.

RESEARCH BASED/CLASSROOM TESTED

Research documents what many teachers have always known: the fact that a child can read

a page aloud does not mean that he or she can understand it. Teaching children to make
sense of what they read has been an enduring challenge. To address this challenge, the
creators of the Making Meaning program have drawn on decades of research by people like

P. David Pearson and Michael Pressley, who describe the strategies that proficient readers
use naturally and the conditions that foster those strategies in children. The Making Meaning
program also draws on portraits from many classrooms in which reading comprehension is
successfully taught, such as those described by Lucy Calkins in her work with the Reader’s
Workshop and by Ellin Keene and Susan Zimmerman in their book Mosaic of Thought. The
Making Meaning program brings this research together in a unique, yearlong curriculum

of easy-to-implement daily lessons. Reading comprehension strategies are taught directly
through read-aloud experiences, and the students learn to use these strategies to make sense

of their own reading, through guided and independent strategy practice.
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In addition to a solid research base, Making Meaning has been shaped by pilot testing and
discussions with a wide range of classroom teachers to assure that it is effective and that it
fits into a typical classroom day. The Making Meaning program can replace an existing reading
comprehension program or supplement basal instruction. It is designed to be accessible to all

students, whatever their reading levels, and includes support for English Language Learners.

DUAL FOCUS: ACADEMIC AND SOCIAL/ETHICAL LEARNING
The Making Meaning program is also unique in its focus on teaching the whole child. Child

development research tells us that children learn and grow best in environments where their
basic psychological needs are met. Children need to feel physically and emotionally safe. They
need to feel that they belong. They need to have a sense of themselves as autonomous and
capable. Studies indicate that when these basic needs are met at school by helping students
experience a sense of community, the students do better academically (as measured over time
by grades and test scores), exhibit more pro-social tendencies, and show greater resistance to

problem behaviors, such as drug use and violence (Durlack et al. 2011).

To this end, the Making Meaning program helps you create a classroom community in

which your students feel a strong sense of belonging, psychological safety, autonomy, and
responsibility to themselves and to the group. Teachers know that such an environment does
not just happen; it must be deliberately created through setting up purposeful interactions
among students, teaching them social and problem-solving skills, and helping them to
integrate pro-social values into their lives. As you teach the Making Meaning lessons, you will
see that the children’s ability to learn reading comprehension strategies is inextricably linked
to their ability to work together and bring democratic values like responsibility, respect,

fairness, caring, and helpfulness to bear on their behavior and interactions.*

TEACHER SUPPORT

The program is designed to help you develop and practice valuable teaching skills as you
support your students’ growth as readers. Detailed, easy-to-follow lesson plans include
suggestions for introducing and practicing cooperative structures, conducting read-alouds,
facilitating discussions, assessing the class, and conferring with individual students. Teacher
Notes and references to professional development media throughout the lessons explain the
underlying pedagogy of various activities and provide examples of what might happen in the
classroom. A regular “You might say” feature provides you with language you might draw on

as you model your thinking about a strategy.

* To read more about the theoretical and research basis for the Making Meaning program, please refer
to the Bibliography on page 775.
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Program at a Glance

The pages that follow provide a detailed scope and sequence for teaching reading
comprehension at your grade level. The daily lessons revolve around clearly defined teaching

objectives and build in complexity as students move through the program.

A week of lessons typically begins with a read-aloud of an engaging text, followed by a class
discussion of what the text is about. This same read-aloud text is used on subsequent days
to teach the students a comprehension strategy and to give them guided practice with the
strategy. The week usually ends with the students practicing the strategy independently
by using classroom library books and discussing their thinking. Each lesson typically
requires 20-40 minutes of classroom time, depending on the grade level. In addition to the
lessons, the students participate in Individualized Daily Reading (IDR), during which they
read texts at their appropriate reading levels independently for up to 30 minutes each day,
depending on the grade level. For more information about IDR, see “Individualized Daily

Reading (IDR)” on page xxxix.

STRATEGY DEVELOPMENT
The following comprehension strategies are taught in the Making Meaning program:

» Using schema/Making connections
= Retelling

» Visualizing

» Wondering/Questioning

= Using text features

» Making inferences

» Determining important ideas

* Analyzing text structure

= Summarizing

» Synthesizing

Not all strategies appear at each grade level. The program begins with the most
developmentally appropriate strategies in the primary grades, and additional strategies
are introduced in later grades. The table on the next page shows the development of the

strategies across grades K-6.
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Development Across the Grades

T AN RN KN R

Using Schema/Making Connections

Retelling | | O

Visualizing | | [ | | | | |
Wondering/Questioning [ | [ | | | | | |
Using Text Features | | | | | | |
Making Inferences O O | | | | |
Determining Important Ideas O | | | | |
Analyzing Text Structure O O | | | |
Summarizing O O | | |
Synthesizing O | |

M formally taught [informally experienced

PROGRAMV COMPONENTS
The Making Meaning program includes:

» A Teacher’s Manual (grades K-6), containing detailed lessons that provide a sequence of

instruction for the academic year
= A set of carefully selected, grade-appropriate trade books to use as read-alouds

» A Student Response Book, one for each student (grades 1-6), coordinated with specific
lessons and providing the students with selected read-aloud texts and excerpts, writing

activities, a Reading Journal, and a Reading Log at grades 2-6

» An Assessment Resource Book (grades K-6), containing information and record sheets to help

you regularly monitor the progress and needs of individual students and the whole class

» A Reading Assessment Preparation Guide (grades 3-6), containing lessons to prepare

students for a standards-based reading comprehension assessment

» A Vocabulary Teaching Guide, with weekly lessons that build students’ vocabularies by

teaching words taken directly from Making Meaning read-alouds

= A Digital Teacher’s Set, containing digital versions of the Teacher’s Manual, Vocabulary Teaching

Guide, Assessment Resource Book, and Reading Assessment Preparation Guide (grades 3—-6)
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» Access to online resources via the CCC Learning Hub (ccclearninghub.org), such as interactive

whiteboard activities, assessment forms, reproducibles, and professional development media

= Access to the CCC ClassView app (classview.org), which allows for electronic recording,
sorting, synthesizing, and reporting of assessment data for individual students and the

whole class

For more information about the print format of the Teacher’s
Manual, see the “Getting Started with Your Print Teacher’s Manual”

tutorial (AV37). For more information about the digital format, see

the “Getting Started with Your Digital Teacher’s Set” tutorial (AV38). AV37 AV38

ALIGNMENT WITH STANDARDS
The Making Meaning program develops students’ ability to think critically, read closely

and thoughtfully, work collaboratively, and express themselves clearly and confidently. It
aligns with reading, writing, and listening and speaking standards. For more about how the

program aligns to specific state standards, see the CCC Learning Hub (ccclearninghub.org).

Xxii Making Meaning® Teacher's Manual, Grade 5

© Center for the Collaborative Classroom Sample materials for review

The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



Understanding the
Program

The Making Meaning program helps students develop as readers and as caring, collaborative
people. This dual focus is based on two beliefs: that students’ academic learning flourishes
when social learning is integrated into the curriculum and that we are called on as educators

to help students develop as whole people—academically, socially, and ethically.

Focus on Comprehension

In the Making Meaning program, students are taught the reading comprehension
strategies that research shows good readers use to make sense of texts. They learn and
practice the strategies with guidance and support from you before using them in their

independent reading.

THE GRADE 5 COMPREHENSION STRATEGIES

The strategies that follow are formally taught or informally experienced in grade 5 of

the program.

» Using schema/Making connections. Schema is the prior knowledge a reader brings
to a text. Readers construct meaning by making connections between their prior
knowledge and new information in a text. In Making Meaning grade 5, the students
learn to connect what they know from their own experiences to texts before, during,

and after a read-aloud. They also make connections between texts.

*» Visualizing. Visualizing is the process of creating mental images while reading. Mental
images can include sights, sounds, smells, tastes, sensations, and emotions. Good
readers form mental images to help them understand, remember, and enjoy texts. In
Making Meaning grade 5, the students visualize to make sense of figurative language

and deepen their understanding and enjoyment of poems and stories.

» Wondering/Questioning. Proficient readers wonder and ask questions to focus their
reading, clarify meaning, and delve deeper into a text. They wonder what a text is
about before they read, speculate about what is happening while they read, and ask
questions after they read to gauge their understanding. In Making Meaning grade 5,
the students wonder and ask questions before, during, and after a read-aloud to make

sense of a text.

» Using text features. Readers who understand that expository texts have common

features, such as tables of contents and indexes, headings and subheadings, and

Introduction » Understanding the Program xxiii

© Center for the Collaborative Classroom Sample materials for review
The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



diagrams and charts, use those features to help them unlock a text’s meaning. In
Making Meaning grade 5, the students identify features of expository texts and use

those features to help them understand the texts.

» Making inferences. Not everything communicated by a text is directly stated. Good
readers use their prior knowledge and the information in a text to understand implied
meanings. Making inferences helps readers move beyond the literal to a deeper
understanding of texts. In Making Meaning grade 5, the students identify features of

expository texts and use those features to help them understand the texts.

» Determining important ideas. Determining the important ideas in a text helps readers
identify information that is essential to know and remember. What is identified as
important in a text will vary from reader to reader, depending on the purpose for
reading and prior knowledge. In Making Meaning grade 5, the students explore which

ideas in texts are important and support their thinking with evidence from the texts.

» Analyzing text structure. Proficient readers use their knowledge of narrative and
expository text structure to approach and comprehend texts. For example, readers who
understand that stories have common elements, such as setting, characters, and plot,
have a framework for thinking about stories. Readers who understand that authors of
expository texts organize information through text structures, such as chronological
order, cause and effect, and compare and contrast, use those structures to understand
and remember the information. In Making Meaning grade 5, the students use story

elements to help them think about stories.

» Summarizing. Summarizing is the process of identifying and bringing together the
essential ideas in a text. Readers summarize as a way of understanding what they have
read and communicating it to others. In Making Meaning grade 5, the students identify

important ideas and use those ideas to develop oral and written summaries.

» Synthesizing. Synthesizing is a complex process that requires the reader to visualize,
use schema, question, infer, and summarize to develop new ideas and understandings
based on information in a text. In Making Meaning grade 5, the students synthesize to

form opinions and make judgments about texts.

THINKING TOOLS

The students learn various “Thinking Tools” that help them implement the strategies they

are learning and delve more deeply into texts. In grade 5, the students learn and use:

» Stop and Ask Questions. The teacher stops at various places during a read-aloud, and
the students write questions about what they are hearing. The students then have a

record of their questions to use during partner or class discussions.

» Double-entry Journal. A student might write a quotation from a text in one column
and his or her reaction to the quotation in the other column. Alternatively, he or she

might write thoughts about a character at the start of a story in one column, and his or
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her thoughts about the character at the end of the story in the other column. This kind
of writing in a double-entry journal helps the students to become more reflective about

their reading and builds writing skills.

Focus on Social/Ethical Development

Helping students to develop socially and ethically, as well as academically, is part of the
educator’s role, and we believe it should be integrated into every aspect of the curriculum.
Social and academic learning flourish when they are integrated naturally, rather than
pursued separately. Research shows that building a safe and caring classroom community
helps students develop a sense of responsibility for their own learning and behavior, as well
as empathy and motivation to help others (Schaps 2004). Students who receive support

in building their social and emotional skills demonstrate significant gains in academic
achievement (Durlack et al. 2011).

BUILDING RELATIONSHIPS

During Making Meaning lessons, the students listen to and discuss texts in pairs, small
groups, and as a class, and through their interactions, they come to recognize that talking
about texts is a way to understand them. As the students work together, they develop caring
and respectful relationships, creating a safe and supportive classroom community that is
conducive to sharing their thinking. They are encouraged to take responsibility for their

learning and to be aware of the effect of their behavior on others.

VALUES AND SOCIAL SKILLS

As you help the students build relationships, you also help them understand the values that
underlie these relationships. Across every year of the program, broad social goals help the
students think about and act on five core values: responsibility, respect, caring, fairness,

and helpfulness. The students reflect on what it means to act on these values and how their
actions affect the community. Lapses in applying the values are seen as normal learning
experiences, rather than as failures. In addition to these five core values, the students explore
other values that arise in the read-alouds, such as courage, perseverance, gratitude, and

compassion.

The social skills that students learn in Making Meaning help them to act on these values in
a deliberate way. They learn basic social skills (such as listening to others and taking turns)
early in the year, laying the foundation for the more sophisticated skills they learn and
practice later in the year, when both their academic work and resulting social interactions
become more demanding. (For example, learning how to listen to others early in the year

prepares the students to build on one another’s thinking later in the year.)

Social development objectives for each week’s lessons are listed in the Overview of the week.

The week’s lessons provide activities, questions, and cooperative structures that target these
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objectives. (For more information, see “Cooperative Structures” on page xxviii.) Social skills
emphasized in grade 5 include listening respectfully to the thinking of others and sharing
their own, using prompts to add to one another’s thinking, and working in a responsible way.
The lessons also provide opportunities for the students to decide such things as how they
will divide the work fairly and how they will report their ideas to the class. Learning how to
make these decisions helps the students become responsible group members. A Social Skills
Assessment (grades 1-6) is included for use early in the year, mid-year, and at the end of the
year to help you assess your students’ progress in meeting the social development objectives

of the program.

The table below lists the social skills taught in the program and the grade levels at which they

are formally taught, reviewed, or integrated.

Social Skills Across the Grades

I S N N N TR

Speaking clearly .

Taking turns talking

and listening ) ’ ’ ’

Participating in

partner work and class . . . . . . .
discussions

Following classroom . . . . . . .
procedures

Listening respectfully . . . . . . .

to others
Contributing ideas that
are different from other . . . . . . .

people's ideas

Sharing partner’s

thinking with the class ’ ’ ’ ’ : : ’
Reflecting on own . . . . . . .
behavior

Taking responsibility

for learning and . . . . . . .
behavior

Explaining thinking . . . . . . .

(continues)
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Social Skills Across the Grades (continued)

ke e e s e

Giving reasons to
support opinions

Using discussion
prompts

Agreeing and
disagreeing . . . .
respectfully

Using clarifying
questions and . . . .
statements

Including everyone
and contributing to . . .
group work

Making decisions
and solving problems . . .
respectfully

Discussing feedback
and giving opinions . . .
respectfully

Confirming another
person'’s thinking

RANDOM PAIRING

Most lessons in Making Meaning are designed for pair work. We recommend that you
randomly pair students at the beginning of each unit and have partners stay together for

the whole unit. (See “Considerations for Pairing ELLs” on page liii.) Working with the same
partner over time helps each student work through and learn from problems, build successful

methods of interaction, and develop his or her comprehension skills.

Random pairing sends several positive messages to the students: there is no hidden agenda
behind how you pair the students (such as choosing pairs based on achievement); every
student is considered a valuable partner; and everyone is expected to learn to work with
everyone else. Random pairing also results in heterogeneous groupings over time, even
though some pairs may be homogeneous in some way during any given unit (for example,

both partners may be female).

The box at the top of the next page suggests some methods for randomly pairing the

students.

Introduction » Understanding the Program Xxvii

© Center for the Collaborative Classroom Sample materials for review

The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



Some Random Pairing Methods

= Distribute playing cards and have each student pair up with someone who has the same
number or suit.

= Place identical pairs of number or letter cards in a bag. Have each student pull a card out of the
bag and find someone who has the same number or letter.

= Cut magazine pictures in half. Give each student a picture half. Have each student pair up with
the person who has the other half of the picture.

g@ COOPERATIVE STRUCTURES

Cooperative structures are taught and used at every grade level to increase the students’
engagement and accountability for participation. These structures help the students

learn to work together, develop social skills, and take responsibility for their learning.
Students talk about their thinking and hear about the thinking of others. Suggested uses of
cooperative structures in the lessons are highlighted with an icon. In addition, you can use
the cooperative structures whenever you feel that not enough students are participating in a

discussion or, conversely, when many students want to talk at the same time.

Cooperative Structures in the Program
= Turn to Your Partner. Partners turn to one another to discuss a question.

= Think, Pair, Share. Each student thinks individually about a question before discussing his or
her thoughts with a partner. Pairs then report their thinking to another pair or to the class.
This strategy is especially appropriate when the students are asked to respond to complex
questions.

= Think, Pair, Write. As in “Think, Pair, Share,” each student thinks individually before discussing
his or her thoughts with a partner. The students then write what they are thinking. Pairs might
then share their writing with another pair or with the class.

= Heads Together. Groups of four students discuss a question among themselves. Groups might
then share their thoughts with the class.

= Group Brainstorming. Groups of four generate as many ideas as they can about a question as a
group member records. These lists are then shared with the class.

In grade 5, the students learn “Turn to Your Partner” and “Think, Pair, Share.” Other

structures are added as developmentally appropriate.
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Teaching the Program

How the Grade 5 Program Is Organized

The Making Meaning program for grade 5 consists of ten units. The units vary in length from
one to five weeks. Each week has four days of instruction and practice. The calendar below

provides an overview of the year.

Sample Calendar for Grade 5

1. The Reading Community: Fiction 2 weeks Listen to and discuss stories
= The Lotus Seed by Sherry Garland Learn the procedures for gathering, “Turn to Your
Partner,” “Think, Pair, Share,” and Individualized

= Something to Remember Me By by i .
Susan V. Bosak Daily Reading

. Build the reading community
= Everybody Cooks Rice by Norah Dooley

2. Using Text Features: Expository Nonfiction 3 weeks Use text features to find and understand

= Rainforests by James Harrison information

- “Follow That Balll Soccer Catching On Learn the procedure for “Think, Pair, Write

in the U.S."
= “All Work and No Play: Trends in School
-l Recess”
i
@ = Great Women of the American Revolution by
L. Brianna Hall
3. Questioning: Expository Nonfiction 2 weeks Use questioning to think about expository texts
= Big Cats by Seymour Simon Use schema to think about all they know about
a topic
Build a body of knowledge about animal life
Learn the procedure for “Stop and Ask
Questions”
4. Analyzing Text Structure: Fiction 4 weeks | Explore narrative text structure through
- el Eveastelng by el Tl discussions of plot, setting, character, conflict,
and theme

Use questioning to think about narrative text

Introduction » Teaching the Program Xxix

© Center for the Collaborative Classroom Sample materials for review
The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



XXX

(a4
Ll
-
=
=

Sample Calendar for Grade 5
Unit/Read-aloud

Focus

Expository Nonfiction
= “Copycats: Why Clone?”
= “The Debate on Banning Junk Food Ads”
= “All-girls" and All-boys’ Schools: Better for Kids”
= “Do Kids Really Need Cell Phones?"”
= “"How to Make an Origami Cup”

= "Ashton Hammerheads Schedule for
September 2015”

= “Blue Line Train Schedule”
= “Frontier Fun Park”

= Survival and Loss: Native American Boarding Schools

Making Meaning® Teacher's Manual, Grade 5

5. Making Inferences: Fiction and Poetry 2 weeks Make inferences to understand narrative texts
= The Van Gogh Cafe by Cynthia Rylant Make inferences and visualize to
. . derstand poet
= “Speech Class” by Jim Daniels understand poetry
. Use a double-entry journal
= “October Saturday” by Bobbi Katz
Learn the procedure for “Heads Together”
= “Eraser and School Clock” by Gary Soto
= “back yard” by Valerie Worth
6. Making Inferences: Fiction and 3 weeks Make inferences to understand narrative and
Expository Nonfiction expository texts
= Richard Wright and the Library Card by Make inferences to explore causal relationships
William Miller in narrative and expository texts
= Uncle Jed's Barbershop by Margaree Learn the procedure for “Group Brainstorming”
King Mitchell
= Hurricanes by Seymour Simon
= Global Warming by Seymour Simon
= Rainforests by James Harrison
7. Analyzing Text Structure: 5 weeks Analyze expository text structure

Explore ways in which articles and functional
texts are organized

Explore the use of cause and effect,
chronological, and compare and contrast
relationships in textbooks

ANSWERING QUESTIONS IN RESPONSE TO TEXT UNIT
FROM THE READING ASSESSMENT PREPARATION GUIDE (1 WEEK)
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Sample Calendar for Grade 5

8. Determining Important Ideas and 4 weeks Determine important ideas in texts
S.un'.lmarlzmg: Narrative Nonfiction and Distinguish between important and supporting
Fiction ideas in texts

* A River Ran Wild by Lynne Cherry Use important ideas to summarize

= Harry Houdini: Master of Magic by Robert Kraske
= “Mrs. Buell” from Hey World, Here | Am! by

Jean Little
9. Synthesizing: Fiction and Expository 4 weeks Synthesize by forming opinions and making
Nonfiction judgments about texts

= “Review of ‘Mrs. Buell""”
= "Zoo" by Edward D. Hoch

= “12 seconds from death” by Paul Dowswell

SPRING

= "The Pros and Cons of Year-round Schools”
= "Year-round School: I'm for It"
= “Year-round School: I'm Against It”

= “Review of The Legend of Sleepy Hollow" by
Jennifer B. (age 12)

10. Revisiting the Reading Community 1 week Prepare book recommendations and generate
summer reading lists

Reflect on the students’ growth as readers

Reflect on the reading community

Planning and Teaching the Lessons

We offer the following considerations to help you plan and teach the Making Meaning lessons.

TEACHING THE UNITS IN ORDER

We recommend that you teach the units in the order in which they appear in the Teacher’s

Manual for several reasons:

» Instruction in comprehension strategies builds systematically across the year. In
Unit 2, for example, the students use text features to help them make sense of

expository nonfiction texts, while in Unit 3, they use questioning to explore the
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genre in more depth. In Unit 4, the students analyze narrative text structure to help
them make sense of fiction before doing the challenging work of making inferences

in fiction, poetry, and expository nonfiction in Units 5 and 6. In the final units of the
year, the students hear and read increasingly complex texts. Determining important
ideas and summarizing—-skills necessary for synthesizing information-—are taught in

Unit 8 before synthesizing is itself introduced in Unit 9.

= Support for Individualized Daily Reading also builds across the year. Procedures
necessary for the success of IDR, as well as critical practices such as keeping a Reading
Log and Reading Journal, self-monitoring, and using “fix-up” strategies, are introduced
early in the year, preparing the students for the important work in subsequent units
of using comprehension strategies as they read and reflecting on and conferring about

their reading. Expectations for stamina also increase throughout the year.

» Routines and cooperative structures critical to both academic and social development,
including “Turn to Your Partner,” “Think, Pair, Share,” and “Think, Pair, Write,” are
introduced in early units and used throughout the year. Later units build on the
students’ experiences with pair work to support group work and cooperative structures

such as “Heads Together” and “Group Brainstorming.”

» Social skills deepen in complexity across the year. In Units 1 and 2, for example, the
students practice listening respectfully to the thinking of others and sharing their own
thinking. This is preparation for using discussion prompts to build on one another’s
thinking, a critical skill introduced in Unit 3. In later units, the students transition
from pair work to working in groups of four, and learn skills that support group work,

such as making decisions, solving problems, and discussing opinions respectfully.

» The lessons in the Vocabulary Teaching Guide must be taught in order. Words introduced
in early weeks of the program are reviewed in later weeks, providing the students
with multiple exposures to the words, and instruction in independent word-learning
strategies, such as using prefixes, suffixes, and roots, builds across the year. The
assessments also rely on the words being taught in the order prescribed. For more

information, see “Vocabulary Teaching Guide.”
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UNIT AND WEEK OVERVIEWS

To prepare to teach a unit, begin by reading the unit’s introductory pages. The opening

page provides a summary of the academic and social goals of the unit. The Resources list
specifies the physical materials and the supplemental activities for the unit, while the Online
Resources list indicates all of the materials that are available digitally on the CCC Learning

Hub (ccclearninghub.org).

—m m Using Text Features

Using TeXt :BES?SURCES RESOURCES.
Features

EXPOSITORY NONFICTION

Online Resources

w

The Development Across the Grades table shows how the reading comprehension strategies
taught in the program develop across the grades, highlighting the strategy featured during
that unit. The Overview table identifies the key academic focuses of each day of instruction

in the unit, as well as each day’s read-aloud text.

DEVELOPMENT ACROSS THE GRADES GRADE 5 OVERVIEW

MkingCornectiors s |w|w|[of[o][o]n .
" | =

Prepare for each week by reading that week’s Overview, including the read-aloud summary,
the online resources, and the comprehension and social focuses. The “Do Ahead” section
alerts you to special requirements for the week and any preparations you should make
ahead of time. Preview the lessons and note how the instruction supports the week’s

comprehension and social focuses from lesson to lesson.
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@ DO AHEAD
v

@ DO AHEAD
.

Online Resources

a a6 | makin

PREPARING THE DAILY LESSONS

Read-aloud Lessons

Students’ listening comprehension typically exceeds their reading comprehension. Listening
to and discussing texts together enables the students to build background knowledge and
vocabulary, enjoy a common experience, build community, share ideas, and collaborate to
construct meaning. Each week begins with a read-aloud lesson. After the reading, discussion
questions check the students’ surface-level understanding of the text in preparation for

deeper thinking about it on subsequent days of the week.

To Prepare for a Read-aloud:

= Read the entire lesson and anticipate how your students will respond.
= Collect materials and anticipate room arrangement needs.
= Practice reading the text aloud. Focus on reading slowly.

» Review the Suggested Vocabulary and the ELL (English Language Learner) Vocabulary
lists and locate these words in the text. To better define these words smoothly while
reading aloud, write each definition on a self-stick note and place the note next to the
word in the read-aloud text. Notice if there are any additional words you may need to

define for your students.

= Locate any suggested stopping points in the text. Again, you might use a self-stick note

to mark each stopping point.

» Decide what level of support your English Language Learners will need. You might
need to read the text aloud to your ELLs prior to reading it to the whole class or
summarize the text for them. Also, review any ELL Notes in the lesson and provide
extra support for your students as appropriate. (For more information, see “Support

for English Language Learners [ELLs]” on page li.)
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= Optional extension activities appear at the end of some lessons. Review any extension
activities and decide if and when you want to do the activities with your class. Some

may require additional materials or preparation.

Read-aloud Lessons with Alternative Texts

You may want to substitute another text for the provided read-aloud text to teach the
comprehension focus of the week or to repeat a week of instruction. For this purpose, a list of
“Grade 5 Alternative Texts” is provided in the General Resources section of the CCC Learning
Hub. The trade books suggested in the list of alternative texts are offered in Center for the
Collaborative Classroom’s Comprehension Strategies Libraries. These grade-level libraries are
designed to support instruction of the specific strategies used in the lessons. Visit Center for

the Collaborative Classroom’s website (collaborativeclassroom.org) for more information.

Strategy Lessons

Strategy lessons introduce the strategy that is the comprehension focus for the week.
Typically, you will reread the read-aloud text from Day 1 and ask questions that help your
students move beyond the text’s surface meaning to a deeper exploration of it. You will then
guide the students to develop their understanding through carefully structured activities.

This approach encourages the students to explore and develop a strategy before you explicitly
label it.

To Prepare for a Strategy Lesson:

» Read the entire lesson (including the Student Response Book pages) and anticipate how

your students will respond.
= Collect materials and anticipate room arrangement needs.

= Practice using the strategy at least once in your own reading to help you anticipate

difficulties the students might have.
= Plan how you will pace the lesson to keep it moving.
= Review suggested discussion questions and decide which ones you will ask.

» Remember that making meaning of a text—not using a particular strategy—is the
primary goal of the program. Keep discussions focused on the text, and remind the

students that strategies serve readers by helping them understand what they read.

» Review and plan any optional extension activities you want to do with your class.

Guided Strategy Practice Lessons and Independent Strategy Practice Lessons

Strategy lessons are often followed by lessons in which the students practice using the

strategy, with teacher support gradually being reduced as the students become more

comfortable with the strategy. In a guided strategy practice lesson, the students practice

using the strategy with a very familiar text (such as an excerpt from the week’s read-aloud

text), with you facilitating and supporting the students’ work by asking focused questions

and guiding the discussion.
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In independent strategy practice lessons, the students practice using the strategy in
appropriately leveled texts that they read independently. You have the opportunity to

monitor the students and provide individual help as needed.

To Prepare for a Guided or Independent Strategy Practice Lesson:

= Read the entire lesson (including the Student Response Book pages) and collect
materials.

» Practice any teacher modeling required in the lesson.

= Plan how you will pace the lesson to keep it moving.

= Review suggested discussion questions and decide which ones you will ask.

» Review and plan any extension activities you want to do with your class.

LESSON LENGTH AND PACING

Grade 5 lessons take, on average, 20-40 minutes. Lessons in the first few weeks of the
program may take longer as you introduce and practice cooperative structures (“Turn to
Your Partner” and “Think, Pair, Share”). A few of the read-alouds will require additional time.
A Teacher Note at the beginning of these lessons alerts you to the need for more time and

suggests how you might break the reading into two parts, if necessary.

It is important to monitor the pace of the lessons, not only to complete them in a reasonable
amount of time, but also to help the students stay focused and engaged. To maintain the pace

of the lessons, we suggest the following:

» As much as possible, we advise that you teach the lessons as written, understanding that

adjustments may be needed based on your knowledge of your students and their needs.
» Keep partner conversations brief (20-30 seconds).

= After partners have shared, have only one or two volunteers share their thinking with

the class, even if other students have their hands up.

» During class discussions, have only two or three volunteers share their thinking. If
many students want to contribute to the discussion, use “Turn to Your Partner” to
give partners an opportunity to share with each other. Then have only one or two

volunteers share with the class.

EXTENDING THE INSTRUCTION

In addition to the core lessons, the program features the following opportunities to extend

instruction:

= Writing About Reading. These optional activities provide a reading/writing connection
within the Making Meaning program by asking the students to write opinions about

and make connections to the texts they hear and discuss during read-aloud lessons.
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The activities build in complexity across the grades, with students at all levels
encouraged to refer to the texts to support their thinking. Support for modeling
writing is included in these activities. The activities can be done at the end of a lesson

or at another time.

» Extensions. These optional activities provide additional learning opportunities that
extend or enhance the instruction in the core lessons. Examples of extension activities
include reading other books by the author of the read-aloud, imagining an alternative

ending to the story, and learning more about a topic introduced in the read-aloud text.

STUDENT RESPONSE BOOKS

The Making Meaning program provides a Student Response Book for each student in
grades 1-6. The Student Response Books include:

= Excerpts and reprints of selected read-aloud texts.

» Activity sheets correlated to lessons that the students use to record their thinking.
Activities might include thinking tools and cooperative structures that require writing,

such as “Stop and Wonder.”

» Reading Logs (grades 2—6), in which the students list and comment on the texts they
read independently, and Reading Journals (grades 1-6), in which the students write in

more depth about their independent reading.

The Student Response Books are a useful resource for both you and your students. The
students can use their Reading Logs and Reading Journals to track and write about their
reading. The activity sheets make it unnecessary for you or your students to provide
additional paper, and they are engaging and easy to use. The completed sheets also comprise
a record of each student’s work in the program. The Student Response Books are an integral
part of the Individual Comprehension Assessment. For more information, see “Individual

Comprehension Assessment” in the Assessment Overview of the Assessment Resource Book.

PROFESSIONAL DEVELOPMENT MEDIA
Brief videos created for the third edition of the Making Meaning program help you with

effective implementation. The videos, intended for viewing when planning lessons, provide
a range of support, including tips for introducing IDR and conferring with the students,
demonstrations of teachers using various techniques for facilitating discussions, and
examples of students using cooperative structures. For a complete list of professional

development media, visit the CCC Learning Hub (ccclearninghub.org).

HELPFUL LESSON FEATURES
The lessons include a number of features that help you navigate the instruction and that
provide background information and tips. These lesson features are listed in the table on the

next page.
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Helpful Lesson Features

= Vocabulary Notes. These notes appear at the beginning and end of the week’s lessons to
alert you to the vocabulary lessons you will be teaching in the Vocabulary Teaching Guide.

= Topic Notes. These notes appear at the beginning of some lessons and provide background
information about important aspects of the instruction, including lesson structure, purpose,
pedagogy, and approach.

= Teacher Notes. These notes appear in the lesson margins and alert you to such information
as the purposes of different activities, materials to be collected or saved, hints for managing
the lesson, and ways to support the students.

= ELL Notes. These notes suggest various strategies to support English Language
Learners (ELLs) during a lesson.

= Facilitation Tips. These notes suggest techniques you can use to facilitate class
discussions (for example, asking open-ended questions, using wait-time, and not
paraphrasing or repeating students’ responses) in order to increase participation and
encourage deeper conversations among your students. For a concise summary of the
Facilitation Tips, see the “Teacher’s Facilitation Bookmark” in the General Resources section
of the CCC Learning Hub (ccclearninghub.org).

Cooperative Structure Icons. These icons indicate where in the lesson students work in pairs
or small groups and where cooperative structures, such as “Turn to Your Partner” and “Think,
Pair, Share,” are used.

Suggested Vocabulary. This feature identifies words in a read-aloud that you might want

to define for your students as you read. We have selected vocabulary words based on how
crucial they are to understanding the text and on the unlikeliness that students will be able to
glean their meanings from the context. Definitions are provided.

ELL Vocabulary. This feature identifies and defines additional words in a read-aloud that you
may want to address with your ELLs.

“Students might say."” This feature gives you examples of the kinds of responses you might
expect from your students. If the students have difficulty answering a question, you can
suggest some of the ideas in the “Students might say” note and then ask them to generate
additional ideas.

“You might say.” This feature provides sample language that you can draw on when you
introduce a cooperative structure or model using reading comprehension or self-monitoring
strategies. Providing the students with opportunities to hear you think out loud as you use a
strategy helps them apply the strategy to their reading.

= Chart Diagrams. These diagrams illustrate charting techniques and provide examples of
ideas generated by the class or by teacher modeling.

= Technology Tips. These notes suggest ways you might integrate technology in the lessons.
In grades 3-6, they also refer to the technology mini-lessons in Appendix B, which instruct
students on topics such as how to navigate safely online and how to conduct online research.

= 2D Barcodes. You can scan these 2D barcodes with an app installed on your smartphone or
tablet device to gain instant access to professional development and instructional media.
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Helpful Lesson Features (continued)

= IDR Conference Notes. These notes support you as you confer with individual students
during IDR. (See “IDR Conferences” on the next page.)

= Class Assessment Notes. These notes help you observe and assess the whole class as they
demonstrate their use of a strategy during a lesson. (See “Assessments” on page xlvi.)

= End-of-unit Considerations. This feature provides information on wrapping up a unit and
conducting end-of-unit assessments.

Individualized Daily Reading (IDR)

Research has consistently shown what common sense suggests: the more students read,

the better readers they become (Anderson, Wilson, and Fielding 1988; Taylor, Frye, and
Maruyama 1990). The practice that independent reading provides is critical if students are to
consolidate and strengthen the reading comprehension skills and strategies they are learning.
The independent strategy practice lessons in the Making Meaning program give your students
valuable practice in using these skills and strategies independently, but more independent
practice is needed if the students are to become truly proficient at comprehending text. To

meet this need, Making Meaning includes an Individualized Daily Reading (IDR) strand.

INDEPENDENT READING IN GRADE 5
During Individualized Daily Reading in grade 5, the students spend up to 30 minutes a day

reading books independently at their appropriate reading levels. An IDR section appears at
the end of each lesson, except for independent strategy practice lessons. IDR can follow the

day’s lesson, or you can schedule it during another time of the school day.

IDR begins in Unit 1 (Week 1) of the grade 5 program. In Unit 1, the students learn the
procedures for IDR and how to identify books that are at the appropriate level for them. They
also learn procedures for using the classroom library and begin tracking the books they are
reading in their Reading Logs within their Student Response Books. In Unit 2, the students
learn questions they can ask themselves to monitor their comprehension. They also begin
conferring with the teacher about their reading lives. In Unit 3, they discuss strategies they
can use to “fix” comprehension problems. In this unit and in subsequent units, the students
apply the reading comprehension strategies they are learning to various types of texts and

reflect on their use of the strategies during conferences.

THE TEACHER'S ROLE
Individualized Daily Reading in the Making Meaning program is different from other types of
independent reading, such as free reading, SSR (Sustained Silent Reading), and DEAR (Drop

Everything and Read). In those programs, students select their own books, which may or may
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not be at their appropriate reading levels, and the teacher plays a largely neutral role. In IDR,
the students read texts at their appropriate reading levels for a specified period of time. You,
the teacher, are actively involved, conferring with individual students, helping them select

appropriate books, and assessing and supporting their reading.

IDR CONFERENCES

Initially, your individual student conferences focus on getting to know the students as
readers and on ensuring that they are reading appropriately leveled texts. As the year
progresses, the conferences will focus more on assessing the students’ comprehension,

supporting struggling readers, and encouraging self-monitoring.

Beginning in Unit 2 of grade 5, you will use a unit-specific “Resource Sheet for IDR
Conferences” to guide you as you confer. This resource sheet outlines a process you can

use when conferring with individual students about their independent reading. It includes
questions you can ask to probe each student’s thinking about what he or she is reading

and to assess the student’s comprehension of the text. It also includes suggestions for
supporting the student’s reading growth. You will document your IDR conferences using the
“IDR Conference Notes” record sheet. We recommend that you document at least one IDR
conference per student per unit. These notes are an important source of information for each

student’s Individual Comprehension Assessment (see “Assessments” on page xlvi).

You will find copies of the “Resource Sheet for IDR Conferences” and the “IDR Conference
Notes” record sheets in the Assessment Resource Book. The record sheets are also available

on the CCC Learning Hub (ccclearninghub.org). Alternatively, you can use the CCC ClassView
app to electronically record conference data on a record sheet. For more information, see

“CCC ClassView App” on page xlviii.

READING APPROPRIATELY LEVELED TEXTS

For IDR to succeed, the students must be reading books that they can comprehend and

read fluently with few miscues (accuracy errors). Early in the year, you can match students

to books by informally assessing their reading abilities. One procedure you might use is to
have each student select a text that interests him or her, and then listen to the student read
aloud. Note whether the student is reading with accuracy (reading most of the words without
miscues) and understanding. To gauge a student’s surface understanding, you can use
prompts and questions such as “Tell me what you just read” or “What does that mean?”

If a student is reading a book that is too difficult or easy, help him or her select a more
suitable book.
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Another technique for evaluating the appropriateness of a book is to use the “five-finger
rule.” As a student reads a page aloud, count any words he or she does not know. More

than five unknown words on a page usually indicates that the book is too difficult. When
your students become familiar with the five-finger rule, you can encourage them to use the
technique on their own, making the students responsible for checking the appropriateness of
the books they choose for IDR.

It is very important for students to build reading fluency as a foundation for comprehension.
If you have students who are reading far below grade level, make sure they have time every
day to practice reading decodable texts, and check in with them regularly to monitor their

rate and accuracy.

DETERMINING INDEPENDENT READING LEVELS

Other informal and formal tools are available for determining a student’s independent
reading level. Running records are classroom-based, informal assessments of fluency and
comprehension that can be used periodically to evaluate a student’s reading performance;
identify his or her independent, instructional, and frustration reading levels; and monitor
his or her progress. A variety of formal benchmark assessments, such as the Developmental
Reading Assessment (DRA) and Fountas and Pinnell Benchmark Assessment System (BAS),

can also be used to measure the student’s progress and identify his or her reading level.

Regardless of the assessment tool you use, it is important to monitor and record the
students’ progress across the year. The “Student Reading Level Summary” record sheet (SR)
can be used to record individual students’ reading assessment data. You will find copies of
this record sheet in the Assessment Resource Book, on the CCC Learning Hub, and in the

ClassView App.

SETTING UP A CLASSROOM LIBRARY

For IDR, the students will require access to a wide range of fiction and nonfiction texts at
various levels. For easy browsing, you might display books in boxes or baskets labeled with

the name of the book category. Categories can include:

» Genres (e.g., mystery, science fiction, folktale, biography)

» Subjects or topics (e.g., presidents, animals, weather, school)
» Themes (e.g., faraway places, friendship, growing up)

= Favorite authors or illustrators

= Popular series

= Student favorites
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A classroom library ideally consists of 300-400 titles, although many teachers start with a
smaller collection and add to it over time. The library should include a balance of fiction and
nonfiction books. To accommodate various reading levels, at least 25 percent of the library
should be books that are one to two grades below grade level, and at least 25 percent should

be books that are one to two grades above grade level.

Sources of texts include book clubs, bookstores, your school or community library, donated
books, basal readers, textbooks, and children’s magazines and newspapers. You can purchase

aleveled classroom library, or you can level the books in your current classroom library.

Center for the Collaborative Classroom’s Individualized Daily Reading Libraries can be used
to start a classroom library or to round out an existing library. The libraries are organized
by grade level and readability to enable teachers to provide fiction and nonfiction books
that are at the right levels for their students. Visit Center for the Collaborative Classroom’s

website (collaborativeclassroom.org) for more information.

To help you build and maintain your library, you might consider using free book-management
software called Classroom Organizer® from Booksource. With Classroom Organizer, you can
inventory the print and digital books in your library by scanning the barcodes, import your
class roster, enable students to check out and return books electronically, compile reports on
students’ reading activities, and add new titles. For more information, visit the Booksource

website (classroom.booksource.com).

LEVELING TEXTS

Below you will find information on two leveling systems that can help you with the
sometimes difficult and time-consuming process of leveling texts. (More information about

leveling can be found in Brenda M. Weaver’s Leveling Books K-6: Matching Readers to Text.)

The Fountas & Pinnell Leveling System

» Educators Irene C. Fountas and Gay Su Pinnell developed a leveling system for use
with guided reading groups that is frequently used for leveling independent reading
libraries. They provide lists of thousands of leveled books for grades K-8 in their book
Leveled Books, K-8: Matching Texts to Readers for Effective Teaching (Heinemann 2008)

and also on their website (fountasandpinnellleveledbooks.com).

The Lexile® Framework for Reading

= This leveling system uses a sophisticated formula to determine text difficulty, which it
represents as a Lexile score that is used to rank the text on a graded scale. Developers
of this framework (MetaMetrics, Inc.) have created a database of thousands of
Lexiled texts, plus software that allows teachers to search, sort, and view information
about each text. For more information, visit The Lexile Framework for Reading

website (lexile.com).
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BUILDING STAMINA

Building stamina for reading independently is critical if the students are to develop and
grow as readers. In the grade 5 program, the students begin IDR by reading independently
for up to 15 minutes a day. By Unit 4, the expectation is that the students will be reading
independently for up to 30 minutes each day. The time allotments suggested in the IDR

lesson steps, however, are goals, not requirements, and IDR times should be adjusted as

necessary to meet your students’ particular needs and their capacities to remain engaged and

attentive. You might consider increasing the time allotted to IDR gradually, for example, one

to two minutes every two weeks.

The table on the next page provides an overview of the reading times (shown by number of

minutes) recommended for IDR for each grade and unit in Making Meaning. The table shows

how stamina for independent reading builds both within and across grades.

Building Stamina for Independent Reading

upto5 upto7 upto9 upto10 10-15

uptob 5-10 10-15 up to 15 up to 15
up to 10 10-15 15-20 up to 20 up to 20
upto15 15-20 20-25 up to 25 up to 25
upto15 15-20 20-25 25-30 up to 30
up to15 15-20 20-25 25-30 up to 30
up to 20 20-25 25-30 up to 30 up to 30

10-15
up to 15
up to 20
up to 25
up to 30
up to 30

up to 30

upto15
up to 15
up to 20
up to 25
up to 30
up to 30

up to 30

If your students are struggling to use IDR time responsibly, meet with students individually

or as a group to discuss the problem and possible solutions. Encourage the students to set

personal goals, and check in with them regularly about how they are spending their IDR time.

IDR MINI-LESSONS

These optional lessons, found in Appendix A, support and supplement the instruction you

provide during IDR, focusing on topics such as selecting appropriate texts, conferring, self-

monitoring, using word-analysis strategies, and fluency. The lessons include:

» “Choosing and Handling Books” (K-1)

» “Selecting Just-right’ Books” (K-2)

* “Introducing IDR Conferences” (K-6)
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= “Self-monitoring” (1-2)

» “Reading Punctuation” (1-2)

» “Reading Typography” (1-2)

» “Reading with Expression” (1-6)

» “Using Word-analysis Strategies” (1-6)

» “Selecting Appropriately Leveled Texts” (3-6)

= “Self-monitoring and Using ‘Fix-up’ Strategies” (3-6)

» “Reading in Meaningful Phrases” (3-6)

TIPS FOR MANAGING IDR

Building a successful Individualized Daily Reading program is vital for reading achievement,
but establishing and maintaining IDR—as well as making time for it—can be challenging.

Here are some tips for implementing and managing IDR in your classroom:

» Establish and maintain a well-designed and well-stocked classroom library (see “Setting

Up a Classroom Library” on page xli).

= Take the time to introduce and model IDR routines and procedures, such as choosing
appropriate books, checking books in and out of the classroom library, and conferring.
There are both core lessons and mini-lessons in Making Meaning developed specifically to

help you with these essential aspects of IDR (see “IDR Mini-lessons” on the previous page).

» Create a classroom environment that is conducive to independent reading. If possible,
arrange the room so the students have comfortable places to read away from their

desks or tables.

= Set clear expectations for student behavior during IDR. Check in regularly to see how
the students are doing, both with meeting your expectations and taking responsibility

for how they spend independent reading time.

» Each day’s IDR instruction establishes a clear purpose for independent reading (for
example, practicing self-monitoring or visualizing to make sense of a text). Make sure
the purpose is clear to the students, and take time at the end of IDR to discuss the

reading focus with the students.

» Finally, make IDR a regular part of your schedule and protect that time. Scheduling IDR
immediately after a Making Meaning lesson is ideal, but IDR may also be scheduled for
another regular time each day, such as first thing in the morning or immediately after

lunch or recess.
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Vocabulary Teaching Guide

The Vocabulary Teaching Guide is a revision of Vocabulary for Making Meaning, Second Edition. It
supplements and supports the Making Meaning program by providing 30 weeks of vocabulary
instruction at grades K-6. The lessons teach high-utility words found in or suggested by the
Making Meaning read-aloud texts, as well as strategies the students can use to determine

the meanings of words they encounter in their independent reading. The table on the next
page lists the independent word-learning strategies taught at each grade level and provides a

snapshot of how the strategies are developed across the grades.

Development Across the Grades

ndependent Wordearin Srtesy “---ﬂﬂﬂ

Recognizing synonyms
Recognizing antonyms
Using context to determine word meanings

Recognizing shades of meaning

Recognizing words with multiple meanings

Using inflectional endings

Using knowledge of compound words to
) : [ | ]
determine meanings

O

Using prefixes to determine meanings ]
Using suffixes to determine meanings ] ]

Using Greek and Latin roots to determine
g Loreet ] ] [ ]
word meanings

Recognizing idioms, adages, and proverbs
Using a dictionary, glossary, or thesaurus [ |

Analyzing word relationships through -
analogies

M formally taught [Jinformally explored or reviewed

At grades K-2, there are three days of vocabulary instruction each week. At grades 3-6,
there are five days of instruction. Each week includes Ongoing Review activities that
review previously learned words. Vocabulary words are taught and reviewed using engaging

activities that require the students to use the words in partner and class conversations. For
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more information about the vocabulary lessons, including how the lessons are structured,
suggestions for teaching the vocabulary lessons with the Making Meaning lessons, and the

vocabulary assessments, see the Introduction in the Vocabulary Teaching Guide.

Assessments

The assessment component of the Making Meaning program is designed to help you (1) make
informed instructional decisions as you teach the lessons and (2) track your students’

reading comprehension and social development over time. The expectation is that all of your
students are developing—at their own pace—into readers with high levels of comprehension

and that they can each develop positive, effective interpersonal skills and values.

The program includes both formative and summative assessment tools. Each assessment

has a corresponding record sheet in the Assessment Resource Book, which you may use to
record your students’ progress. You can photocopy the forms in the Assessment Resource Book,
or you can download and print the forms on the CCC Learning Hub (ccclearninghub.org).
Alternatively, you can use the CCC ClassView app to electronically record, sort, synthesize,
and report assessment data for each student and the whole class. For more information, see

“CCC ClassView App” on page xlviii.

FORMATIVE ASSESSMENTS

Formative assessments help you reflect on your students’ academic and social growth
over time through class observation and individual conferences. Formative assessments in

Making Meaning comprise the following:

» Class Assessment (K-6). Class Assessment Notes within the lessons appear once
per week and are designed to help you assess the performance and needs of the
whole class. The assessment occurs during a lesson at a time when the students are
demonstrating their use of the strategies they learned to make sense of text. During
the assessment, you have the opportunity to randomly observe students working in
pairs or individually (select strong, average, and struggling readers) as you ask yourself
questions that focus your observations. You can record your observations on the

corresponding “Class Assessment Record” sheet (CA).

= |IDR Conferences and Student Reading Goals and Interests Survey (K-6). IDR
conferences provide you with the opportunity to talk with individual students about
their reading, identify areas of strength, and note areas in which students need more
support. As you teach the lessons, an IDR Conference Note will alert you when a
conference is suggested. You can record your observations from each conference on
the corresponding “IDR Conference Notes” record sheet (CN). We encourage you to
confer with each student at least once per unit. The “IDR Conference Notes” record
sheets comprise an important source of information for the Individual Comprehension

Assessment.
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The questions provided in the first “IDR Conference Notes” record sheet can be used as a
beginning-of-year survey of the students’ reading goals and interests. The questions in the
final “IDR Conference Notes” record sheet of the year can serve as an end-of-year survey of
the students’ perceptions of their growth as readers, attitudes toward reading, and goals

for summer reading.

For more information about the formative assessments in the program, see “Formative

Assessments” in the Assessment Overview of the Assessment Resource Book.

SUMMATIVE ASSESSMENTS

Summative assessments allow you to evaluate and score each student’s comprehension

development, as well as the students’ social development.

» Social Skills Assessment (1-6). The Social Skills Assessment allows you to note how
well each student is learning and applying the social skills taught in the program
and how well each student integrates the values of responsibility, respect, fairness,
caring, and helpfulness into his or her behavior. As you teach the lessons, a Social
Skills Assessment Note will alert you when a social skills assessment is suggested. We
recommend that you do this assessment three times: at the beginning, middle, and end
of the year. The “Social Skills Assessment Record” sheet (SS) allows you to track how

individual students are doing with specific skills during the course of the year.

* Individual Comprehension Assessment (K-6). The Individual Comprehension
Assessment, which is administered once per unit beginning in Unit 2 (grades 3-6) or
Unit 3 (grades K-2), is designed to help you assess the strategy use and comprehension
development of individual students. In grades 1-6, the assessment has two sections—
Part A: Strategy Assessment and Part B: IDR Assessment—and reflection questions to
help guide your assessment of each student’s growth. In kindergarten, only the
IDR Assessment and reflection questions are provided. The “Individual Comprehension
Assessment” record sheet (IA) can be used to record each student’s score on the

assessment and help you assign grades.

For more information about the summative assessments in the program, see “Summative

Assessments” in the Assessment Overview of the Assessment Resource Book.
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Using the
Technology Features

The Making Meaning program incorporates digital technology to enhance your students’

learning experience and streamline your preparation, instruction, and assessment processes.

Digital Teacher Resources

The program comprises a suite of digital resources, including the Digital Teacher’s Set as well
as access to the CCC Learning Hub and the CCC ClassView app.

DIGITAL TEACHER'S SET

The Making Meaning Digital Teacher’s Set includes electronic versions of the Teacher’s Manual,
Assessment Resource Book, Vocabulary Teaching Guide, and Reading Assessment Preparation
Guide (grades 3-6) for use on a tablet device or computer. Features of the Digital Teacher’s
Set include linked cross-references and direct access to the CCC Learning Hub, the CCC

ClassView app (see below for more information), and professional development media.

CCC LEARNING HUB

The CCC Learning Hub (ccclearninghub.org) is your source for the following resources:
» Whiteboard activity charts (to display or print)

» Printable blackline masters, such as family letters and student handouts

» Digital reference copy of the Student Response Book

= Alink to the CCC ClassView app, as well as direct links to printable or interactive

assessment forms

= Professional development and instructional media

For more information, see the “Using the CCC Learning Hub” tutorial (AV39).

CCC CLASSVIEW APP

CCC ClassView is an online application that contains all of the assessment forms and
instructions that are included in the Assessment Resource Book. This tool also enables you
to electronically collect, sort, synthesize, and report assessment data for each student.
You can access the CCC ClassView app by tapping the assessment icons or links in the
Digital Teacher’s Set, by going directly to the app (classview.org), or by clicking the

CCC ClassView button on the grade-level program resources page on the CCC Learning
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Hub (ccclearninghub.org). For more information about this assessment tool, view the
“Using the CCC ClassView App” tutorial (AV41).

ﬁ) Additional Technology Features

Additional lesson features integrate technology into the program in a variety of ways.

TECHNOLOGY TIPS

These notes, located in the margins of the core lessons, suggest ways to incorporate
technology into the instruction or list related professional development media that support

your use of technology in the classroom.

TECHNOLOGY EXTENSIONS

These optional activities identify ways in which you can use technology to extend instruction,
when appropriate. For example, students might visit a website to investigate a topic or listen

to an audio version of a book heard during a lesson.

TECHNOLOGY TUTORIALS

These videos help you understand how to effectively implement the program’s technology

features and how to use widely available technology, such as presentation tools. They include:

» “Getting Started with Your Print Teacher’s Manual” (K-6)
» “Getting Started with Your Digital Teacher’s Set” (K-6)

» “Using the CCC Learning Hub” (K-6)

» “Using CCC’s Whiteboard Activities” (K-6)

» “Using the CCC ClassView App” (K-6)

» “Using Web-based Whiteboard Activities” (K-6)

» “Finding, Organizing, and Presenting Online Information” (K-6)
» “Using Web-based Maps and Related Tools” (K-6)

» “Using Presentation Tools” (3-6)

» “Creating Audio and Video in the Classroom” (3-6)

» “Using Blogs in the Classroom” (K-6)

= “Using Social Media” (3-6)

» “Creating Digital Stories” (K-6)
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TECHNOLOGY MINI-LESSONS

These optional lessons in grades 3-6 instruct students on a variety of technology subjects.

These lessons include:

» “Navigating Safely Online”

» “Maintaining Privacy Online”

» “Showing Respect in Digital Communications”
» “Choosing Effective Search Terms”

» “Understanding Search Results”

» “Narrowing Search Results and Using Filters”

» “Evaluating Research Sources”
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Special
Considerations

Teaching the Program in Multi-age Classrooms

If you are teaching a multi-age class, we recommend that you choose the level of the program
that is appropriate for the majority of your students to use throughout the school year. Since
the program provides instruction through read-aloud texts selected to be accessible to a wide
range of students and includes time for Individualized Daily Reading practice and individual
conferences, all of your students will be able to develop comfortably as readers even if the

lessons are designed for students at a lower or higher grade level.

@ Support for English Language Learners (ELLs)

The Making Meaning program helps you implement effective teaching strategies to meet

the needs of all students, including English Language Learners (ELLs). English Language
Development (ELD) strategies are an inherent part of the program’s design. In addition,

through ELL Notes, we provide you with suggestions for modifying the instruction to

enhance support for ELLs.

While the Making Meaning program is an effective tool in teaching comprehension to ELLs,
it is not intended to stand alone as a comprehensive linguistic development program. It is
assumed that additional support in second language acquisition is occurring for ELLs outside

of this program.

ABOUT TEACHING READING COMPREHENSION TO ELLs

One myth about teaching ELLs is that good teaching alone will meet these students’
linguistic and academic needs, and that they will simply “pick up” the language in the typical
classroom context. While “good teaching” (using developmental, research-based instructional
strategies) certainly benefits students learning English, it is important to build on each
student’s specific academic and linguistic strengths and plan instruction based on his or her
needs.. The first step is to develop an accurate picture of each child’s level of English language

proficiency and his or her previous academic experience.

STAGES OF SECOND LANGUAGE ACQUISITION

Learning a new language is a developmental process. The table on the next page outlines the
generally accepted stages of acquiring a language and the characteristics of students in an
immersion classroom at each stage. In an immersion classroom, the students are instructed
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in their second language (English) for all subjects. Progress from one stage to the next
depends on a wide variety of factors, including cognitive and social development, maturity,

previous academic experience, family education, home literacy practices, personality, cultural

background, and individual learning styles.

Stages of Second Language Acquisition

Developmental Stages of

Language Proficiency (under
immersion)

Student Characteristics

Stage 1. Receptive or
Preproduction (can last up to
6 months)

Stage 2: Early Production (can last
6 months to 1year)

Stage 3: Speech Emergence (can
last 1to 3 years)

Stage 4: Intermediate Fluency (can
last 3 to 5 years)

Stage 5: Advanced Fluency (can
last 5 to 7 years)

Often nonverbal during this period

Acquires receptive vocabulary (words and ideas that
children “take in” or learn before they begin to produce
words verbally)

Conveys understanding through drawing, writing, and
gesturing

Gradually becomes more comfortable in the classroom

Comprehends simple language

Communicates with one key word and short phrases
Verbally labels and categorizes

Listens more attentively

Begins to use present tense

Writes words and some simple sentences

Has good comprehension of conversational language
Sequences stories using words and pictures
Is challenged by figurative language

Speaks and writes simple sentences

Has excellent comprehension

Uses newly acquired vocabulary

Speaks, reads, and writes more complex sentences
Participates in academic discussions

Makes few grammatical errors

May continue to be challenged by idioms and figurative
language

Demonstrates higher-order skills, such as analyzing,
predicting, debating, etc.

Has near-native fluency

Demonstrates excellent comprehension

Continues to develop academic vocabulary

Continues to speak, read, and write increasingly complex
sentences
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CONSIDERATIONS FOR PAIRING ELLs

A key practice in the Making Meaning program is to have students work in unit-long
partnerships. Random pairing is suggested as a way to ensure equity by reinforcing the value of
each child in the classroom (see “Random Pairing” on page xxvii). However, when considering
the needs of English Language Learners, it may be advantageous to partner these students

in a more strategic way. You might pair a beginning English speaker with a fluent English or
multilingual speaker. It can be effective if the multilingual partner shares the ELL's primary
language, but we recommend prudence in asking the more fluent English speaker to serve as
translator. Another option is to place ELLs in trios with fluent English speakers to allow them
more opportunities to hear English spoken in conversation. In this case, it is important to

make sure that all three students are participating and including one another in the work.

HOW THE MAKING MEANING PROGRAM SUPPORTS ELLs

There are several effective English Language Development instructional strategies integrated
throughout the Making Meaning program. These strategies help make the content engaging
and comprehensible, support the students at their individual levels of language proficiency,
and help the students see themselves as valuable members of the classroom community. The

strategies included are shown in the chart below.

English Language Development (ELD) Strategies in the Making Meaning Program

Creating a respectful, Active, responsible learning
safe learning community High expectations for classroom interactions
Explicit classroom procedures and routines
Explicit social skills instruction

Regular discussions to reflect on classroom values and community

Cooperative learning Cooperative structures (“Turn to Your Partner” and “Think, Pair, Share")
Ongoing peer partnerships

Opportunities to express thinking orally and listen to others’ thinking
Discussing reading with partners

Sharing work and reflecting

Authentic Whole-class and partner discussions about interesting and important
communication texts and topics

Opportunities to respond to or engage with a text in a variety of
modalities (discussion, writing, drawing)

Vocabulary development | Opportunities to preview and discuss read-aloud texts before lessons

Building academic vocabulary

Language-rich Rich, meaningful literature

environment Engaging texts and book art

Daily opportunities for listening, speaking, reading, and writing

(continues)

Introduction » Special Considerations liii

© Center for the Collaborative Classroom Sample materials for review

The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



English Language Development (ELD) Strategies in the Making Meaning Program
(continued)

Scaffolded instruction Explicit teacher modeling

Rereading text

Prompts to begin responses

Drawing on prior knowledge and experience

Building background knowledge

Critical thinking Questions that prompt higher-order thinking
Exploring and responding to different viewpoints

Generating independent thinking

ADDITIONAL STRATEGIES FOR SUPPORTING ELLs

In addition to the practices embedded in the Making Meaning lessons, ELL Notes provide
specific suggestions for adapting instruction to meet the needs of English Language
Learners. In addition, you can implement a number of general strategies to help ELLs

participate more fully in the program. These include:

» Speaking slowly. Beginning English speakers can miss a great deal when the language
goes by too quickly. Modifying your rate of speech can make a big difference in helping

them to understand you.

» Using visual aids and technology. Photographs, realia (real objects), diagrams, and
even quick sketches can help to increase a student’s comprehension. When giving
directions, physically modeling the steps and writing them where the students can see
them while saying them aloud are effective ways to boost comprehension. Audiovisual
resources, such as recordings of texts read aloud, author interviews, and interactive

versions of read-alouds can also be helpful.

* Inviting expression through movement and art. Having students express their
thinking through movement and art can be enormously powerful. Drawing,
painting, dancing, mimicking, role-playing, acting, singing, and chanting rhymes are
effective ways for students to increase comprehension, build vocabulary, and convey
understanding. The Total Physical Response (TPR) method developed by James Asher
helps children build concepts and vocabulary by giving them increasingly complex
verbal prompts (stand, sit, jump, etc.) that they act out physically and nonverbally (see
the Bibliography on page 775).

» Building vocabulary. ELL vocabulary is highlighted for most read-alouds in the
program, and we recommend that you introduce this vocabulary (discuss it, act it
out, draw it, etc.) and define it before and during the reading. In addition, you might

brainstorm words related to particular read-alouds or themes. The students can then
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illustrate each word and post the illustrations next to the printed words, creating a

visual chart to refer to as they read or listen to the read-aloud.

Preteaching. It is a good idea to preteach concepts with ELLs whenever possible. This
can mean previewing vocabulary, doing a picture walk of a story, or looking at realia
or photographs before a lesson. Preteaching in a student’s primary language can be
particularly effective—teachers, instructional aides, parents, or other community
members can be enlisted to help. Some of the Making Meaning read-aloud books

are available in Spanish. For a list of these titles, visit Center for the Collaborative

Classroom’s website (collaborativeclassroom.org).

Simplifying questions. Open-ended questions are used throughout the Making
Meaning program to elicit language and higher-order thinking from students. These
questions are often more complex in structure than closed or one-word-answer
questions. While all learners, including ELLs, benefit from the opportunity to consider
such questions, you might modify complicated questions into simpler ones to increase

comprehension and participation by your ELLs. The table below lists some suggestions

for simplifying questions.

Suggestions for Simplifying Questions

Suggestion

Use the simple present tense.

Use active rather than passive voice.
Ask who/what/where/when questions
rather than how,/why questions.

Avoid the subjunctive.

Provide definitions in the question.

Provide context clues as part of the
question.

Elicit nonverbal responses.
(Stages 1-3)

Elicit responses of 1-2 words or short
phrases. (Stages 1-3)

Original Question

What was happening at the beginning
of the story?

How was the window broken in
the story?

How are you and your partner working
together?

After hearing this part of the book,
what do you think raptors might have
looked like?

Why is the old woman so reluctant to
name the dog?

Why is Sally Jane's visit to the
reservoir important?

What do you see in this picture that
tells about the words?

What do you think will happen when
Peter puts the snowball in his pocket?

Simplified Question

What happens at the beginning of
the story?

Who broke the window in the story?

What do you and your partner do to
work well together?

The part of the book we read today
describes raptors. What do you think
raptors looked like?

The old woman is reluctant; she does
not want to name the dog. Why?

At the end of the story, Sally Jane
visits the reservoir and thinks about
what her mother said. What is
important about that?

This picture shows the sentence “I like
to paint.” Point to the paints. Point to
the paintbrushes.

Peter puts the snowball in his pocket.
Is that a good idea?
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= Assessing comprehension. When students are in the preproduction and early
production stages of language acquisition, it can be hard to assess exactly what
they understand. It is important not to confuse lack of verbal response with lack
of understanding. Rather than force ELLs to produce language before they are
ready (which can raise anxiety and inhibit their progress), you can assess nonverbal

responses while the students are actively engaged by asking yourself questions such as:

* Do the student’s drawings and written symbols communicate thinking or show
evidence of my teaching (such as completing a sentence frame and illustrating it

appropriately, or including a beginning, middle, and end of a story)?

* Does the student nod, laugh, or demonstrate engagement through other facial

expressions?
= Does the student pick up academic and social cues from peers?
* Does the student follow classroom signals and routines?
» Does the student follow simple directions (such as “Please get out your pencils”)?

» Does the student utter, chant, or sing some familiar words or phrases?

ADDITIONAL MODIFICATIONS FOR ELLs

The additional English Language Development strategies outlined below can help you better
meet the specific linguistic needs of your ELLs. These strategies can be implemented in small

groups with your English Language Learners.

Read-aloud Lessons

» Preview vocabulary. Ask ELLs to draw or act out vocabulary and encourage them to

give examples.

» Take a picture walk. Give ELLs an opportunity to become familiar with the

illustrations in a text and make predictions to increase comprehension.

= Modify cooperative structures. Provide question prompts for verbal ELLs to use in
partner conversations (for example, “Ask your partner, ‘What will happen next?’”) and
allow nonverbal ELL students to gesture, draw, act out, or write their ideas for their

partners.

Strategy Lessons

» Use multiple modalities. Encourage ELLs to use drama, drawing, realia, and writing to

practice comprehension strategies.

= Create visual aids. Use chart paper or otherwise visually record the important parts of

class discussions.

Ivi Making Meaning” Teacher's Manual, Grade 5

© Center for the Collaborative Classroom Sample materials for review

The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



» Review vocabulary. Emphasize vocabulary and story language to help ELLs make sense

of a text and use vocabulary meaningfully.

Guided Strategy Practice Lessons

» Role-play or reenact parts of the text. Encourage ELLs to demonstrate comprehension

through active means.

» Use journals. Ask ELLs to draw or to draw and label in their reading journals to express
their ideas. Have them share their drawings or writing with a partner as a “rehearsal”

before sharing with the class.

» Use visualizing. Provide opportunities for the students to create and describe mental

images from a text as a way to enhance their comprehension.

Independent Strategy Practice Lessons

» Review the strategy. While the students are working independently, have ELLs work in
small groups to reinforce the strategy. Check in with the groups to assess the students’

comprehension.

» Have pairs or small groups share. Have ELLs work in pairs or small groups to present

their ideas to the whole class.

» Prepare for class discussions. Support participation in class discussions by giving
ELLs time to “rehearse” what they want to share. Encourage them to share examples

from a text or their own pictures or writing.

Individualized Daily Reading (IDR)

IDR is an excellent opportunity to provide ELLs with targeted comprehension support. Here

are several ways to differentiate instruction during IDR:

» Provide audiobooks. Provide a variety of audiobooks so ELLs can listen to a story, hear

standard pronunciation, develop story language, and increase their understanding.
» Use partner reading. Have ELLs read a book with a partner.

» Respond to literature. Ask ELLs to draw or write a response to the text they are
reading independently (for example, draw the main character or write a sentence

describing the problem in the story).

= Offer one-on-one support. Enlist instructional assistants, student tutors, student
teachers, primary-language speakers, and parents to read with ELL students
during IDR.

By carefully observing your ELLs and employing some of the strategies suggested here (as
well as those in the ELL Notes in the lessons), you will be able to support your students’

development as readers and as caring, collaborative participants in your reading community.
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Building the Home-School Connection

Keeping families informed about their children’s participation in the Making Meaning
program helps family members understand and appreciate how their children are developing

as readers and how they can support that development.

ﬁ FAMILY LETTERS

Each unit in the Making Meaning program includes a letter informing parents and caregivers
about the most recent comprehension strategy and social skill their child has learned. The
letters also offer suggestions for supporting students’ independent reading at home. Family
letters help strengthen the home-school connection and give parents and caregivers a way to
be actively involved in their children’s reading lives. The family letters are included in

the Online Resources list for each unit and can be accessed via the CCC Learning Hub

(ccclearninghub.org).

Integrating Making Meaning with Other
Reading/Language Arts Programs

The Making Meaning program is designed to replace or enhance any reading comprehension
program you may be using. How you integrate it with other components of your language
arts program depends on the type of program you have. The following are suggestions for
integrating Making Meaning with basal programs and programs that use literature circles and

guided reading.

BASAL PROGRAMS

In many basal programs, reading comprehension instruction and language arts skills
instruction are closely interconnected through each week’s literature selection. A single book
or reading might be used to teach the week’s comprehension, grammar, spelling, word study,
and writing. The Making Meaning program can enhance the intellectual and social impact

of these programs significantly. Here are some suggestions for integrating Making Meaning

lessons with basal programs:

» The Making Meaning grade 5 program is designed in four-day weeks. This allows you to
read the week’s basal anthology selection on Monday, so the week’s spelling, writing,
grammar, and other language arts skills instruction can be linked to that reading.
Making Meaning lessons can then be used to replace the basal’s comprehension lessons

during the rest of the week.
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= In addition to other reading materials, basal anthologies can be used as independent

reading material during Individualized Daily Reading (IDR).

» The basal anthology selection can be used as an alternative read-aloud text if you

decide to repeat a week of instruction in the Making Meaning program.

LITERATURE CIRCLES

The Making Meaning program can support and enhance the work the students do in literature
circles. The students can practice and strengthen the social development skills they have
learned in Making Meaning, such as listening to others and explaining their thinking, as they
interact in their circles. They can also apply the comprehension strategies they have learned
to their literature circle selections, thereby building their understanding of the strategies

and gaining experience in applying them to their individual, day-to-day reading. When the
students are reading expository texts or narrative texts in the Making Meaning program, they
can select the same type of text for their literature circle, and they can use their IDR time to

read their circle selections.

GUIDED READING

The Making Meaning program integrates well with reading programs that include guided
reading, which is also strategy-based. Making Meaning lessons can serve as the primary
source of comprehension instruction, with guided reading providing extra support to those
students who need additional instruction and practice in using the strategies in texts at their

independent reading levels.
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Lessons
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Unit 1

The Reading
Community

FICTION

During this unit, the students begin the important work of building
their reading community. They hear and discuss stories, make
text-to-self connections, and make text-to-text connections as
they compare two stories in the same genre. They also explore the
use of first- and third-person points of view in fiction. They begin
Individualized Daily Reading (IDR) and learn how to select books
at their independent reading levels, self-monitor their reading, and
use a reading log. Socially, they learn the procedures for gathering
for a read-aloud, “Turn to Your Partner,” “Think, Pair, Share,” and
IDR. As they build the reading community, they practice listening to
the thinking of others, sharing their own thinking, and working in a
responsible way.
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RESOURCES

Read-alouds

= The Lotus Seed

= Something to Remember Me By
= Everybody Cooks Rice

Writing About Reading Activities

= “Write About Ways That The Lotus Seed and Something
to Remember Me By Are Alike and Different”

= “Write About Text-to-self Connections to Everybody
Cooks Rice”

IDR Mini-lessons

= Mini-lesson 1, “Selecting Appropriately Leveled Texts”

= Mini-lesson 2, “Self-monitoring and Using ‘Fix-up’
Strategies”

D Online Resources

WITIa @ The Reading Community

@@ Technology Extensions

= “Explore a Website About Vietnam”
= “Investigate Family History”

>

= “Explore Recipes and How-to Cooking Videos Online’

Extensions

= “Read Works of Historical Fiction and Act Out
Characters”

= “Compare Stories in a Series and Discuss Text-to-text
Connections”

Assessment Resource Book

= Unit 1 assessments

Student Response Book
= Reading Log

Vocabulary Teaching Guide
= Week 1 (The Lotus Seed; Something to Remember Me By)

Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this unit.

Whiteboard Activities
= WA1-WA3

Assessment Forms

= “Class Assessment Record” sheets (CA1-CA2)
* (Optional) “Student Reading Level Summary”

record sheet (SR1)

Reproducible
* Unit 1 family letter (BLM1)

Professional Development Media
* “Building a Community of Readers” (AV1)

* “Introducing Vocabulary During a
Read-aloud” (AV3)
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= “Cooperative Structures Overview” (AV4)
» “Using ‘Turn to Your Partner’” (AV6)

» “Using ‘Think, Pair, Share’” (AV8)
“Planning a Lesson” (AV12)
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OVERVIEW

/Y488 Read-aloud: Listening Practice: Read-aloud: Listening Practice:
The Lotus Seed The Lotus Seed Something to Remember Me By | Something to Remember Me By
Focus: Focus: Focus: Focus:

1

= Learning the procedure for
gathering
= Hearing and discussing a story

= Learning the procedure for
“Turn to Your Partner”

= Hearing a story again to
increase comprehension

= Hearing and discussing a story
= Making text-to-self connections
= | earning the procedure
for Individualized Daily
Reading (IDR)

= Hearing a story again to increase
comprehension

= Making text-to-text connections

= Comparing two stories

= |earning a procedure for selecting texts
at their independent reading levels

= Learning the procedure for
“Think, Pair, Share”

= Hearing and discussing a story

= Making text-to-self connections

= Hearing part of a story again to
increase comprehension

= Making text-to-text
connections

= Exploring the use of first- and
third-person points of view

self-monitoring
= Reading independently

Read-aloud: Strategy Lesson: Individualized Daily Reading Individualized Daily Reading
Everybody Cooks Rice Everybody Cooks Rice Focus: Focus:
Focus: Focus: = |earning a procedure for = Learning how to use a reading log

= Reading independently

The Reading Community = Unit 1

3
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WAV OVERVIEW

The Lotus Seed

by Sherry Garland, illustrated by Tatsuro Kiuchi

A young girl learns about her grandmother’s hardships and the land she
left behind.

Something to Remember Me By
by Susan V. Bosak, illustrated by Laurie McGaw

A grandmother and her granddaughter share special memories.

Huran V. lasalz with [l by Lautle Metzaw

D Online Resources

Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this week.

Assessment Forms = “Cooperative Structures Overview” (AV4)
= “Class Assessment Record” sheet (CA1) = “Using ‘Turn to Your Partner’” (AV6)
= (Optional) “Student Reading Level Summary” * “Planning a Lesson” (AV12)
record sheet (SR1) = “Turning and Looking at the Speaker” (AV16)
Professional Development Media * “Getting Started with IDR” (AV27)

= “Using the CCC Learning Hub” tutorial (AV39)
= “Using the CCC ClassView App” tutorial (AV41)

* “Building a Community of Readers” (AV1)

* “Introducing Vocabulary During a
Read-aloud” (AV3)
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© Center for the Collaborative Classroom Sample materials for review

The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



Comprehension Focus
= Students make text-to-self connections.
= Students make text-to-text connections.

= Students compare how similar themes and topics are explored in two
stories of the same genre.

= Students begin Individualized Daily Reading (IDR) and read
independently.

Social Development Focus

= Teacher and students build the reading community by sharing their
reading lives.

= Students learn and practice the procedure for gathering for a read-aloud.

= Students learn and practice the procedures for “Turn to Your Partner”
and IDR.

= Students work in a responsible way.

= Students listen respectfully to the thinking of others and share
their own.

(O DO AHEAD

v/ Familiarize yourself with the CCC Learning Hub
(ccclearninghub.org), where the online lesson resources
for each lesson are located. For more information, view the
“Using the CCC Learning Hub” tutorial (AV39).

v Plan a space in the classroom, such as a rug area, for the class to gather.
For read-alouds and discussions, the students should sit facing you, close
enough to see the books you will share. If a rug area is not available, plan
how the students will sit in their chairs facing you. Keep in mind that the
students will begin partner work on Day 2, and your setup should allow

for partners to easily turn to each other to talk.

v Consider reading this unit’s read-aloud selections with your English ELPS 4.D.i
. last "Do Ahead" suggestion on
Language Learners before you read them to the whole class. Stop during —
the reading to discuss vocabulary and to check for understanding.
(continues)
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@ DO AHEAD (continued)

v Prior to Day 2, decide how you will randomly assign partners to work
together during this unit. For suggestions about assigning partners, see
“Random Pairing,” “Considerations for Pairing ELLs,” and “Cooperative
Structures” in the Introduction. For more information, view

“Cooperative Structures Overview” (AV4).

v  Prior to Day 3, make a copy of the “Class Assessment Record”
sheet (CA1); see page 4 of the Assessment Resource Book.

v  Prior to Day 3, introduce your students to the classroom

library and give them time to become familiar with its

organization. Provide time for each student to select two

or three books to read independently during Individualized
Vocabulary Note

If you are teaching the lessons in the
Vocabulary Teaching Guide, you will
begin those lessons next week. (See
“Vocabulary Teaching Guide" in the
Introduction for more information about
(see Step 5). the vocabulary lessons.)

Daily Reading (see Step 6). For more information, see “Setting Up a

Classroom Library” in the Introduction.

v Prior to Day 4, determine the procedure you would like the students to

use when selecting books at their independent reading levels during IDR

6 Making Meaning® Teacher's Manual, Grade 5
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Read-aloud Day 1

In this lesson, the students:

= Learn the procedure for gathering for a read-aloud
= Hear and discuss a story

= Gather in a responsible way

= Listen carefully

Introduce the Reading Community

Introduce the Making Meaning program by explaining that this year the
students will be creating a classroom reading community in which they
read, think about, and talk about books together. They will also learn
powerful reading comprehension strategies to help them make sense of
what they read.

Point out that often students learn how to read words fluently,

or smoothly and with expression, but still have a difficult time
understanding what they are reading, especially as the books get more
challenging. This year they will all work together, with your help, to
become stronger readers of all kinds of texts.

Explain that to learn the comprehension strategies well, the students
will need to share their thinking, listen carefully to one another, and
work in a responsible way. For this reason, it will be important to
create a reading community in which everyone feels welcome, safe, and
respected. Over the next few weeks, they will focus on building a caring
reading community in the classroom.

Learn the Procedure for Gathering

Explain that the class will gather to hear a read-aloud. Explain that you
would like the students to gather and sit facing you, either on a rug or in
their seats. Before asking the students to move, state your expectations.

You might say:

“| expect you to walk quickly, quietly, and without bumping into one
another. | expect you to sit so that others have room on the rug and to
wait quietly until everyone is seated.”

Have the students move to their places. As they move, comment on
responsible behaviors you observe without mentioning any of the
students’ names.

You might say:

"I notice people are sitting toward the front of the rug so that others
can sit behind them.”

Materials

= The Lotus Seed

Teacher Note

For more information,
view “Building a
Community of
Readers" (AV1).

@? Technology Tip

“Building a Community of

Readers” (AV1) is one in a series of
professional development videos in
the Making Meaning program. For
more information about the content of
the videos and how to view them, see
“Professional Development Media” in
the Introduction.

Teacher Note

If the students have already learned a
procedure for gathering for a read-aloud,
use that procedure here. Simply remind
the students of the procedure and of
your expectations.

The Reading Community = Unit1 » Week 1 » Day 1 7
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Teacher Note

You might point out Vietnam on
a world map.

Teacher Note

The Suggested Vocabulary and ELL
Vocabulary lists include words that are
important for the students to understand
in order to comprehend the story. To
maintain the flow of the story, these
words should be defined during the
reading but not

discussed. For more

information, view [=] [=
“Introducing

Vocabulary During a

Read-aloud” (AV3). [=:

() Facilitation Tip
During this unit, help the students learn
that they are talking to one another (not
just to you) during class discussions by
directing them to turn and look at the
person who is about to speak. Ask
speakers to wait until they have the
class's attention before starting to speak.
If students are unable to hear the
speaker, encourage them to politely ask
the speaker to speak up. Repeating these
techniques over the next few weeks will
help the students learn to participate
responsibly in class
discussions. To see this
Facilitation Tip in [x]
action, view “Turning gy
and Looking at the -E
Speaker” (AV16).

=]
VA

If necessary, have the students return to their desks and practice the
procedure until they are able to gather in an orderly way. Explain that
the students will use the same procedure every time they get ready for a
read-aloud.

Introduce The Lotus Seed

Show the cover of The Lotus Seed and read the names of the author and
the illustrator aloud. Explain that a lotus is a kind of flower that grows
in water or wet earth, and tell the students that this story follows a
single lotus seed as a young girl carries it from her homeland to the
United States. Explain that the girl is from the country of Vietnam. Ask:

Q What other stories have you read about immigrants coming to the
United States?

Have a few volunteers share their thinking. Then ask:

Q Are you sitting in a way that will help you listen? If not, what can you do?

Read Aloud

Read the story aloud slowly and clearly, showing the illustrations as you
read. Clarify vocabulary as you encounter it in the text by reading the
word, briefly defining it, rereading it in context, and continuing (for
example, “‘She hid the seed in a special place under the family altar’'—
an altar is a ‘table in a house to honor a family’s ancestors’—‘under the
family altar, wrapped in a piece ...”).

Suggested Vocabulary
altar: table in a house to honor a family's ancestors (p. 8; refer to the
illustration on p. 9)

ao dai: (Vietnamese; pronounced ow yai) traditional Vietnamese
dress (p. 8)

Ba: (Vietnamese) Grandmother (p. 14)
unfurling: opening up (p. 24; refer to the illustration on p. 25)
dormant: alive but not growing (p. 24)

€9 ELL Vocabulary

English Language Learners may benefit from hearing additional
vocabulary defined, including:

clamored: made lots of noise (p. 12)
scrambled: moved quickly, bumping into other people (p. 14)
towering: very tall (p. 16; refer to the illustration)

Discuss the Story
Facilitate a whole-class discussion using questions such as:

Q Why is the lotus seed so important to Ba? What in the story makes you
think that?

8 Making Meaning® Teacher's Manual, Grade 5
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Q Why is it surprising that the lotus seed blooms again after all those years?

Q How do you think the girl will explain the importance of the lotus seed
when it’s time for her to give the seeds to her own children? Why do you

think that? Teacher Note
If the students have difficulty answering
Students might say: these questions, offer some examples
“| think the lotus seed is important to Ba because it reminds her of the like those in the “Students might say”
emperor. | think that because the story says she wanted something to note. The “Students might say" notes
remember him by.” help you anticipate possible student

"I think that after Ba leaves Vietnam, the seed is also important to her responses as you plan your lessons.

because it reminds her of Vietnam. | think that because she says It is
the flower of my country."”

“It's surprising that the lotus seed blooms again because you wouldn't
think a seed could bloom after it was dormant for so many years.”

“I think the girl will tell her kids about the country their family came
from and about the war, because that's what her grandmother told
her about the seed.”

"The girl will tell them how her grandmother brought the seed from far

away and that it bloomed after being dormant for so long.”

Explain that the students will revisit The Lotus Seed in the next lesson.

B3 Reflect on Working Together

Explain that in order to build a reading community, the students need
to think about how they are treating one another, how they are listening
and speaking to one another, and how they are taking responsibility for
their learning and behavior.

Without mentioning any of the students’ names, describe some

responsible behaviors you noticed during the lesson. Teacher Note
We recommend that you describe

You might say: behavior generally, rather than singling

“I saw many students taking responsibility for their learning and out students by name. When you focus
behavior during today's lesson. Students took responsibility for their on describing appropriate behavior, all
behavior by gathering in an orderly way and being quiet and attentive of the students learn what it means to
during the read-aloud. | saw students taking responsibility for their be responsible and develop the intrinsic
learning by listening carefully to the story and taking time to think motivation to act accordingly.
about my questions before they raised their hands.”

Ask and briefly discuss:

Q What did you do to take responsibility during the reading and
discussion today? Teacher Note

You might tell the students that when
they take responsibility, they act in
ways that help them learn, work well
with others, and build the classroom
community.

Encourage the students to continue to think about ways they can take
responsibility for their learning and behavior. Explain how you expect
the students to return to their desks or transition to the next activity. If
necessary, practice the procedure until the students are able to move in
an orderly way.
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ﬁ TECHNOLOGY EXTENSION

. Explore a Website About Vietham
C@ Technology Tip

Prior to doing this activity, locate and
preview age-appropriate websites about

Vietnam using the keywords “Vietnam
ik welsita™ they have about Vietnam as they read. Read the story aloud slowly and

clearly. Then ask:

Remind the students that The Lotus Seed is about a girl who was born in
Vietnam and came to the United States as a young woman. Explain that
you will reread the story and ask the students to think about questions

Q What questions do you have about Vietnam?

Tell the students that today they will explore a website about Vietnam
and then discuss what they learned.

Display your browser page and go to one of the websites you previewed.
Model navigating the website, and read aloud any information you think
the students may find interesting. Afterward, discuss questions such as:

Q Did you find out more about something you had a question about? What
did you find out?

Q What did you learn about Vietnam that helped you to better understand
the story The Lotus Seed?

Day 2 Listening Practice

Materials In this lesson, the students:

o TTeee Tarie Saed] = Practice the procedure for gathering for a read-aloud
= Learn the procedure for “Turn to Your Partner”

= Hear a story read aloud again

= Listen carefully
Teacher Note

If you are teaching other programs
from the Center for the Collaborative B Pair Students and Introduce “Turn to Your Partner”
Classroom, the students can work within
partnerships already established, or you
may assign new partners for the Making
Meaning lessons.

Randomly assign partners (see “Do Ahead” in the Week Overview) and
make sure they know each other’s names. Explain that partners will
work together for the next two weeks.

The partners you assign today will stay Gather the class with partners sitting together, facing you. Explain that

together for the unit. Take some time you will often ask partners to turn and talk to each other. The purpose is
at the beginning of today's lesson to let to give everyone a chance to think more about what they are learning by
them get to know each other by talking talking to other people.

informally in a relaxed atmosphere. You
might have them report to the class
some interesting things they learned
about each other.
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-

-

Explain the “Turn to Your Partner” procedure.

You might say:

"Sometimes | will ask a question and say ‘Turn to your partner." When
you hear this, you will turn to face your partner and talk about the
question. When | raise my hand, you will finish what you are saying,
raise your own hand so others can see the signal, and turn back to

face me.”

Model “Turn to Your Partner”

Have a student act as your partner, and model turning to face each other
and introducing yourselves by your full names. Then ask partners to

turn to face each other and introduce themselves. After a moment, raise
your hand and have them turn back to face you. Practice again by asking:

Q What is your most prized possession—something that belongs to you
and is very important to you? Why is it important to you? Turn to your
partner.

Have partners discuss their thinking. After a moment, signal for the
students’ attention. Have a few volunteers briefly share with the class
what they discussed.

Explain that you will read a story aloud, stopping during the reading for
the students to use “Turn to Your Partner” to discuss a question.

Review The Lotus Seed and Explain the Purpose of
Rereading

Show the cover of The Lotus Seed and ask:
Q What do you remember about this story? Turn to your partner.

Scan the class as partners talk, without intervening. When most pairs
have finished talking, signal for the students’ attention and have one or
two volunteers share their thinking with the class. Provide additional
background information by reading or paraphrasing the historical
information in the author’s note on page 30 of The Lotus Seed.

Teacher Note

If your students are unfamiliar with “Turn
to Your Partner,” this lesson may require
an extended class period. If they are
already familiar with the procedure, you
do not need to model it in Step 2.
Instead, remind the

students of your

expectations. To see [=] [x]
an example, view i

“Using Turn to Your g

Partner'" (AV6).

[=

Teacher Note

Use a signal that the students will
notice but that does not interrupt their
discussions, such as a raised hand. This
allows the students to finish what they
are saying before turning back to face
you. You might build accountability by
having the students raise their own
hands when they turn to face you.

Teacher Note

Notice that you ask the question before
saying “Turn to your partner.” This gives
all of the students a chance to hear and
consider the question before moving to
face their partners.

Explain that today you will reread The Lotus Seed aloud, and ask the TEKS 6.A.i
students to listen carefully for any details they missed during the Student/Teacher Narrative
Steps 3 and 4

first reading. Explain that rereading is a technique that helps readers
understand what they read at a deeper level. This year you will often
reread books or passages and ask the students to practice a reading
comprehension strategy or think more deeply about the reading.
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Teacher Note

As partners talk, look for gestures and
verbalizations that let you know they
are talking about the story and listening
to each other (for example, they might
be facing each other, looking at each
other, and mentioning words they heard
in the story). Be ready to report your
observations to the students at the end
of the lesson.

€9 ELL Note

After discussing the story, you might
invite your English Language Learners
to share memories of their homelands
or their experiences coming to a

new country, if they feel comfortable
doing so.

-

-

Reread The Lotus Seed

Read the story aloud again, slowly and clearly. Stop after:

p-10  “When her husband marched off to war, she raised her children alone.”

Ask:

Q What happens in the part of the story you just heard? Turn to your
partner.

Scan the class as partners talk, without intervening. When most pairs
have finished talking, signal for the students’ attention and have one
or two volunteers share their thinking with the class. Reread the last
sentence on page 10 and continue reading. Stop after:

p.22 “She didn't eat, she didn't sleep, and my silly brother forgot what spot of
earth held the seed.”

Ask:

Q What happens in the part of the story you just heard? Turn to your
partner.

Have partners discuss the question. When most pairs have finished
talking, signal for the students’ attention. Have one or two volunteers
share their thinking with the class. Reread the last sentence on page 22
and continue reading to the end of the story.

Discuss the Story
Facilitate a whole-class discussion of the story by asking:

Q What did you hear during the second reading of this story that you missed
during the first reading?

Explain that tomorrow the students will hear and discuss another story.

Reflect on Partner Work

Help the students reflect on their work together by asking:

Q How did you do with “Turn to Your Partner”? In what ways did it go well?
Q What would you like to do differently tomorrow?

Share some of the positive partner interactions you observed. Explain
that these are examples of behaviors that all of the students can practice.

Tell the students how you expect them to return to their desks or
transition to the next activity.
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EXTENSION

Read Works of Historical Fiction and Act UGS Shh .
Student/Teacher Narrative
Out Characters Extension

Sherry Garland, the author of The Lotus Seed, has written a series

of picture books that present historical events through the voices of
realistic characters. These include Voices of Gettysburg, Voices of the
Alamo, Voices of the Dust Bowl, and Voices of Pearl Harbor. You might read
some of these and discuss them with the students. You might talk
about the nature of historical fiction—the way it combines historical
information with invention—and compare it to books the students
have read or heard that are either purely fictional or purely historical.
You might also have the students act out the voices of the characters
Garland creates.

Read-aloud Day 3

In this lesson, the students: Materials
= Practice the procedure for “Turn to Your Partner” » Something to Remember Me By
= Hear and discuss a story = “Class Assessment Record”
= Make text-to-self connections sheet (CAL)
= Learn the procedure for Individualized Daily Reading
= Read independently for up to 15 minutes
= Listen carefully and work in a responsible way
= Share their reading lives
ABOUT INDIVIDUALIZED DAILY READING IN FIFTH GRADE
Today the students are introduced to Individualized Daily Reading (IDR). In
IDR, the students read independently and reflect on and discuss what they
have read. We recommend that you base the length of time the students
read independently on their attention and engagement. You might begin
with 10-15 minutes and gradually add time over the coming weeks. The goal
is for the students to read independently for up to 30 minutes by Unit 5
(approximately halfway through the school year). Teacher Note
) For additional support
If you have not already done so, we encourage you to establish a classroom with setting up
library with a wide range of texts at various levels. There are a number of ways procedures and
to set up and organize a classroom library. For more information, see “Setting expectations for IDR,
Up a Classroom Library” in the Introduction. view “Getting Started

with IDR" (AV27).
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B Review “Turn to Your Partner” and Get Ready

TEKS 1.A.i . to Listen
Student/Teacher Narrative
Step 1 Gather the class with partners sitting together, facing you. Explain that

again today the students will use “Turn to Your Partner” to share their
ideas. Review that the purpose of talking with partners is to give all

of the students a chance to think more about what they are learning.
Remind the students that it is important for partners to look at each
other when they talk and to take turns talking and listening so that both
partners get a chance to share. Tell them that you will ask them to report
on their partner conversations at the end of the lesson.

Discuss the Students' Reading Lives

Explain that one of the ways the students will build their reading
community this year is to share their reading lives with one another.
Begin this discussion by sharing with the class a little about your own
reading life.

You might say:

“l love to read, and | try to read every day. Usually | read in the evening
after dinner. | sit with my cat in a puffy, yellow chair in the corner
of my living room. I've always enjoyed reading mysteries, although
recently my favorite books have been about adventures in the great
outdoors. I'm starting to get interested in flying, so | plan to read

some books about that soon.”

Ask and briefly discuss:
€9 ELL Note , .
Encourage your English Language gg} Q What kinds of books do you like to read? Why? Turn to your partner.
Learners to share about books written in Have one or two volunteers share their thinking. Use the same
their primary languages as well as about procedure to discuss the following questions:

books written in English.
gg} Q Where is your favorite place to read? Turn to your partner.

@ ELL Note Q What kinds of books do you want to read this year? Turn to your partner.

Questions like these help the students Tell the students that this year they will have lots of chances to read and
get to know one another, which in turn listen to many different types of books. Explain that today you will read
creates a sense of community that aloud a story and the students will discuss it.

benefits everyone. English Language
Learners in particular rely on having a
supportive environment in which they
can take the necessary risks to practice
and grow in their new language.
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TEKS 6.E.i
Student/Teacher Activity Step 3

Introduce Something to Remember Me By and Make

Text-to-self Connections TEKS 7.A.i

Student/Teacher Narrative

Show the cover of Something to Remember Me By and read the names Step 3 and first Teacher Note on p. 15
of the author and the illustrator aloud. Explain that this is a story about
a grandmother who gives her granddaughter things to remember her

by. Ask:

g@ Q Has anyone ever given you something to remember him or her by? What

was it? Turn to your partner. Teacher Note

If the students have difficulty
responding, stimulate their thinking

by sharing your own experiences. (You
might say, “When | was little and my
family moved to another town, my best
friend gave me a picture of the two of
us together. Every time | look at this
picture, | think of all the fun things we
did together.”)

Have partners discuss the question. Signal for the students’
attention and ask a few volunteers to share with the class what
they remember. Then ask:

g@ Q Have you ever given someone something to remember you by? What was
it? Turn to your partner.

Scan the class as partners talk, without intervening. When most pairs
have finished talking, signal for the students’ attention and have one or
two volunteers share their thinking with the class.

Ask the students to keep their experiences in mind as they listen
to the story.

I3 Read Aloud

Read the story aloud slowly and clearly, showing the illustrations

and stopping as described on the next page. Clarify vocabulary as you
encounter it in the text by reading the word, briefly defining it, rereading
She could chatter’'—chatter
means ‘talk a lot’—‘She could chatter about everything .. .””).

“we

it in context, and continuing (for example,

Teacher Note

You might use self-stick notes to mark
the places the suggested vocabulary
words appear. Write the meaning of each
word on a note to help you define it
smoothly without interrupting the
reading. For more information, see
“Preparing the Daily
Lessons" in the

Suggested Vocabulary

paring knife: small, sharp knife (p. 8)
cedar chest: wooden box with a lid (p. 11; refer to the illustration)
rummaged: searched (p. 22)

@ ELL Vocabulary

English Language Learners may benefit from hearing additional
vocabulary defined, including:

chatter: talk a lot (p. 4)

by the dozen: (idiom) twelve at a time, or many at a time (p. 4)
long distance call: phone call to a faraway place (p. 16)
stitched: sewn with thread (p. 16)

tattered: old and worn out (p. 26)

Introduction. To learn
more, view “Planning a
Lesson” (AV12).
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@ ELL Note Skip the introduction on page 3. Start reading on page 4 and stop after:
‘ p-15 “The girl didn't quite understand.”

English Language Learners may

benefit from additional stops to Ask:

discuss the reading, for example,

after pages 9 and 26. gg} Q What is happening in the story so far? Turn to your partner.

Have partners discuss the question. Signal for the students’ attention
and ask a few volunteers to share their thinking with the class. Then
reread the last sentence on page 15 and continue to the next stop:

p.21 “'But, said the grandmother softly, 'I'm scared that . . . that I'm going to

i

forget you.

Teacher Note Ask:

Class Assessment Notes appear QQ Q What is happening in the story now? Turn to your partner.
throughout the program to prompt

: As partners talk, circulate among them and listen as they discuss
you to monitor the students as

they discuss the readings. For more the story.

information, see “Class Assessment”

in the Assessment Overview of the

Assessment Resource Book. CLASS ASSESSMENT NOTE

During the read-aloud and discussion, scan the class and ask yourself:

. L] i i i ?
K@ Technology Tip Are the students taking turns sharing ideas?
= Are the students contributing ideas to the class discussion?

You may choose to record assessment
data using printed forms found in the Record your observations on the “Class Assessment Record” sheet (CA1);
Assessment Resource Book or on the see page 4 of the Assessment Resource Book.

CCC Learning Hub (ccclearninghub.org).

Alternatively, you might record

data using the
CCCClassView app.
For more information,
view the “Using the
CCC ClassView App"”
tutorial (AV41).

When most pairs have finished talking, signal for the students’ attention
and have one or two volunteers share their thinking with the class.
Reread the last sentence before the stop and continue reading to the end
of the story.

B Discuss the Story

Teacher Note Facilitate a class discussion of the story by asking questions such as:

During this discussion, be ready to Q Why was the grandmother afraid she was going to forget her own
reread passages and show illustrations

again to help the students remember
details. Q What do you think the granddaughter noticed when she looked in the

mirror at the end of the story?

granddaughter?
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INDIVIDUALIZED DAILY READING

Introduce Individualized Daily Reading

Explain that today you will teach the procedure for Individualized

Daily Reading (IDR). Explain that IDR is a time when each student
independently reads a book that he or she enjoys. Tell the students that
during IDR, they will read books at their own reading levels and practice
the reading comprehension strategies they learn in the Making Meaning
program. Point out that the more reading practice the students do

with books at their independent levels, the stronger they will become

as readers.

State your expectations for how the students will act responsibly
during IDR.

Teacher Note

You might choose to do IDR at the end of
the reading lesson or at another time of
the day. If you have already established

a procedure for independent reading,
simply remind the students of your
expectations.

Teacher Note

If the students are familiar with the
term “just-right” book (or a related term
such as independent reading level), you
might use this term when talking about
choosing appropriate texts.

You might say: TEKS 5.A.ii
“During IDR, you will select books and find a comfortable place to Student/Teacher Narrative
sit and read silently. Reading silently and staying seated helps the Step 6

people around you concentrate so that they can enjoy what they
are reading.”

Have the students get the books they have selected from the classroom
library (see “Do Ahead” in the Week Overview) and find comfortable
places to sit in the classroom and read silently to themselves. Have the
students read silently for up to 15 minutes. Signal to let the students
know when it is time to stop reading.

Ask and briefly discuss:
Q What did you enjoy about the book or books you read today?

Tell the students that they will have many more opportunities to read
books they enjoy independently. Explain that reading books they enjoy
will help them become stronger readers. Have the students return to
their desks and put away their books.

TECHNOLOGY EXTENSION

Investigate Family History

Remind the students that Something to Remember Me By is about a
relationship between a girl and her grandmother. Read aloud the first
two paragraphs on page 3 of the book. Then ask:

Q What is something you know about your family’s history? For example,
where is your family from?

Q What is a question you have about your family’s history?

Teacher Note

Base the length of time the students are
reading independently on their attention
and engagement. Gradually add time as

the students are ready.

)
a‘)‘f/‘ Technology Tip
Prior to doing this activity, preview
the website referred to on page 32
of Something to Remember Me By.
Alternatively, you might locate and
preview other age-appropriate websites
about genealogy using the keywords
“kids family tree."
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Show page 32 of the book and read aloud the first two sentences on
the page. Tell the students that today they will explore a website about
genealogy (the study of family history).

Display your browser page and go to one of the websites you previewed.
Model navigating the website, and read aloud information about how
the students might research stories of interest in their own families and
then make family trees. Afterward, discuss questions such as:

Q Did you find out more about something you had a question about?
What did you find out?

If the students are interested, you might help them create family trees
using an online tool on a student-friendly website.

Da)l 4 Listening Practice

Materials In this lesson, the students:

» Something to Remember Me By = Hear a story read aloud again

= The Lotus Seed = Make text-to-text connections
= Compare two stories
= Learn a procedure for selecting texts at their independent reading levels
= Read independently for up to 15 minutes

= Listen carefully and work in a responsible way

ABOUT READING LEVELED TEXTS DURING IDR

In order for the students to grow as readers, they need to spend time reading
texts they can comprehend and read fluently with few miscues (accuracy
errors). For that reason, during IDR they read books at their independent
reading levels. In this unit, they learn a procedure for choosing books at
appropriate levels and self-monitoring strategies to help them think about
how well they understand what they are reading. For more information, see
“Reading Appropriately Leveled Texts” in the Introduction.

If you have administered a formal reading assessment to identify each
student’s independent reading level, you might record each student’s data on
the “Student Reading Level Summary" record sheet (SR1).

TEKS 4.A.ii

Student/Teacher Narrative

"About Reading Leveled Texts During
IDR" Note and Step 5 on pp. 20-21
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B Review Something to Remember Me By and Prepare
for Rereading

Gather the class with partners sitting together, facing you. Show the TEKS 6.E.ii
cover of Something to Remember Me By and remind the students that Student/Teacher Narrative
Step 1

they heard this story earlier. Ask:
Q What do you remember about the story?

Have a few volunteers share their thinking with the class. Explain that
today you will reread Something to Remember Me By and that you would
like the students to listen for any details they missed in the first reading.
Tell the students that you have another reason for rereading the story.
Show the cover of The Lotus Seed, remind them that they heard the story
earlier, and tell the students that as they listen to Something to Remember
Me By, you would also like them to think about how the two stories are
alike and how they are different.

B3 Reread the Story

Read the story aloud again, slowly and clearly.

EJ Discuss the Story and Make Text-to-text
Connections

Briefly discuss as a class:

Q What did you hear during the second reading of this story that you missed
during the first reading?

Show the cover of The Lotus Seed. Ask and briefly discuss:

Q What do you remember about this story?

) Facilitation Tip

During class discussions, continue to
prompt the students to turn and look
at the person who is about to speak (for
example, “Bruce will speak now. Let's

all turn and look at him"). During the
discussion, scan the class to ensure that
the students are looking at the person
who is speaking. If necessary, interrupt
the discussion to remind the students of

Then ask: your expectations.
. TEKS 6.E.ii
Q Inwhat ways are Something to Remember Me By and The Lotus Seed ¢ 4 o e AT
similar, or alike? Turn to your partner. Step 3

Have partners discuss the question. Signal for the students’ attention
and ask a few volunteers to share their thinking with the class. Then ask:

gg} Q In what ways are the two stories different? Turn to your partner.

Have partners discuss the question. When most pairs have finished
talking, signal for the students’ attention. Have a few volunteers share
their thinking with the class.
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Students might say:
"“Both stories are about a grandmother and a granddaughter.”

“In both stories, the grandmother gives the granddaughter something
special.”
"Both stories are about how special objects can remind us of things

that happened in the past.”

“In Something to Remember Me By, the grandmother loses her memory.
The Lotus Seed doesn't say anything about the grandmother losing her
memory.”

“In the first story, the grandmother keeps the seed to remind her of

her old country, Vietnam. In the second story, the grandmother gives
things to the granddaughter because she wants the granddaughter to

always remember her.”

Tell the students that when they think about how two stories are alike
and different, they are doing something that good readers do—making
connections between stories.

B3 Reflect on Working Together

Help the students reflect on their work together. Remind them of the
things they wanted to work on in building their reading community,
and ask:

Q What did you do today to help build our reading community? How will
doing those things consistently help to build our reading community?

€9 ELL Note

You might want to explain that
consistently means "again and again
in the same way.”

Q What did you do to take responsibility for yourself this week?

Students might say:
“| came straight to the rug instead of doing something else first.”
“| listened to my partner and | made sure | talked about my ideas, too.”

“| paid attention during the read-aloud.”

INDIVIDUALIZED DAILY READING

Teacher Note B Introduce Selecting Texts at the Right Levels

For additional support with helping
students select books at their
independent reading levels, you might

Review the procedures and expectations you have established for IDR
and for using the classroom library.

teach IDR Mini-lesson 1, “Selecting Remind the students that during IDR it is very important that they read
Appropriately Leveled Texts" (found in books at the right levels for them. Explain that books that are at the
Appendix A). right levels are not too difficult and not too easy. The books have words
the students can read and understand and stories or topics that are
TEKS 1.B.i interesting to them. Remind the students that reading books at the right
gtzsi,nt/Teacher Narrative levels will help them to become stronger readers.
Describe the procedure you would like the students to follow for
selecting books at appropriate reading levels.
TEKS 5.A.i
Student/Teacher Narrative
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TEKS 5.A.i
Student/Teacher
Activity

Step 5
(paragraph 5)

© Center for the Collaborative Classroom
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You might say:

“First, choose a book that looks interesting to you. Open the book to
any page and begin reading that page silently to yourself. As you read,
count the words on the page that you do not know. If you count more
than five words that you do not know, the book may be too difficult.

If you are able to read all of the words on the page very quickly and
the book doesn't seem interesting, it may be too easy. If you have
chosen a book that seems either too difficult or too easy, return it to
the classroom library and choose another book. Once you have found
a book that interests you and is at the right level, check it out from the

library and begin reading.”

Explain that they will now have a few minutes to look through the books
they checked out from the classroom library earlier this week. Tell the
students that if they decide any of their books are not at the right levels,
they should put them aside. Later they will have a chance to return these
books to the classroom library and select new ones.

Give the students a few minutes to look through their books. Circulate
as they work and provide assistance as needed. When most of the
students have finished looking through their books, call for their
attention. Explain that you will call on a few students at a time to return
the books they have set aside to the classroom library and select new
books to replace them.

Explain that while students are waiting to be called to the classroom
library, they may read silently. Have the students read silently for up

to 15 minutes. Call on two or three students to come to the library,
return their books, and select new books. Repeat the procedure until all
of the students have had a turn in the library.

Signal to let the students know when it is time to stop reading. Describe
some responsible behaviors you noticed as the students were reading
and selecting their books.

You might say:
“| noticed students reading silently during IDR, which helped others
concentrate on their reading. In addition, | noticed that many students
waited patiently for their turn in the classroom library.”

Tell the students that they will have many opportunities to practice
selecting and reading books that are at the right levels. Have the
students return to their desks and put away their books.

Teacher Note

If you have established a different
system for identifying texts at
appropriate levels for each student, such
as Lexile levels, colored dots on books,
or leveled bins, explain how to use that
system instead and model it if necessary.

€9 ELL Note

You might want to help your English
Language Learners select books at
appropriate levels. Providing a limited
number of teacher-selected texts will
help them make good choices.

Teacher Note

You might support the students in
selecting books at the right levels. To
help a student check whether a book

is at the right level, ask the student to
read a passage from the book aloud and
tell you what the book is about. If the
student is having difficulty reading or
understanding the passage, the book
may be too difficult. If the student reads
quickly and doesn't seem engaged, the
book may be too easy. If a student is
reading a book that is too difficult or
too easy, help her select a more
appropriate book.

Teacher Note

You might repeat this instruction during
the next few IDR sessions or at another
time in order for all of the students to
get a turn in the library.

Vocabulary Note

Next week you will revisit The Lotus
Seed and Something to Remember
Me By to teach the Week 1vocabulary
lessons.
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WRITING ABOUT READING

Writing About Reading activities provide the students with opportunities to

write about texts they discuss in the Making Meaning program. The activities
are optional and can be done at the end of the lesson or at another time. For
more information, see "Extending the Instruction” in the Introduction.

Materials Write About Ways That The Lotus Seed and

* The Lotus Seed Something to Remember Me By Are Alike

= Something to Remember Me By and Different

TEKS 7.B.i Show the covers of The Lotus Seed and Something to Remember Me By.
Student/Teacher Activity Remind the students that they heard these stories earlier and that they
Writing About Reading did something that good readers do: they made connections between the

stories by thinking about how they are alike and how they are different.
Explain that today the students will write about connections between
the stories.

Show the cover of The Lotus Seed. Page through the book slowly
and show the illustrations. Ask:

Q What happens in this story?

Have a few volunteers share their thinking. Repeat the same procedure
to review the story Something to Remember Me By.

Write the heading “How the Stories Are Alike” where everyone can see
it. Ask:

g@ Q Inwhat ways are the two stories alike? Turn to your partner.

Have a few volunteers share their thinking. As they share, list their ideas
below the heading.

Write the heading “How the Stories Are Different” where everyone can
see it. Ask:

g@ Q Inwhat ways are the two stories different? Turn to your partner.

Have a few volunteers share their thinking. As they share, list their ideas
below the heading.

Ask the students to watch as you think aloud and model writing about
how the stories are alike and different.
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You might say:

“First, | want to describe some of the things that are similar about
the two stories. I'll write: The stories The Lotus Seed by Sherry Garland
and Something to Remember Me By by Susan V. Bosak are alike in some

ways. For example, both stories are about a girl whose grandmother gives
her something special. Now | want to write about some of the things
that are different about the two stories. I'll write: The two stories are
also different in some ways. For example, The Lotus Seed tells about the
grandmother’s life as a girl and young woman. In Something to Remember

Me By, we only learn about the grandmother when she is already an

older woman."

Have the students write about what is similar and what is different
in the two stories. If time permits, ask a few volunteers to share their
writing with the class.
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WAV OVERVIEW

Everybody Cooks Rice

by Norah Dooley, illustrated by Peter J. Thornton

A child sent to find a younger brother at dinnertime is introduced
to a variety of cultures through the many different ways rice is
prepared in her neighbors’ homes.

D Online Resources

Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this week.

Whiteboard Activities
= WA1-WA3

Assessment Form
= “Class Assessment Record” sheet (CA2)

Reproducible
* Unit 1 family letter (BLM1)

Professional Development Media

= “Using ‘Think, Pair, Share’” (AV8)

= “Adapting Lessons for English Language Learners” (AV13)
* “Using CCC’s Whiteboard Activities” tutorial (AV40)
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Comprehension Focus
= Students make text-to-self connections.

= Students explore the use of first- and third-person points of view
in stories.

= Students read independently.

Social Development Focus

= Teacher and students build the reading community.

= Students learn and practice the procedure for “Think, Pair, Share.”
= Students work in a responsible way.

= Students listen respectfully to the thinking of others and share
their own.

(D DO AHEAD

v Prior to Day 2, make a copy of the “Class Assessment Record”
sheet (CA2); see page 5 of the Assessment Resource Book.

v Prior to Day 3, prepare the “Thinking About My Reading” chart on a
sheet of chart paper (see Step 1). Also prepare to model the procedure

for self-monitoring reading comprehension during IDR (see Step 2).

v Prior to Day 4, prepare to model completing a book entry on the
“Reading Log” chart (see Step 4).

v Prior to Day 4, visit the CCC Learning Hub (ccclearninghub.org) to access el e

If you are teaching the vocabulary
lessons, teach the Week 1lessons
family letters, see “Family Letters” in the Introduction. this week.

and print this unit’s family letter (BLM1). Make enough copies to send

one letter home with each student. For more information about the
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Da)l 1 Read-aloud

Materials In this lesson, the students:

« Everybody Cooks Rice = Learn the procedure for “Think, Pair, Share”
= Hear and discuss a story

= Make text-to-self connections

= Read independently for up to 15 minutes

= Listen to one another

Teacher Note B3 Gather and Introduce “Think, Pair, Share”

If your students are already familiar with
the procedure, you do not need to model
it. Instead, remind the students of your
expectations. To see
an example of “Think,
Pair, Share" in action,
view “Using ‘Think,
Pair, Share " (AV8).

Gather the class with partners sitting together, facing you. Explain that
today the students will learn another way to help them talk in pairs,
called “Think, Pair, Share.” Explain that “Think, Pair, Share” is like “Turn
to Your Partner.” The difference is that the students think by themselves
before they talk in pairs. Explain that you will ask the students a
question and they will think about it quietly for a moment. Then, when

you say “Turn to your partner,” they will turn to their partners and
begin talking. When you signal for their attention, they will end their
conversations and turn their attention back to you. Some pairs will then
share their thinking with the class.

To have the students practice “Think, Pair, Share,” ask:

gg} Q What is one thing you want to keep in mind today to help your partner
conversations go well? [pause] Turn to your partner.

After a few moments, signal for the students’ attention and have a few
pairs share with the whole class what they discussed. Explain that at the
end of the lesson, you will ask the students how they did working with
their partners today.

B3 Introduce Everybody Cooks Rice

Show the cover of Everybody Cooks Rice and read the title and the names
of the author and the illustrator aloud. As a class, discuss questions
such as:

Q When have you eaten rice? How was it prepared?
Q What are some other rice dishes you have seen or eaten?

Explain that as the students listen to the story, you would like them to
think about the rice dishes they have eaten and heard about.
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Read Aloud €9 ELL Note

English Language Learners may benefit
from additional stops to discuss the
reading, for example, after pages 9

and 18. You might also want to point out
countries on a world map as they are

Suggested Vocabulary mentioned in the story.

tiffin carrier: type of lunch box (p. 14; refer to the illustration on p. 15)

Read the story aloud slowly and clearly, showing the illustrations and
stopping as described below. Clarify vocabulary as you read, using the
procedure you used in Week 1, Day 3 (see Step 4).

€9 ELL Vocabulary

English Language Learners may benefit from hearing additional
vocabulary defined, including:

pipe down: (idiom) be quiet; stop making noise (p. 10)
groceries: food and other things bought at a store (p. 13)
leftovers: food that is not eaten at a meal and is saved to eat later (p. 14)

chopsticks: thin sticks used for eating food (p. 18; refer to the
illustration on p. 19)

Stop after:

p.14  “Rajit said his parents were working at their video and gift shop, so he
was bringing them leftovers in a tiffin carrier.”

Use “Think, Pair, Share” to have partners first think about and then
discuss:

Q What’s happening in the story? What do you think will happen next?
[pause] Turn to your partner.

Signal for the students’ attention and have one or two volunteers share

with the class what they discussed. Reread the last sentence before the Teacher Note
stop and continue reading to the next stop: Hearing from only one or two students
p-22 “Adeline said she had seen him with a kitten in his arms, climbing the helps maintain the flow of the story and
fence to our yard.” keeps the students engaged.

Use “Think, Pair, Share” to have partners first think about and then
discuss:

gg} Q What has happened in the story so far? [pause] Turn to your partner.

Signal for the students’ attention and have one or two volunteers share

their thinking. Reread the last sentence before the stop and continue
reading to the end of page 25. Teacher Note

You might briefly show and discuss

the recipes on pages 26-30. To further
explore rice-cooking recipes in various
media, you might do the technology
extension “Explore Recipes and How-to
Cooking Videos Online” on page 30.
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TEKS 6.E.i
T Student/Teacher Activity

) Facilitation Tip B3 Discuss the Story and Make Text-to-self Step4

Continue to remind the students to turn Connections
and look at the person who is about to

speak. Ask speakers to wait until they

Facilitate a discussion about the story using questions such as:

have the class's attention before starting Q What are some of the different ways rice is prepared in this story?

to speak. Scan the class to ensure that

all students are actively listening and Q What do you think this girl learns about people as she finds out about the
participating in the discussion. Notice rice dishes they eat? Why do you think so?

the effect of using this facilitation
technique on the students’ engagement
in class discussions over time.

Q What is your favorite rice dish? What do you like to eat with rice?

B Reflect on “Think, Pair, Share”

@ ELL Note Help the students reflect on how they did with “Think, Pair, Share”
Cooperative structures like “Turn to by asking:
Your Partner” and “Think, Pair, Share"

support the language development of
English Language Learners by providing your partner talk about the story?

frequent opportunities for them to talk

about their thinking INDIVIDUALIZED DAILY READING

and listen to others.
L B Read Independently and Share Reading with
Partners

Q How did thinking before you shared with your partner help you and

“Adapting Lessons
for English Language
Learners” (AV13).

Review the procedure and your expectations for using the classroom

TEKS 5.A.ii . .

Student/Teacher Activity library during IDR.

Step 6 (paragraph 2) Have the students get their books and find quiet places to sit and read.
Teacher Note Tell the students that at the end of IDR today you will ask them to talk
During IDR you will often ask the with partners about what they read. Then have them read silently for up
students to talk with partners about to 15 minutes. Circulate and assist the students as needed.

their reading. When sending the
students to find places to read, you will
need to determine if you would like
the students to sit near their reading
partners or if they may share with any
classmates nearby.

Signal to let the students know when it is time to stop reading. Explain
that before you have the students share what they read with partners,
you will show them what that sharing might look like. Then briefly
model sharing the title of a book you are reading, the author’s name,
and what it is about

You might say:
"l read a book called The Lotus Seed by Sherry Garland. It's about a
Vietnamese girl who saves a lotus seed as a way to remember the

last Vietnamese emperor. When she moves to the United States,

Teacher Note
she brings the seed with her. She raises a family and works hard for

In the initial weeks of IDR, the students
are invited to share more generally about
the texts they are reading. Once they
have had practice talking about their
independent reading in broader terms,
more of the suggestions for sharing

their reading will focus on the use of gg} Have the students take turns discussing what they read with their

the strafegy they are I.ea.urnmg, aS,We|| partners. After partners have had a chance to share, ask a few volunteers
as providing opportunities to review

previously learned strategies.

many years. One day, her grandson steals the seed, plants it, and
then forgets where it is. That makes the woman very sad. But when
she discovers the lotus flower that has blossomed from the seed,
she is happy again. She gives each of her grandchildren a seed from
the flower.”

to share with the class what they read.
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Help the students reflect on their partner work by asking:

Q What was one thing you liked about sharing what you read with a
partner today?

Have a few students share their thinking with the class. Remind the
students that they will have many opportunities to share and discuss
what they read. Have the students return to their desks and put away
their books.

WRITING ABOUT READING

Write About Text-to-self Connections to Everybody Materials
Cooks Rice = Everybody Cooks Rice

Show the cover of Everybody Cooks Rice. Remind the students that they
heard this story earlier. Ask:

Q What do you remember about the story Everybody Cooks Rice?

Q How does this story remind you of your own life?

Students might say:

“It reminds me of the way we make rice in our family. We stir-fry it
with tofu and vegetables like the Hua family in the story.”
“It reminds me of my neighborhood. There are people from lots of

different countries and we're all friendly.”

"It reminds me of my little sister. She's like Carrie's younger brother,
Anthony. She likes to visit our neighbors and sometimes ends up

eating over at their houses.”

Tell the students that when they think about how a story reminds them
of their own lives, they are making connections to the story. Explain that
making connections to stories helps readers enjoy and understand the
stories. Ask the students to watch as you think aloud and model writing
about a connection between Everybody Cooks Rice and your own life.

You might say: TEKS 6.E.i
“The book Everybody Cooks Rice reminds me of my favorite ways to Stufiént/Teacher Nar.ratlve
o . Writing About Reading
make rice. I'll write: The book Everybody Cooks Rice by Norah Dooley " . o
(second paragraph and "You might say’
reminds me of my favorite ways to make rice. One of my favorites is my example)

grandmother’s rice pudding recipe, which she taught me when | visited her
in her apartment in Philadelphia when | was very young. You mix cooked
white rice with milk, sugar, vanilla, eggs, and raisins, and then you bake it.
It's a yummy dessert! | also like to make brown rice and put it in burritos.
It's healthy and it tastes great.”

Have the students write about personal connections to Everybody Cooks
Rice. If time permits, invite the students to share their writing with
the class.
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ﬁﬁ TECHNOLOGY EXTENSION

@@ Technology Tip Explore Recipes and How-to Cooking
Prior to doing this activity, locate an Videos Online

age-appropriate video that provides
clear, simple rice-making instructions.
Search for information online using the
keywords “make rice video.”

To further explore rice recipes and rice-making techniques with your
students, read aloud the first recipe on page 26 in Everybody Cooks Rice.
Then display an online instructional video that shows how to make rice.
Discuss as a class:

Q What new information did you learn from watching the video?

Q Which do you prefer, reading a recipe about making rice or learning how to
make rice from watching a video? Why?

If possible, invite a parent or other adult to visit the class and
demonstrate cooking rice. Afterward, discuss what was the same
and what was different about the video instruction and the live
demonstration.

Day 2 Strategy Lesson

Materials In this lesson, the students:

» Everybody Cooks Rice = Practice the procedure for “Think, Pair, Share"”

= Something to Remember Me By = Hear a story read aloud again

= “Class Assessment Record” = Explore the use of first- and third-person points of view in stories
sheet (CA2)

= Make text-to-text connections
= “Excerpt from Everybody Cooks

Rice” chart (WA1) = Read independently for up to 15 minutes

« “Excerpt from Something to = Work in a responsible way and listen to one another

Remember Me By” chart (WA2)
B Review Procedure and Get Ready to Listen

Gather the class with partners sitting together, facing you. Explain that
during today’s lesson you will sometimes ask the students to use “Think,
Pair, Share” to talk about their thinking. Remind them that the purpose
of “Think, Pair, Share” is to give all of the students a chance to think by
themselves before they talk in pairs.

Review the Story

Show the cover of Everybody Cooks Rice. Use “Think, Pair, Share” to have
partners first think about and then discuss:

g@ Q What do you remember about this story? [pause] Turn to your partner.
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CLASS ASSESSMENT NOTE

Ask yourself:
= Are the students taking time to think before talking to their partners?
= Are the students able to recall details from the story?

Record your observations on the “Class Assessment Record” sheet (CA2);
see page 5 of the Assessment Resource Book.

Signal for the students’ attention and ask a few volunteers to share with
the class what they remember.

EJ Explore First-person Point of View in Everybody
Cooks Rice

Remind the students that making connections between stories—for
example, thinking about how two stories are alike and different—is
something good readers do to better understand stories. Explain that
today the students are going to think and talk about an interesting
difference in the stories Everybody Cooks Rice and Something to

Remember Me By.

Display the “Excerpt from Everybody Cooks Rice” chart (L WA1) and ;

explain that it is the text from the beginning of Everybody Cooks Rice. C’f Technology Tip

Explain that you will read the passage aloud and that as the students Whiteboard activities (WA) are
listen, you would like them to think about who is telling the story. interactive charts that can be displayed

using an interactive whiteboard.
Alternatively, you may print the
whiteboard activities and project them

gg} Q Who is telling the story? What in the story makes you think so? [pause] using a projection
E

4

Read the passage aloud, slowly and clearly. Then use “Think, Pair, Share’
to have partners first think about and then discuss:

device. For more

information, view the ~ [m] &2
After pairs have had a chance to talk, signal for the students’ attention “Using CCC's s

[=:

Turn to your partner.

and have one or two volunteers share their thinking with the class. Whiteboard Activities”
If necessary, show pages 4-5 of the book, point to the girl in the tutorial (AV40).
illustration on page 4, and explain that a girl named Carrie is telling

the story.

Tell the students that when the person telling the story is a character
in the story, we say the story is being told from the first-person point of
view. Explain that words like my, I, and me are clues that can help the
students recognize first-person point of view. Circle these words on
the chart.
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B3 Explore Third-person Point of View in Something to
Remember Me By

Show the cover of Something to Remember Me By and remind the
students that they heard this story earlier. Display the “Excerpt from
Something to Remember Me By” chart (L WA2) and explain that it is

the text from the beginning of the story. Explain that you will read the
passage aloud and that, as before, you want the students to think about
who is telling the story.

Read the passage aloud, slowly and clearly. Then use “Think, Pair, Share”
to have partners first think about and then discuss:

gg} Q Who is telling the story? What in the story makes you think so? [pause]
Turn to your partner.

After pairs have had a chance to talk, signal for the students’ attention
and have one or two volunteers share their thinking with the class.

Students might say:
“It's hard to tell who's telling the story because the person telling it
doesn't say anything about herself.”

“| think the narrator could be a woman who's remembering when she
was a little girl and she visited her grandmother. But for some reason

|:n

she doesn't want to say ‘I, so she says 'the little gir

Explain that, unlike the narrator in Everybody Cooks Rice, the person
telling the story in Something to Remember Me By is not a character in
the story. Explain that when the person telling the story is not a
character in the story, we say the story is being told from the
third-person point of view.

On the chart, point to each of the sentences that follow and explain that
if Something to Remember Me By were being told from the first-person
point of view, it would say, “Every time I visited my grandmother-. ..,
“I could have a snack anytime I wanted,” and “I could use the big box of

crayons in the kitchen drawer . . . ” Ask:

g@ Q Do you think Something to Remember Me By would be a more
interesting story if it were told from the first-person point of view? Why?
Turn to your partner.

Have a few volunteers share their thinking with the class.

Students might say:

“| think it would be more interesting because if it said | and my and me,
it would be more like the character was talking directly to me, and |
would care more about what happened.”

“| think it would be more interesting because it would seem like it
really happened instead of being make-believe.”

“| think it's more interesting the way it is. If it said /, then | would just
think, well, it's about that girl but it's not about me. Since the story
says the little girl, it seems less like it's about a particular person. It
makes me think about when | was that girl's age.”

32 Making Meaning® Teacher's Manual, Grade 5

© Center for the Collaborative Classroom Sample materials for review
The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



Tell the students that they will think and talk more about point of view,
or who is telling a story, as they hear and read other stories this year.

Reflect on “Think, Pair, Share”

Help the students reflect on how they did with “Think, Pair, Share”

by asking:

Q What did you and your partner do to take responsibility for your thinking
and talking during “Think, Pair, Share”?

Q What might you want to do differently next time?

Have one or two volunteers share their thinking with the class.

INDIVIDUALIZED DAILY READING

Read Independently and Share Reading with
Partners

Have the students get their books and find quiet places to sit and read.
Tell the students that at the end of IDR today you will ask them to talk
with partners about what they read. Then have them read silently for up
to 15 minutes. Circulate and assist the students as needed.

Signal to let the students know when it is time to stop reading. Have
partners take turns sharing with each other the titles of their books,
the authors’ names, and what the books are about. After partners have
had a chance to share, ask a few volunteers to share what they read with
the class. Then have the students return to their desks and put away
their books.

EXTENSION

Compare Stories in a Series and Discuss
Text-to-text Connections

Read aloud another book in Norah Dooley’s series about common foods,
such as Everybody Bakes Bread, Everybody Brings Noodles, or Everybody
Serves Soup. Invite the students to compare it to the book Everybody
Cooks Rice by asking questions such as:

Q Inwhat ways are the two stories alike?

Q What makes the story Everybody Cooks Rice different from the
story [Everybody Serves Soup] besides the fact that they are about
different foods?

€9 ELL Note

You might provide the prompts “I took
responsibility when | .. ." and “Next
time | will .. ." to your English Language
Learners to help them verbalize their
answers to these questions.

Teacher Note

During IDR you will often ask the
students to talk with partners about
their reading. When sending the
students to find places to read, you will
need to determine if you would like
the students to sit near their reading
partners or if they may share with any
classmates nearby.
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Materials

» “Thinking About My Reading”
chart, prepared ahead

Teacher Note

To provide the students with additional
support with self-monitoring strategies,
you might teach IDR Mini-lesson 2, “Self-
monitoring and Using 'Fix-up' Strategies"
(found in Appendix A).

TEKS 1.B.ii

TEKS 6.1.i
Student/Teacher Narrative
Steps 1 and 2

You might then read another story in the series and compare it to the
first two. After reading the stories and discussing how they are alike and
different, facilitate a class discussion about traditional or favorite foods
the students enjoy at home. You might have the students research and
write down their families’ favorite recipes and then assemble them in a
classroom cookbook.

Day EW Individualized Daily Reading

In this lesson, the students:
= Learn a procedure for self-monitoring
= Read independently for up to 15 minutes

= Work in a responsible way

Introduce Self-monitoring

Have the students bring their books and gather, facing you. Remind
the students that reading books that are at the right levels helps

them become stronger readers. Explain that one way good readers
know if they are reading books that are at the right levels is by pausing
while they are reading to think about what they are reading and, more
importantly, how well they understand what they have just read.

Direct the students’ attention to the “Thinking About My Reading”
chart. Explain that these are questions the students can ask themselves
as they are reading to help them know if the books are at the right levels
for them.

Thinking About My Reading
What is happening in my book?
Do | understand what | am reading?
Do [ know what most of the words mean?

Is this book interesting and fun to read?

Point to and read each question on the chart aloud. Explain that when
you stop the students, you would like them to think about each of these
questions quietly before continuing to read. Explain that the purpose
of this is to help them notice when they understand what they are
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reading and when they do not. Tell the students that when they do not
understand their books, they should go back and reread. If they still do
not understand, they may need to get different books.

Explain that today they will read independently and practice stopping to
ask themselves the questions on the chart.

EJ Model Self-monitoring

Have the students watch as you model reading a book and asking
yourself the questions on the “Thinking About My Reading” chart.

You might say:

“I chose the book Something to Remember Me By by Susan V. Bosak

to read during IDR. I'm going to read the first few pages silently to
myself. Now I'm going to check to see if this book is right for me. I'll
ask myself the first question on the chart: ‘What is happening in my
book?" In this part of the book, | learned that there is a little girl who
often visits her grandmother. They always do fun things during these
visits. | can retell what's happening in the part of the book | just read.
Next, I'll ask myself the second question: ‘Do | understand what | am
reading?’ Yes, | understand what | am reading. | know that the little
girl and her grandmother get along really well and love to spend time
together. Next, I'll ask myself the third question: ‘Do | know what
most of the words mean?’ Yes, so far | know what all of the words
mean. Finally, I'll ask myself the last question: ‘Is this book interesting
and fun to read?’ Yes, I'm enjoying the story. Based on my answers to
these questions, | think that | can continue reading this book.”

Explain that today they will read independently and that you will
stop them every few minutes to have them think about how well they
understand what they just read. Tell the students that when you stop
them, you would like them to think about each of these questions
quietly before continuing to read.

EJ Read Independently and Self-monitor

Have the students find a quiet place to sit and begin reading silently.
After 5 minutes, signal for their attention and read the questions on the
chart aloud. Pause after each question to give the students time to think.

Remind them that if they do not understand their books, they should go TEKS 5.A.i

back and reread. TEKS 6.Li
Student/Teacher Activity

Have the students resume reading silently. After 5 minutes, stop them Steps 3 and 4

again and repeat the procedure. Invite students who do not think their
books are at the right levels to select different books.

Have the students continue reading silently. As they read, circulate
among them and ask individual students to read parts of their books
aloud and tell you what those parts are about. If any students are
struggling to understand their books, use the questions on the chart to
help them be aware of their own comprehension. After 5 minutes, signal
to let the students know that it is time to stop reading.
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I3 Reflect on Independent Reading
Ask and briefly discuss:

Q Do you think the book you are reading is at the right level? How did
you decide?

Have a few volunteers share their thinking with the class.

Students might say:

“l had a hard time reading a lot of words in the first few pages of my
book, so | decided to trade it in.”

“| decided my book was at the right level because | could read the
words, | knew what was happening, and | liked reading it."

"l decided my book wasn't at the right level because | had a hard time

understanding what was happening in the story.”

Teacher Note

Post the “Thinking About My Reading” Tell the students that in the coming days they will continue to practice
chart in the classroom so the students thinking about their own reading. Have the students return to their
can continue to refer to it during IDR. desks and put away their books.

Day W Individualized Daily Reading

Materials In this lesson, the students:

» “Thinking About My Reading” = Practice the procedure for self-monitoring
chart = Learn how to use a reading log

* “Reading Log” chart (WA3) = Read independently for up to 15 minutes

= Student Response Book, Reading « Listen to one another

Log section

a|Copy of this unit’s Eamily = Work in a responsible way

letter (BLM1) for each student
B Review Self-monitoring

Have the students bring their books and gather with partners sitting
together, facing you. Direct the students’ attention to the “Thinking
About My Reading” chart. Review that yesterday they practiced asking
themselves questions as they were reading to help them decide if their
books were at the right levels. Explain that again today, you will stop
them as they are reading and ask them to think about the questions on
the chart. Tell the students that if they decide that the books they are
reading are not at the right levels for them, they may select other books
to read.
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B} Read Independently and Practice Self-monitoring

Have the students read silently for up to 15 minutes. Stop the students
periodically and have them monitor their comprehension by thinking
about the questions on the chart.

As the students read, circulate among them and check individual
students’ comprehension. To check a student’s comprehension, ask

the student to read a selection aloud to you and tell you what it is

about. If a student is struggling to understand the text, help her use the
questions on the chart to make herself aware of her own comprehension.
Signal to let the students know when it is time to stop reading.

EJ Discuss the Independent Reading and Reflect on
Self-monitoring

gg} Have the students take turns discussing what they read with their
partners. After partners have had a chance to share, ask a few volunteers
to share with the class what they read.

Facilitate a brief discussion about how the students are doing with
thinking about their own reading. Ask:

Q Ifyou do not understand something you just read, what might you do?

Q Ifyou do not know a lot of the words in the book you are reading, what
should you do?

Tell the students that they will continue to practice thinking about their
own reading during IDR.

B3 Model Completing an Entry in the Reading Log

Have the students return to their desks, with partners sitting together.
Distribute a Student Response Book to each student. Explain that the
students will use their Student Response Books throughout the year to
record their thinking about books they hear and read. Ask each student
to write her name on the inside front cover of her Student Response Book.
Have each student turn to the first page of the Reading Log section

at the back of the Student Response Book. Explain that this is where
students will write comments about each book they finish during IDR.
Display the “Reading Log” chart (L WA3), and ask the students to
watch as you model writing a book entry in the log. Use a book that the
students are all familiar with, such as Everybody Cooks Rice.

You might say:

“I'm going to write an entry for the book Everybody Cooks Rice. In the
first column I'll write today's date. In the next column I'll write the
title of the book and then underline it to show that this is the title of a
book. In the next column I'll write the author's name, Norah Dooley.
In the last column I'm going to write a comment, or a sentence that
tells what | think about the book. I'll write: [ like this book because
it reminds me of a time | ate noodle pudding for the first time at my

neighbor’s house."
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€9 ELL Note

Consider having your students with
limited English proficiency draw
pictures in the Comment column of
their reading logs.

Teacher Note

Plan a brief class discussion after the
students have made several entries in
the Reading Log section of their Student
Response Books so they have a chance
to hear about the books their classmates
are reading and the kinds of comments
they are writing about the books.

Vocabulary Note

Next week you will revisit Everybody
Cooks Rice to teach the Week 2
vocabulary lessons.

WA3

Reading Log
Date Title Author Comment
9/25/15 Everybody Norah Dooley | [ like this book
Cooks Rice because it reminds
me of atime | ate
noodle pudding for

the first fime at my
neighbor’s house.

B Write an Entry in the Reading Log

Tell the students that now they will each practice writing an entry in
the reading logs. Remind the students of another book they are familiar
with. Write today’s date, the book’s title, and the author’s name on the
“Reading Log” chart (L WA3), and have the students write the same
information in their reading logs. Then use “Think, Pair, Share” to have
partners first think about and then discuss:

gQ Q What kind of comment might you write about [The Lotus Seed]? [pause]

Turn to your partner.

After a moment, signal for the students’ attention and have one or two
volunteers share their thinking with the class.

Students might say:
"I might write a sentence about what the story is about.”
"I could write why | liked it or didn't like it.”

“I can write about [the grandmother, Bal."

Have the students individually write their own comments about the
book in the appropriate column. Then have a few volunteers share with
the class what they wrote. Have any student who finished a book today
record it in his reading log.

End-of-unit Considerations
Wrap Up the Unit

= This is the end of Unit 1. You will need to reassign partners before you
start the next unit.

= Send home with each student a copy of this unit's family letter (BLM1).
Periodically, have a few students share with the class what they are
reading at home.
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Unit 2

Using Text
Features

EXPOSITORY NONFICTION

During this unit, the students use text features to better understand
information in expository text. They hear and read nonfiction texts,
explore text features, and write in their reading journals. During IDR,
the students practice self-monitoring their reading comprehension
and begin to confer with the teacher individually about their reading
lives and the texts they are reading. Socially, they learn the procedure
for “Think, Pair, Write" and develop the skill of explaining their
thinking. They analyze the effect of their behavior on others and

on the group work, share their partners' thinking, and work in a
responsible way.
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Unit 2 Using Text Features

RESOURCES

Read-alouds Technology Mini-lessons

* Rainforests * Mini-lesson 4, “Choosing Effective Search Terms”

= “Follow That Ball! Soccer Catching On in the U.S.” = Mini-lesson 5, “Understanding Search Results”

= “All Work and No Play: Trends in School Recess” = Mini-lesson 6, “Narrowing Search Results and Using

= Great Women of the American Revolution Filters

= Mini-lesson 7, “Evaluating Research Resources”

Writing About Reading Activities

= “Write Opinions About Rainforest Birds” W Technology Extensions

= “Write Opinions About Heroines” * “Learn More About Recess”
= “Explore a Website About the American Revolution”

IDR Mini-lesson = “Research and Write About Rainforests”

= Mini-lesson 3, “Introducing IDR Conferences”

D Online Resources

Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this unit.

Whiteboard Activities Reproducibles

= WA1-WA5 * Unit 2 family letter (BLM1)

Assessment Forms = (Optional) “Index from Rainforests” (BLM2)

= “Class Assessment Record” sheets (CA1-CA3) Professional Development Media

= “IDR Conference Notes” record = “Cooperative Structures Overview” (AV4)
sheets (CN1-CN2) » “Using ‘Think, Pair, Share’” (AV8)

* “Individual Comprehension Assessment” record » “Using ‘Think, Pair, Write’” (AV10)
sheet (1A1)

“Social Reflection” (AV14)

“Social Skills Assessment Record” sheet (SS1)

“Asking Open-ended Questions and Using
“Individual Comprehension Assessment Wait-time” (AV18)

Student Record” sheet (SR1)
= “IDR Conference Class Record” sheet (CR1) . “Using the Individual Comprehension

“Individual Comprehension Assessment Class Assessment” (AV31)
Record” sheet (CR2)

“Setting Up IDR Conferences” (AV29)
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RESOURCES (continued)

Extensions Student Response Book

* “Discuss the Students’ Reading Goals and Interests” = “Excerpt from Rainforests”

= “Read a Newspaper Article Using Investigative = “Think, Pair, Write About Text Features”
Questions” = “Egyptian Burial”

= “Discuss What the Students Are Still Wondering” = “Follow That Ball! Soccer Catching On in the U.S.”

* “Read More About the American Revolution” = “All Work and No Play: Trends in School Recess”

= “Create a Timeline of Important Classroom Events” « “My Statements About Recess in U.S. Schools”

* "Analyze Paired Texts About Spies in the American = “Excerpt from Great Women of the American Revolution”
Revolution”

= “Five Things I Learned from the Text Features in the

Excerpt”
Assessment Resource Book . ‘ o

= “Index from Great Women of the American Revolution
= Unit 2 assessments

Reading Log

= Reading Journal

Vocabulary Teaching Guide
= Week 2 (Everybody Cooks Rice)
= Week 3 (Rainforests)

= Week 4 (“Follow That Ball! Soccer Catching On in the
U.S.”; “All Work and No Play: Trends in School Recess”)

Using Text Features = Unit 2 11
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Unit 2 Using Text Features

DEVELOPMENT ACROSS THE GRADES

e “-ﬂﬂﬂﬂ

Using Schema/Making Connections ]
Retelling [ | [ | O

Visualizing [ | [ | [ | [ | [ | [ | [ |
Wondering/Questioning [ | [ | [ | [ | | | | |
Using Text Features | | | | | | |
Making Inferences O O [ | [ | [ | [ | [ |
Determining Important Ideas ] | | | [ | [ |
Analyzing Text Structure O O | | | |
Summarizing O O | | |
Synthesizing O | [ |

B formally taught [ informally experienced
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GRADE 5 OVERVIEW

Read-aloud: Strategy Lesson: Guided Strategy Practice Independent Strategy Practice
Rainforests Rainforests Focus: Focus:
Focus: Focus: = Examining an expository = Reading independently

= Hearing and discussing part of
an expository nonfiction book

= Using text features, such as
the table of contents, to better
understand information in the
book

= Exploring an ethical issue in
the book

= Learning the procedure for
“Think, Pair, Write"

= Hearing parts of an expository
nonfiction book again to build
comprehension

= Using text features, such as
photographs and captions, to
better understand information
in the book

nonfiction article

= Using text features, such as text
columns and diagrams, to better
understand information in the
article

= Using text features to better
understand information texts

= |earning how to use a reading
journal

Read-aloud: Guided Strategy Practice: Read-aloud: Guided Strategy Practice:
“Follow That Ball!" “Follow That Ball!" “All Work and No Play" “All Work and No Play"
Focus: Focus: Focus: Focus:

= Hearing and discussing an
expository nonfiction article

= Hearing an expository
nonfiction article again to build
comprehension

= Using text features, such
as a circle graph, to better
understand and locate key
information in the article

= Skimming an expository
nonfiction article by reading the
title, subtitle, and headings

= Hearing and discussing the
article

= Using text features, such as the
title, subtitle, and headings, to
better understand and locate
key information in the article

= Hearing an expository
nonfiction article again to build
comprehension

= Using text features, such as a
bar graph, to better understand
and locate key information in
the article

Read-aloud:

Great Women of the American

Revolution

Focus:

= Hearing and discussing parts of
an expository nonfiction book

= Using text features, such as
the table of contents and front
and back covers, to better
understand and locate key
information in the book

Guided Strategy Practice:

Great Women of the American

Revolution

Focus:

= Hearing part of an expository
nonfiction book again to build
comprehension

= Using text features, including
a chart, to better understand
and locate key information in
the book

Guided Strategy Practice:

Great Women of the American

Revolution

Focus:

= Using text features, including
an index and a timeline, to
better understand and locate
key information in an expository
nonfiction book

Independent Strategy Practice

Focus:

= Reading independently

= Using text features to better
understand and locate key
information in texts

= Writing in their reading journals

Using Text Features = Unit 2

43

© Center for the Collaborative Classroom Sample materials for review

The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



WAV @B OVERVIEW

Rainforests

by James Harrison

Photographs, illustrations, and well-organized text provide an
introduction to a fragile ecosystem.

D Online Resources

Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this week.

Whiteboard Activities
= WAL-WA2

Assessment Forms

= “Class Assessment Record” sheet (CA1)

= “IDR Conference Notes” record sheet (CN1)
= “IDR Conference Class Record” sheet (CR1)

Professional Development Media

= “Cooperative Structures Overview” (AV4)

» “Using ‘Think, Pair, Share’” (AV8)

* “Using ‘Think, Pair, Write’” (AV10)

“Social Reflection” (AV14)

“Asking Open-ended Questions and Using Wait-time” (AV18)
= “Setting Up IDR Conferences” (AV29)
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Comprehension Focus

= Students use text features to better understand expository
nonfiction texts.

= Students read independently.

Social Development Focus
= Students learn the procedure for “Think, Pair, Write.”

= Students analyze the effect of their behavior on others and on the
group work.

= Students develop the skill of explaining their thinking.

= Students share their partners’ thinking with the class.

(O DO AHEAD

v  Consider reading this unit’s read-aloud selections with your English
Language Learners before you read them to the whole class. Stop during
the reading to discuss vocabulary and to check for understanding. Take

time to show and discuss the text features.

v Make available expository nonfiction and functional texts at a variety
of levels that the students can use to explore text features during IDR
and Independent Strategy Practice throughout the unit. For more

information, see “About Expository Text” at the beginning of Day 1.

v Prior to Day 1, decide how you will randomly assign partners to work
together during this unit. For suggestions about assigning partners, see
“Random Pairing,” “Considerations for Pairing ELLs,”
and “Cooperative Structures” in the Introduction.
For more information, view “Cooperative Structures
Overview” (AV4).

v Prior to Day 2, prepare a sheet of chart paper with the title “Text

Features.”

(continues)
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@ DO AHEAD (continued)

v  Prior to Day 2, make a class set of “IDR Conference Notes” record
sheets (CN1); see page 14 of the Assessment Resource Book. This week,
you will begin conferring with individual students during IDR and
documenting your observations and suggestions for each student. You
might record the date(s) you confer with each student using the “IDR
Conference Class Record” sheet (CR1); see page 157 of the Assessment

Resource Book.

v Prior to Day 3, make a copy of the “Class Assessment Record”
sheet (CA1); see page 8 of the Assessment Resource Book.

v  Prior to Day 3, prepare a sheet of chart paper with the title “Reading
Comprehension Strategies.” Vocabulary Note

If you are teaching the vocabulary
lessons, teach the Week 2 lessons
using a text the students are familiar with (see Step 3). this week.

v Prior to Day 4, prepare to model completing a reading journal entry
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Read-aloud Day 1

In this lesson, the students: Materials
= Begin working with new partners = Rainforests
= Hear and discuss part of an expository nonfiction book = “Thinking About My Reading”

= Use a text feature to better understand information in the book chart

= Explore an ethical issue in the book etk }'Qesponse feonks, Wzl
Log section

= Read independently for 15-20 minutes and practice self-monitoring

= Share their partners’ thinking with the class

ABOUT EXPOSITORY TEXT

Nonfiction plays an increasingly important role in students’ learning in the
upper elementary grades. Students must be able to read and understand both
narrative nonfiction, such as biographies, memoirs, and other true stories,

and expository texts that are not written as stories. Expository texts include
textbooks, encyclopedias, online and print articles, how-to manuals, and many
other informational or functional texts.

In this unit, the students will explore text features found in expository
nonfiction books and articles. Collect trade books, textbooks, articles, and
functional texts at various reading levels that contain examples of a range

of features such as tables of contents, chapter titles and subtitles, headings,
illustrations, photographs, diagrams, maps, graphs, charts, captions, labels,
text boxes, text columns, keywords, glossaries, indexes, and appendices.
Your school or local library is a source for books, magazines (e.g., Ranger
Rick, National Geographic Kids, Kids Discover, and Time for Kids), atlases, and
newspapers. Textbooks can also be used, although they are often challenging
for students to read. Read textbook passages aloud with the students before
having them read them on their own. For more information, see “The Grade 5

Comprehension Strategies” in the Introduction.
Teacher Note

. The students will be assigned new
n Palr StUdentS and Get Ready tO WOI’k Together partners at the beginning of each unit;
partners will stay together for the entire
unit. This structure helps the students
reflect on their interactions and solve
problems over time.

Randomly assign partners (see “Do Ahead”) and make sure they know
each other’s names. Gather the class with partners sitting together,
facing you. During today’s lesson, the students will hear a book read
aloud and will use “Think, Pair, Share” to help them talk and think about

the reading. Explain that you will ask a question that the students will It e il e peges

from Center for the Collaborative
Classroom, the students can work within
partnerships already established, or you

discuss with their partners. Tell them to listen carefully to their partners
because they will share their partners’ thinking with the class. Then ask:

Q What are some things you can do to make sure you work well with your may assign new partners for the Making
? Meaning lessons.
partner? Turn to your partner.  qeycq A g
Student/Teacher Activity
Step 1
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( Facilitation Tip
During this unit, we invite you to focus
on two questioning techniques: asking
open-ended questions and using
wait-time. Notice that most of the
questions we suggest are open-ended,
inviting many responses. They often
begin with words like what, how, and
why and cannot be answered with a
single word. We encourage you to ask
the questions as they are written and
note how the students respond.
Because these questions require
thought, we suggest that you use at
least 10 seconds of wait-time before
calling on anyone. This gives everyone a
chance to think before talking. To see
this Facilitation Tip in
action, view “Asking
Open-ended Questions
and Using Wait-

time" (AV18).

Teacher Note

You might explain that the topic of a text

is “the subject of the text or what the
text is about.”

Teacher Note

You might explain that the title

of the table of contents is usually
simply “Contents," as it is in the book
Rainforests.

€9 ELL Note

You might explain that climate is “the
usual weather in a place.”

Signal for the students’ attention and have a few volunteers share what
their partners said with the class. Ask:

Q Was it hard or easy to share what your partner said with the class? Why?

Students might say:
“I thought it was easy because we both thought the same things.”

“I thought it was hard because at first, | didn't really understand what
my partner said. | had to ask him to repeat what he said.”

“| thought it was hard because | couldn't hear my partner very well. |
had to ask her to speak louder.”

Tell the students that the purpose of sharing their partners’ thinking

is to help them develop their listening skills. Encourage the students to
listen carefully to each other during “Turn to Your Partner,” because you
will regularly ask them to share what their partners said with the class.

Introduce Rainforests and Expository Nonfiction

Show the cover of Rainforests, read the title aloud, and explain that you
will read from this book. Turn to the title page and read the author’s
name aloud. Ask:

Q What do you think you already know about rainforests?

Q Do you think the book is fiction (make-believe) or nonfiction (true)? Why
do you think so?

If necessary, explain that this book is a type of nonfiction called
expository nonfiction. Explain that expository nonfiction texts give
factual, or true, information and that they are usually about particular
topics. They often include features that help the reader locate
information in the text and understand the topics better.

ELPS 4.C.iii
Discuss the Table of Contents  Step3

Show the table of contents on page 3 and tell the students that the table
of contents is a text feature that lists the sections or chapters in a book,
with the page numbers.

Read four or five entries aloud and point out that the first part of

the book gives general information about rainforests. Explain that
rainforests are found in areas of the world with very wet climates.
There are two kinds of rainforests, tropical and temperate. Tropical
rainforests are found in hot climates. Temperate rainforests are found
in cooler climates. The book Rainforests talks about tropical rainforests,
such as those found in parts of South America, Africa, Southeast Asia,
and Australia. Show the students the map and photograph of tropical
rainforests on pages 6-7.

Explain that most of the book describes the great variety of animals
found in the tropical rainforests. Show some of the photographs and
illustrations on pages 20-35 and read the accompanying captions and
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labels. Explain that the last part of the book tells how the rainforests
are being destroyed and that you are going to read these pages aloud.
Tell the students that you will stop several times during the reading so
partners can talk.

Read Aloud Part of Rainforests

Read pages 40-45 aloud slowly and clearly, showing the photographs
and reading the accompanying captions and stopping as described below.

€9 ELL Vocabulary

English Language Learners may benefit from hearing the following
vocabulary defined:

clear: cut down all the trees (p. 40)
cattle can graze: cows can eat grass (p. 40)

dams: structures that are built to stop water from moving down
rivers (p. 40)

plantations: big farms (p. 41)
power plants: buildings that make electricity (p. 42)
fair trade: bought for a fair price (p. 45)

Stop after:

p. 40 “Many local tribes are forced to leave.”

Use “Think, Pair, Share” to have the students first think about and then
discuss:

Q What did you learn in the part of the book you just heard? [pause] Turn to
your partner.

Without sharing as a class, reread the last two sentences before the
stop and continue reading aloud to the next stopping point. Follow this
procedure at the following stops:

p.43 "This makes the problem of global warming worse.”

p.45 "...as well as wood and paper sold by companies that do not destroy
the forests.”

Discuss the Reading

Facilitate a class discussion using the following questions. As the
students respond, be ready to reread passages aloud and show
photographs again to help them recall what they heard. Ask:

Teacher Note

Keywords (in bold type) are defined

in the glossary on pages 46-47 of the
book; you may wish to define these for
your students. You will discuss how

to use a glossary with the students in
Week 3, Day 3 (see Step 3).

Teacher Note

Use self-stick notes to mark stopping
places in the book to remind yourself
of questions, instructions, or other
information you want to convey to the
students during the read-aloud.

Teacher Note

After asking the question, pause for

10 seconds to give the students time to
think. Then say “Turn to your partner”
and have partners
discuss the question.
To see an example,
view “Using ‘Think,
Pair, Share' " (AV8).

Teacher Note

Not sharing as a class after each stop
builds the students’ independence and
emphasizes the importance of partner
discussions. However, if you notice that
partners are having difficulty talking, you
might have a few pairs report what they
talked about after the first or second
stop to provide discussion ideas for the
other students.

TEKS 6.E.iii
. . 5 .
Q What are some ways that rainforests are being threatened? What did you Student/Teacher Activity
hear in the text that makes you think that? Step 5

Q What are some ways that people are working to protect the rainforests?
Why is it important to do that?
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€9 ELL Note

Consider providing English Language
Learners with nonfiction books written in
their primary languages. You might enlist
students' family members to contribute
books written in these languages.

TEKS 6.1.i
Student/Teacher Activity
Step 7

Teacher Note

Base the length of time the students are
reading independently on their attention
and engagement. Gradually add time as
your students are ready. The goal is for
them to read independently for up to

30 minutes by Unit 5.

Tell the students that they will continue to discuss the book Rainforests
tomorrow.

Reflect on “Think, Pair, Share”
Help the students reflect on how they did with “Think, Pair, Share.” Ask:

Q What worked well for you and your partner during “Think, Pair, Share”?
What would you like to do differently next time?

INDIVIDUALIZED DAILY READING

Read Independently and Practice Self-monitoring

Direct the students’ attention to the “Thinking About My Reading”
chart. Review that these are questions the students can ask themselves
as they read, to help them decide if their books are at the right levels for
them. Review that earlier during IDR you stopped so that the students
could think about the questions on the chart. Explain that today you
will not stop but that you expect the students to be responsible for
thinking about the questions on their own. Remind them that if they
decide their books are not at the right levels for them, they may select
different books to read.

Tell the students that for the next few weeks they will be reading
nonfiction texts during IDR. If necessary, give the students a few
moments to each select a nonfiction text. Have the students read
silently for 15-20 minutes. As the students read, circulate among them
and ask individual students to read parts of their texts aloud and tell you
what the texts are about. If any students are struggling to understand
their texts, use the questions on the chart to help them be aware of their
own comprehension.

Signal to let the students know when it is time to stop reading. Facilitate
a brief discussion about how the students did monitoring their own
reading by asking questions such as:

Q Is the text you're reading at the right level for you? What questions helped
you decide?

Q What did you do to take responsibility for yourself during IDR today?

Have the students return to their desks and put away their texts. Give
the students time to record their texts in their reading logs.
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Strategy Lesson Da)’ 2

In this lesson, the students:

= Learn the procedure for “Think, Pair, Write"

= Hear parts of an expository nonfiction book again

= Use text features to better understand information in the book
= Read independently for 15-20 minutes

= Share their partners’ thinking with the class

ABOUT IDR CONFERENCES

Materials

= Rainforests
= Student Response Book
pages 3-5
= “Text Features” chart, prepared

ahead, and a marker

= “Thinking About My Reading”
chart

= Class set of “IDR Conference

Notes” record sheets (CN1)
This week you begin conferring with the students during IDR. The first IDR

conference in this unit focuses on helping you get to know the students as

readers. Beginning in Week 2, your conferences will focus more on assessing Teacher Note
the students’ comprehension, supporting struggling readers, and encouraging For more information,
self-monitoring strategies. To learn more, see "IDR Conferences” in the view “Setting Up IDR
Assessment Overview of the Assessment Resource Book. Conferences” (AV29).
B Introduce “Think, Pair, Write” Teacher Note

If your students are already familiar
with the procedure, you do not need
to model it. Instead, remind the
students of your
expectations. To see

Have the students get their Student Response Books and pencils and sit
at desks with partners together. Explain that today you will teach the
students a cooperative structure called “Think, Pair, Write.” As with
“Think, Pair, Share,” you will ask a question and have them think quietly

for a moment. When you signal, they will turn to their partners to share an example, view
their ideas and then individually write their ideas in their own Student “Using ‘Think, Pair,
Response Books. Ask: Write'" (AV10).

Q What have you learned about working with a partner during “Think, Pair,
Share” that can help you during “Think, Pair, Write”?

€9 ELL Note

Consider providing extra support to

your English Language Learners during
“Think, Pair, Write" throughout this unit.
Students with limited English proficiency
thinking.” might benefit from drawing rather than
“If | don't understand what my partner says, | should ask him nicely to writing.

Students might say:
“I've learned that | need to do my part of the thinking and sharing.”

“I need to listen carefully to my partner so | can understand what she's

explain what he means.”

Explain that the purpose of using “Think, Pair, Write” is for the students
to practice explaining their thinking before writing, and that at the end
of the lesson you will ask them to report how their conversations went.
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Teacher Note

You will analyze the work the students
do in their Student Response Books
in this step and in Day 3, Step 2, for
this unit's Individual Comprehension
Assessment. For more information, see

“Individual Comprehension Assessment”

in the Assessment Overview of the
Assessment Resource Book.

TEKS 9.D.ii

TEKS 9.F.i
Student/Teacher Narrative
Step 2

ELPS 4.F.ii
Step 2

Teacher Note

You will discuss how to use an index,

glossary, and keywords and add these
features to the chart in Week 3, Day 3
(see Step 3).

Teacher Note

Save the “Text Features” chart to use
throughout this unit and in Unit 7.

Explore Text Features

Review that in the previous lesson the students listened to and discussed
part of the book Rainforests. Remind them that the book is an example
of an expository nonfiction text and that expository nonfiction texts
give factual, or true, information about a topic. Show pages 40-41 of the
book and read the chapter title aloud. Then ask the students to listen as
you reread these two pages. Read aloud the main text first: “Large areas
of tropical rainforest are destroyed every day. . . . Many local tribes are
forced to leave.” When you finish, draw the students’ attention to the
photographs on pages 40-41 and read the captions aloud. Ask:

Q How might these photographs and captions help a reader better
understand these pages about rainforest destruction?

Explain that expository text pages often contain photographs and

other features to help the reader better understand the topic. Show
pages 42-43 of the book, read the chapter title aloud, and point out that
the students also heard these pages earlier. Have the students turn to
Student Response Book pages 4-5, “Excerpt from Rainforests,” and explain
that these are the pages you just showed them. Have the students
quietly consider the following question:

Q What features do you notice on these two pages that might help a reader
better understand the topic?

If partners have difficulty recognizing features, draw their attention to
one (for example, the chapter title) and ask:

Q What information does this feature give you?
Q How does that add to your understanding of these pages?

On a signal from you, have partners turn to face each other and share
the features they noticed. Then have them individually record the
features on Student Response Book page 3, “Think, Pair, Write About Text
Features.”

Share Features as a Class

When the students finish their lists, ask volunteers to share the features
they identified. List the features on the “Text Features” chart. Be sure to
include the following features: chapter title, photograph, illustration, and
caption.

Page through Rainforests, showing the students other pages and
features. In particular, point out these features and add them to the
chart: table of contents (page 3), text box (page 4), map (pages 6-7), and
labels (pages 6-7, 14-15).

Explain that although some expository texts do not contain text
features, many do. Ask the students to look for these kinds of features as
they read independently in the coming days.
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B3 Reflect on “Think, Pair, Write"”

Help the students reflect on their work together during “Think, Pair,
Write.” Ask:

Q How did you and your partner do explaining your thinking during “Think,
Pair, Write”?

INDIVIDUALIZED DAILY READING

Read Independently and Begin Conferring About
the Students’ Reading Lives

Tell the students that during IDR this year you will be conferring, or
talking, with individual students about the books they are reading, what
they like to read, and how they feel about reading. Explain that while you
are conferring with individual students, the rest of the class will silently
read their books. State your expectations for how the students will act
responsibly while you confer with individual students.

You might say:

“When | am talking with a student about his reading, it is important
for you to read silently for the entire time. If you finish reading a book
before IDR is over, you can either reread the book or begin reading a
new book.”

Explain that when they have finished reading their books, the students
may return the books to the classroom library and select new ones.

Explain that as the students read today, you would like them to think
about interesting things they read to share with partners at the end of
IDR. Have the students get their texts and each find a quiet place to
read. Have them read silently for 15-20 minutes.

After the students have settled into their reading, confer with individual
students. Pause between conferences to scan the class. Make note of any
behaviors you wish to discuss at the end of IDR.

IDR CONFERENCE NOTE

Beginning today, and continuing for the next several days, confer
individually for a few minutes with each student to learn more about her
reading habits, how she feels about herself as a reader, and what she is
interested in reading.

Document your observations for each student on an “IDR Conference
Notes" record sheet (CN1); see page 14 of the Assessment Resource Book.
You will continue to use the “IDR Conference Notes" record sheets during
conferences throughout the program.

Teacher Note

The reflection that appears at the
end of many lessons is important

to the students’ growth as readers
and to their social development.
We encourage you to spend a few
minutes at the end of the lesson
helping the students reflect on their
work and interactions. For more
information, see “Focus on
Social/Ethical
Development” in the
Introduction. To learn
more, view “Social
Reflection” (AV14).

(=] 3 =]
Erl'ﬂ--

Teacher Note

Rather than having the students
determine when they are ready to

return their books, you might establish

a schedule for your students to follow
when returning and checking out books
from the classroom library. For example,
you might allow four or five students

to go to the library each day. You might
also have the students use the classroom
library at different times of day (for
example, during morning routine or right
after lunch).

We recommend that the students keep
enough books in their desks to last
them for a week's worth of independent
reading. This will help ensure that the
students spend IDR time engaged in
reading rather than browsing for books
in the classroom library.

Teacher Note

You might use the “IDR Conference
Notes" record sheet (CN1) as a survey
of the students’ reading goals and
interests. For more information, see
“IDR Conferences"” in the Assessment
Overview of the Assessment
Resource Book.
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Signal to let the students know when it is time to stop reading. Have
the students share the titles of their books, the authors’ names, and
interesting things they read. Tell the students that you would like them
to be prepared to share with the class what their partners said. After
partners have had a chance to share, discuss as a class:

Q What did your partner share with you today about his or her reading?

Remind the students that the purpose of sharing their partners’
thinking is to help them develop their listening skills. Have the students
return to their desks and put away their texts.

Da)l E# Guided Strategy Practice

Materials In this lesson, the students:

« Student Response Book = Practice the procedure for “Think, Pair, Write"

pages 3-7 = Examine an expository nonfiction article

» “Text Features” chart from = Use text features to better understand information in the article

Day 2 and a marker
. N = Read independently for 15-20 minutes
= “Class Assessment Record

sheet (CA1) = Explain their thinking
= “Reading Comprehension = Solve problems by working together

Strategies” chart, prepared

ahead, and a marker .

EJ Review Text Features

Have the students bring their Student Response Books and pencils and
gather with partners sitting together, facing you. Remind them that
they explored text features in Rainforests. Ask them to turn to Student
Response Book pages 3-5, “Think, Pair, Write About Text Features” and
“Excerpt from Rainforests,” and review yesterday’s work. Ask:

Q What features did we notice on these pages?

Q How did these features help us understand the information on
these pages?
Refer the students to the “Text Features” chart from the previous lesson

and review the list of features. Tell the students that today they will look
at another expository text to see what features they notice.

Read an Article and Examine Text Features

Ask the students to turn to Student Response Book pages 6-7, “Egyptian
Burial” Read the title of the article aloud. Ask:

Q After hearing the title, what do you think this article might be about?
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Have one or two volunteers share their thinking, and then read the
headings “Tombs for Kings” and “Making a Mummy” aloud. Ask:

Q After reading the headings, what do you think you will learn about
Egyptian burials from this article?

Have one or two volunteers share their thinking. Tell the students that
first they will read the article silently to themselves and then they will
use “Think, Pair, Write” to discuss and list the features they find that

can help a reader better understand the article. Have the students read
the article silently. Teacher Note

Alternatively, you might read the
article aloud.

After the students have had time to read the article, call for their
attention. Ask the students to look at the article and make a mental list

g@ of the text features they notice. After they have had time to think, have
them share with their partners the features they noticed and discuss
how the features are used. Then have the students add the features to
the list they started yesterday (on Student Response Book page 5). Tell
the students that they will share their lists with the class later. Circulate
among the students as they work, and randomly select students to
observe.

CLASS ASSESSMENT NOTE

Ask yourself:
= Do the students notice text features?

= Do they understand what information the text features provide?

Record your observations on the “Class Assessment Record” sheet (CA1);
see page 8 of the Assessment Resource Book. Use the following suggestions
to support the students:

= |f all or most students are noticing text features and seem to understand
what information they provide, proceed with the lesson and continue on
to Day 4.

= |f about half of the students or only a few students are noticing text
features and seem to understand what information they provide, you
might give the class additional instruction by repeating Days 1, 2, and 3
of this week using an alternative book before continuing on to Day 4.
Visit the CCC Learning Hub (ccclearninghub.org) to view the “Grade 5
Alternative Texts" list. Teacher Note
Alternative texts can be used to reteach
TEKS 9.D.ii a Making Meaning lesson or as a
Student/Teacher Activity substitute for a provided read-aloud

B Discuss Text Features Step3 text. A list of these texts is available in
the General Resources section of the
When the students finish, discuss their findings as a class by asking: CCC Learning Hub (ccclearninghub.org).

For more information, see “Preparing the

Q What features did you find that are already on the chart? How are . :
Daily Lessons" in the Introduction.

they used?
Q What features did you find that are not listed on the chart? How are
they used?
Using Text Features ® Unit2 » Week1 » Day 3 55
© Center for the Collaborative Classroom Sample materials for review

The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



As the students mention new features, add them to the “Text

Teacher Note Features” chart.
Additional features include: heading,
text column, and diagram. Students might say:

“Photographs and captions are already on the chart. They help you get
a better understanding of the world of ancient Egypt and they give
some interesting details.”

“The chart already lists chapter titles but it doesn't list headings for
just a part of the text, like ‘Making a Mummy." | think that's used to
help you figure out quickly what that section of the article is about.”

“A diagram is something we didn't see in Rainforests. The pictures and
numbers give you another way to understand how a mummy is made,
besides the paragraphs about that.”

"I noticed that the text on these pages doesn't go all the way across
the page. | think the shorter lines are used to make the information

easier to read and think about.”

B3 Begin the “Reading Comprehension
Strategies” Chart

Direct the students’ attention to the “Reading Comprehension
Strategies” chart. Read the title aloud and explain that you are going to
use the chart to keep a list of strategies good readers use to help them
make sense of what they read. Explain that the students are learning to
use text features to help them make sense of expository text. Write using
text features on the chart and encourage them to look for and use text
features in their independent reading.

Teacher Note

Post the “Reading Comprehension Qeadmg Comprehension
Strategies” chart where the students 5wm€gie5

can refer to it during the year. You will
.add strateg?es to the chart as they are _ using text features
introduced in the program. Refer to
the chart often to remind the students
to use the strategies in their reading
throughout the day.

B Reflect on Working Together

Teacher Note N o )
Facilitate a brief discussion about the ways the students worked

The purpose of these questions is to
emphasize a problem-solving approach
to difficulties the students have working Q What did you like about how you and your partner worked together today?
together and to allow the students

to hear one another's problems and
solutions. Emphasize that it is normal

for people to have problems working
together at times and that they will learn
ways to solve their problems.

together. Ask questions such as:

Q What problems did you have? How did those problems affect your work?
How did you try to solve those problems?
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INDIVIDUALIZED DAILY READING
B3 Read Independently and Confer

Review that yesterday you began conferring, or talking, with individual
students during IDR. Tell the students that you will confer with
individual students again today, so it is important that they read silently.

Have the students get their texts and read silently for 15-20 minutes.
Ask the students to think as they read about what text features they
notice in their texts and what the text features help them learn. Tell the
students that at the end of IDR today, you will ask them to share with
the class about the text features they notice. After the students have
settled into their reading, confer with individual students.

IDR CONFERENCE NOTE Teacher Note
Continue to periodically remind
Continue to confer individually with the students about their reading the students to ask themselves the
habits, how they feel about themselves as readers, and what they are questions on the “Thinking About
interested in reading. My Reading” chart as they read

independently and to select different
texts if they decide the ones they are
reading are not at the right levels.

Document your observations for each student on an “IDR Conference
Notes” record sheet (CN1); see page 14 of the Assessment Resource Book.

Signal to let the students know when it is time to stop reading. Ask:
Q What text features did you encounter in your reading today?

Add any new text features the students mention to the “Text Features”
chart and have the students show the text features to the class. Briefly
discuss each new feature and what information it helped the students
learn. Ask:

Q Did anyone read an expository text that had few or no features? If so, how
can you tell it is an expository text?

Have the students return to their desks and put away their texts.
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Materials

= “Text Features” chart from
Day 3 and a marker

= Student Response Book, Reading
Journal section

= “Reading Journal” chart (WA1)

= Expository text for modeling,
selected ahead

= ‘Journal Entry” chart (WA2)

Teacher Note

This question gives you an opportunity
to informally assess the students'
learning this week. To gauge their
understanding, you may need to ask
follow-up questions such as:

Q What is the purpose of
expository text?

Q What kinds of expository text have
we looked at?

Q What features of expository text
have we identified?

Q How does noticing features of
expository text help us make
sense of it?

Da)l %28 Independent Strategy Practice

In this lesson, the students:

= Read independently

= Use text features to better understand information in texts
= Learn how to use a reading journal

= Analyze the effects of their behavior on the group work

= Explain their thinking

Review the Week

Have the students get their Student Response Books, pencils, and texts for
independent reading and sit at desks with partners together. Remind the
students that this week they began to explore expository text. Refer to
the “Text Features” chart, and review that the students created a list of
features. Ask:

Q What have we learned this week about expository text?

Explain that the students also learned “Think, Pair, Write” and focused
on explaining their thinking to their partners. Ask:

Q Q How has clearly explaining your thinking helped your work this week?

Turn to your partner.

Have one or two volunteers share their thinking with the class.
Then ask:

gg} Q What did you do if your partner was not explaining his or her thinking

clearly? How did that help? Turn to your partner.

Have one or two volunteers share their thinking. Ask the students to
continue to focus on explaining their thinking today.

Read Independently

Explain that today the students will read expository texts independently.
Encourage them to think as they read about what they are learning
about the nonfiction topics and what text features, if any, they notice.

Have the students read silently for 10-15 minutes. As they read,
circulate among them and ask individual students to tell you what their
texts are about and what features, if any, they have noticed. You might
probe their thinking by asking questions such as:

Q What are you learning about the topic of this book?

Q What is one feature on this page that helps you learn something? What
information does this feature give you?
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Signal to let the students know when it is time to stop reading. Ask the
students to think to themselves about what they learned about the topic
and what text features they noticed in their reading.

EJ Model Writing About an Expository Text

Have the students open their Student Response Books to the Reading
Journal section. Explain that this is a place where they can write about
what they are reading. Explain that today they will use their reading
journals to record thoughts about the reading and any text features they
noticed as they read.

Display the “Reading Journal” chart (L WA1) and model writing about
an expository text. Using a text the students are familiar with, model
thinking aloud about the topic of the text, what you are learning, and
what text features you notice, and then model writing a brief journal
entry about it.

You might say:

“| read the book Rainforests by James Harrison. The book is about
tropical rainforests and the animals and people who live in them. It
also has information about how the rainforests are in danger. In the
part | was just reading, | learned about a rainforest river called the
Amazon. A text feature | noticed is labels pointing to illustrations of
animals that live in and near the river. First I'll write my name and the
date at the top of the page. Now I'll write a few sentences telling what
my book is about. I'll write: The book | am reading is called Rainforests,
by James Harrison. It's about tropical rainforests and the animals, plants,
and people who live in them. It also has information about the danger that
human activities are bringing to the rainforests. Now I'm going to write
about the part | just read and a text feature | noticed. I'll write: I have
learned about a rainforest river called the Amazon. It's the biggest river
in the world. A text feature in this part of the book is labels that point to
animals that live in and near the river."

B3 Write About Expository Texts Teacher Note

You will analyze the work the students

do in their Student Response Books

in this step for this unit's Individual

read today. Also explain your expectations for what the journal entry Comprehension Assessment. For

should include. more information, see “Individual
Comprehension Assessment” in the
Assessment Overview of the Assessment
Resource Book.

Display the “‘Journal Entry” chart (L WA?2) and explain that you would
like each student to write a journal entry about the expository text he

Using Text Features ® Unit2 » Week1 » Day 4 59

© Center for the Collaborative Classroom Sample materials for review
The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



€9 ELL Note

Consider having your students with
limited English proficiency draw pictures
of the parts of the book they read, rather
than writing sentences.

Teacher Note

Consider providing additional
opportunities for the students to write in
their reading journals. You might either
provide specific prompts for them to
respond to or have them write about
their reading in any way they choose.

Vocabulary Note

Next week you will revisit Rainforests to
teach the Week 3 vocabulary lessons.

Materials

= Rainforests

ELPS 5.F.ii
Writing About Reading

WA2
Journal Entry

Write a journal entry about the text you are reading.
Please include:

= The title and the author’s name

= What the text is about

= What you learned in the part of the text you read today
= One text feature you found

= What the text feature helped you learn

Ask the students to think quietly about what they will write about. After
a moment, have partners take turns sharing what they plan to write.

Give the students a few minutes to write in their journals.

Discuss the Students’ Journal Entries

Have a few volunteers share their journal entries with the class and show
the text features they found in their reading. As the students mention
new features, add the features to the “Text Features” chart and briefly
discuss what information the features provide.

Reflect on Partner Work

Facilitate a class discussion about how partners worked together. Ask
questions such as:

Q How did your partner do explaining his or her thinking?

Q What are you enjoying about working with your partner? What would you
like to do [the same way/differently] the next time you work together?

Explain that in the coming weeks the students will read and think more
about expository text.

WRITING ABOUT READING
Write Opinions About Rainforest Birds

Show the cover of Rainforests and remind the students that they heard
this book earlier. Show the table of contents and explain that two of

the book’s chapters are about rainforest birds (“Beautiful Birds” and
“Beaky Bird”). Explain that you will read these chapters aloud, and ask
the students to think as they listen about what they are learning about
various rainforest birds. Read page 22 aloud, slowly and clearly, showing
the illustration and reading the caption. Ask:

Q What did you learn about hummingbirds?
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Write the students’ ideas where everyone can see them, under the
heading “Hummingbirds.” Then read the main text on page 23, stopping
after “. . . their powerful beaks.” Show the illustration and read the
accompanying caption. Ask:

Q What did you learn about scarlet macaws?

Write the students’ ideas where everyone can see them, under the
heading “Scarlet Macaws.”

Follow the same procedure to help the students learn about harpy eagles
(page 23) and toucans (pages 24-25).

Students might say:
“| learned that hummingbirds are the only birds that can fly backward.”

"I learned that scarlet macaws have strong beaks that they use to
break open fruits and nuts.”

“| learned that harpy eagles can snatch monkeys in their claws.”

“| learned that a toucan's beak is made of the same material as human
fingernails.”

Ask and briefly discuss:
Q Which of these rainforest birds do you think is the most interesting? Why?

Have a few volunteers share their thinking with the class. Tell the
students that when they talk about which one of several things they
think is most interesting, they are giving an opinion. Explain that people
might have different opinions about the same thing and that this is fine.
What matters is that they give reasons to explain their thinking. Then
ask the students to watch as you think aloud and model writing about
which bird on the list you think is most interesting.

You might say:

“I think the hummingbird is the most interesting. I'll write: | think the
hummingbird is the most interesting of the rainforest birds we've read
about. Now | will give a reason why | think it's the most interesting.
I'll write: | think so because it beats its wings 12,000 times a minute while
it hovers and sucks nectar from flowers. | want to explain what exactly
I'think is so interesting about that. I'll write: | think it's interesting that
an animal as tiny as a hummingbird can beat its wings hundreds of times
faster than we human beings can move our arms.”

Have the students write their own opinions about which bird is the most
interesting and why. If time permits, invite the students to share their
writing with the class.
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AV '@ OVERVIEW

“Follow That Ball! Soccer Catching On in the U.S."

FaL"ingJﬁ‘-Li (see pages 80-81)
T‘;I&EP S This article discusses the growing popularity of soccer in the

N iN THE U5, _ United States.

“All Work and No Play: Trends in School Recess"

(see pages 82-83)
This article discusses the trend toward reducing and eliminating recess
time in U.S. schools and highlights some of the benefits of recess.

T
(882 (8) (8 (Y (8) (o) () (0 (Y (8) (3) (81 )

D Online Resources

Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this week.

Whiteboard Activity
» WA3

Assessment Forms
= “Class Assessment Record” sheet (CA2)
= “IDR Conference Notes” record sheets (CN1-CN2)
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Comprehension Focus

= Students use text features to better understand expository
nonfiction articles.

= Students use text features to locate key information.

= Students read independently.

Social Development Focus
= Students work in a responsible way.
= Students develop the skill of explaining their thinking.

= Students share their partners’ thinking with the class.

(O DO AHEAD

v Prior to Day 2, make a copy of the “Class Assessment Record”

sheet (CA2); see page 9 of the Assessment Resource Book. Vocabulary Note

If you are teaching the vocabulary
lessons, teach the Week 3 lessons
sheets (CN2); see page 15 of the Assessment Resource Book. this week.

v Prior to Day 3, make a class set of “IDR Conference Notes” record
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Day 1

Materials

= “Follow That Ball!”
(pages 80-81)

* “Reading Comprehension
Strategies” chart

= “Text Features” chart from
Week 1 and a marker

= Student Response Book, Reading
Log section

() Facilitation Tip

Notice the open-ended questions that
you are asking during this discussion.
To study the effect of open-ended
questions on students’ thinking,
experiment by asking a closed question
first (such as "Do you read magazines?"
or “Does anyone you know read
articles?”) and noting the response.
Then restate the question as an open-
ended question and note the response.
Remember to use 10 seconds of wait-
time after the question before you invite
the students to respond.

Read-aloud

In this lesson, the students:

= Hear and discuss an expository nonfiction article
= Read independently for 15-20 minutes

= Explain their thinking

= Share their partners' thinking

Get Ready to Work Together

Gather the students with partners sitting together, facing you. Explain
that during today’s lesson the students will talk about a nonfiction
article that you will read aloud. Encourage them to focus on explaining
their thinking clearly to their partners. Tell them that you will ask them
to report on their partner conversations at the end of the lesson.

Review Text Features and Introduce “Follow
That Ball!”

Review that last week the students explored a kind of nonfiction called
expository nonfiction. They heard Rainforests and used text features to
help them understand the text. Refer to the “Reading Comprehension
Strategies” chart and review that using text features is a comprehension
strategy readers use to help them make sense of expository text.

Explain that this week, the students will use text features to help them
understand articles. Articles are short pieces of expository writing that
appear in newspapers and magazines and on websites. Ask and briefly
discuss:

Q What newspapers, magazines, or websites have you seen or read?
Q Why do people read newspapers, magazines, or websites?

Explain that the article you will read aloud today is titled “Follow

That Ball! Soccer Catching On in the U.S.” Explain that you will ask a
question that the students will discuss with their partners. Tell them to
listen carefully to their partners because they will share their partners’
thinking with the class. Then ask:

gg} Q After hearing the title, what do you think this article might be about?

Turn to your partner.

Have one or two volunteers share their partners’ thinking. Remind the
students that the purpose of sharing their partners’ thinking is to help
them develop their listening skills and be responsible learners in their

partnerships.

Explain that the students will hear the article without seeing the text
features.
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Read Aloud

Read “Follow That Ball” aloud slowly and clearly, stopping as described

€9 ELL Note

English Language Learners may benefit
from additional stops to discuss the

Suggested Vocabulary reading, for example, at the end of each
paragraph or section.

below and clarifying vocabulary as you read.

surge: increase (p. 80)
stamina: ability to work or play for a long time without resting (p. 81)

enthusiasts: people who are really interested in something or do it as
a hobby (p. 81)

@ ELL Vocabulary

English Language Learners may benefit from hearing additional
vocabulary defined, including:

It's soccer mania: people are very excited about soccer (p. 80)
a shaky start: not being very popular (p. 81)

up-and-coming: getting more popular (p. 81)

have made the game their own: enjoy playing soccer (p. 81)
skill building: getting better at something (p. 81)

injured: hurt (p. 81)

Stop after:
p-81 “In 2012, the women'’s U.S. Olympic team won the gold medal.”

Ask:
g@ Q What have you found out so far? Turn to your partner.

Without sharing as a class, reread the last sentence and continue to the
end of the article.

B3 Discuss the Article

Ask and discuss as a class:

Q What is this article about?

Use “Think, Pair, Share” to discuss the following questions. Remind the
one e €9 ELL Note
students to explain their thinking.
You might want to reread parts of the
Q Why is soccer becoming more popular in the U.S.? What in the article tells article to help your English Language
you that? [pause] Turn to your partner. Learners recall the information.

Q Why do you think soccer is so popular among American women? [pause]
Turn to your partner.

Have a few volunteers share their thinking. Explain that tomorrow the
students will explore the text features in the article.
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B Reflect on How the Students Explained Their
Thinking
Ask and briefly discuss questions such as:
Q What did you say to your partner to help explain your thinking today?

Q What can you say to your partner next time if you don’t understand what
he or she said?

INDIVIDUALIZED DAILY READING
B Read Independently and Confer

Tell the students that you will continue talking with individual students
during IDR today, so it is important that they read silently. Remind the
students that they are reading nonfiction texts during IDR. Have them
get their texts and read silently for 15-20 minutes. Ask the students to
think as they read about what text features they notice in their texts and
what the text features help them learn. After the students have settled
into their reading, confer with individual students.

IDR CONFERENCE NOTE

Continue to confer individually with the students about their reading
habits, how they feel about themselves as readers, and what they are
interested in reading.

Document your observations for each student on an “IDR Conference
Notes" record sheet (CN1); see page 14 of the Assessment Resource Book.

Signal to let the students know when it is time to stop reading. Ask:
Q What text features did you encounter in your reading today?

Add any new text features the students mention to the “Text Features”
chart and have the students show the features to the class. Briefly
discuss each new feature and what information it helped the students
learn. Have the students return to their desks and put away their texts.

Give the students time to record their texts in their reading logs.
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Guided Strategy Practice Day 2

In this lesson, the students:
= Hear an expository nonfiction article again

= Use text features to better understand and locate key information
in the article

= Analyze a text feature
= Read independently for 15-20 minutes
= Explain their thinking

Review “Follow That Ball!”

Have the students bring their Student Response Books and gather with
partners sitting together, facing you. Review that yesterday the students
heard and discussed the article “Follow That Ball! Soccer Catching On in
the U.S.” Ask:

Q What do you remember about the article?

Have a few volunteers share what they remember.

Reread the Article and Discuss Text Features

Ask the students to turn to Student Response Book pages 8-9. Explain
that this is a copy of the article. Tell the students that you will read the
article aloud, and ask them to follow along as you read. Afterward, they
will discuss the text features in pairs and then as a class.

Read the article aloud, slowly and clearly. When you finish, draw the
students’ attention to the photo on Student Response Book page 8 and
read the caption aloud.

Remind the students that many articles include photographs with
captions and other features to help readers better understand the topics.
Have the students think quietly about the following questions as they
scan (look over) the article for additional features.

Q What text features do you notice?
Q How might these text features help readers understand the topic?

After they have had time to think, have partners share with each other
the text features they noticed. Then discuss as a class how the features
might help readers understand the article. Add any new features the
students mention to the “Text Features” chart.

Circulate among the students as they work, and randomly select
students to observe.

Materials

= “Follow That Ball!”
(pages 80-81)

= Student Response Book
pages 8-9

= “Text Features” chart from
Day 1 and a marker

= “Class Assessment Record”
sheet (CA2)

€9 ELL Note

You might provide the prompt

“I remember . . ." to your English
Language Learners to help them
verbalize their answers to this question.

Teacher Note

As an alternative to reading the

article aloud, and if appropriate,

ask the students to read the article
independently. Monitor the students and
provide help to struggling readers.

Teacher Note

Additional features include: subtitle, list,
and circle graph.
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CLASS ASSESSMENT NOTE

Ask yourself:
= Do the students notice text features?

= Do they understand what information the text features provide?

Record your observations on the “Class Assessment Record” sheet (CA2);
see page 9 of the Assessment Resource Book. Use the following suggestions
to support the students:

= |f all or most students are noticing text features and seem to understand
what information they provide, proceed with the lesson and continue on
to Day 3.

= |f about half of the students or only a few students are noticing text
features and seem to understand what information they provide, you
might give the class additional instruction by repeating Days 1and 2
of this week using an alternative article before continuing on to Day 3.
Visit the CCC Learning Hub (ccclearninghub.org) to view the “Grade 5
Alternative Texts" list.

E} Examine and Discuss the “Top Seven Team Sports
Played by 12- to 17-year-olds (2014)" Circle Graph

Draw the students’ attention to the circle graph titled “Top Seven Team
Sports Played by 12- to 17-year-olds (2014)” on Student Response Book
page 9. Explain that circle graphs and other graphs can help readers
understand data, or pieces of information, in a quick and easy way.
Point out that this graph helps the reader compare information about
the seven most popular team sports played by 12- to 17-year-olds by
representing each sport as one section of the circle. Help the students
read the graph by asking and briefly discussing questions such as:

Q Which sports are among the top seven team sports played by
12-to 17-year-olds in the U.S.?

Q Of the sports listed, what percentage of 12- to 17-year-olds play
ice hockey?

Q Of the sports listed, what percentage of 12- to 17-year-olds play softball?
Use “Think, Pair, Share” to discuss:

g@ Q Looking at this graph, what statements can you make about the top seven
team sports played by 12- to 17-year-olds in the U.S.? [pause] Turn to
your partner.
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Have a few volunteers share their thinking with the class. Then use
“Think, Pair, Share” to discuss:

Q What does this graph tell you about the popularity of soccer in the U.S.?
[pause] Turn to your partner.

Ask a few volunteers to share their thinking. Teacher Note
If the students have difficulty making
Students might say: statements, offer some suggestions like
“Basketball is the most popular sport.” those in the “Students might say” note.

Then ask what additional statements
they can make about the graph.

“Fifteen percent of the kids who play these sports play soccer. That's
less than a quarter.”

“Soccer is the number three sport played by 12- to 17-year-olds.”

“Soccer has close to the same number of players as sports that are on
TV all the time, like football and baseball.”

As volunteers share, ask follow-up questions such as:

Q [Maura] said that less than a quarter of the 12- to 17-year-olds in the U.S.
who play these sports play soccer. Do you agree or disagree? Why?

Q Do you agree with [Chris] that soccer is the third most popular sport in the

U.S. among 12- to 17-year-olds? Why or why not?
TEKS 1.A.iii

Q What questions do you have for [Li] about his thinking? Student/Teacher Activity
Step 3

Point out that text features such as this circle graph help readers make .
(last question)

sense of the information in articles and books. Remind the students to
take time to notice text features when they read independently. Explain
that over the next two days, the students will explore the text features in
another article.

B3 Reflect on How the Students Explained
Their Thinking

Facilitate a brief discussion about how partners worked together. Ask:

Q What did you say to your partner if you did not understand his or her
thinking? Did that help?

INDIVIDUALIZED DAILY READING

B Read Independently and Share Reading €9 ELL Note
with Partners For your students with limited English

proficiency, consider providing books
and magazines in their primary
languages.

Have the students get their texts and read silently for 15-20 minutes.
Tell the students that at the end of IDR today you will ask them to talk
with partners about interesting things they learned from their texts.
After the students have settled into their reading, confer with individual
students.
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Teacher Note IDR CONFERENCE NOTE

On Day 3 of this week, you will begin

conferring with the students about the Continue to confer individually with the students about their reading
nonfiction texts they are reading during habits, how they feel about themselves as readers, and what they are
IDR. If you have not met with all of your interested in reading.

students to discuss their reading lives,

you may want to do so before changing Document your observations for each student on an “IDR Conference
the focus of your conferencing. Notes” record sheet (CN1); see page 14 of the Assessment Resource Book.

g@ Signal to let the students know when it is time to stop reading. Have
the students share with partners the titles of their books, the authors’
Teacher Note names, and interesting things they learned. Then have the students

You might review the students’ return to their desks and put away their texts.
responses to the questions on the “IDR

Conference Notes" record sheet (CN1) to
identify patterns across the members of
the class as well as individual responses

that stand out to you. After analyzing the E X T E N S I O N
students' responses, you might facilitate

a class discussion about what you Discuss the Students’ Reading Goals and Interests

learned about them as readers and how Remind the students that during IDR conferences over the past few
you plan to build their love of reading

over the course of the year. For ideas
on how to facilitate this discussion, see
the extension “Discuss the Students’
Reading Goals and Interests” on

this page.

days, you asked them questions about their ideas and feelings about
reading. Tell the students that you learned a lot about the kinds of books
the class is interested in reading as well as how each student wants to
grow as a reader.

You might say:

“Many of you said that you were interested in reading nonfiction books
about topics like animals, sports, and earlier periods in history. We'll
read some nonfiction books about rainforests, big cats, women who
participated in the American Revolution, and the history of Native
American boarding schools. Some of you said that you'd like to read
fiction stories. We'll also read lots of fiction this year, including a
novel (a longer fiction story, usually divided into chapters). | also

learned that some students are eager to read poetry this year.”

Explain that you will use this information to make sure that everyone
has fun reading this year. Ask and briefly discuss:

Q What are you excited to read about this year?

Q How do you want to grow as a reader this year?

Students might say:
“I want to read more books by Avi."
“I want to be able to read books with longer words.”

“I want to read more nonfiction books.”
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Read-aloud Day 3

In this lesson, the students:

= Skim an expository nonfiction article by reading the title, subtitle, and
headings
= Hear and discuss the article

= Use text features to better understand and locate key information
in the article

= Read independently for 15-20 minutes

= Work in a responsible way

Introduce Skimming a Text Before Reading

Gather the students with partners sitting together, facing you. Remind
the students that they heard and read the article “Follow That Ball!
Soccer Catching On in the U.S.” and thought about what readers can
learn by looking closely at text features. Today they will look at another
article and practice skimming the article, or quickly looking through it for
information, before they read it.

Tell the students that readers often skim an article or a chapter in a book
by reading and thinking about the title, subtitle, and headings before
they read. Ask:

Q Why might you want to skim an article or a chapter in a book before you
read it?

Have a few volunteers share their thinking.

Students might say:
“I might want to skim it to find out what it's about.”
“Maybe if | skim it, I'll decide | don't want to read it.”

"“Looking at it beforehand might make it easier to read because I'll
know what comes next.”

Materials

= “All Work and No Play”
(pages 82-83)

= “Excerpt from ‘All Work and No
Play’” chart (WA3)

= Class set of “IDR Conference
Notes” record sheets (CN2)

= Assessment Resource Book
page 1l

€9 ELL Note

You might model skimming an article
while explaining your thinking. For
example, you might skim “Follow That
Ball!" and say, “From the title, | think the
article is about a type of ballgame. The
subtitle tells me it's about soccer and the
fact that a lot of people in the U.S. are
finding out they like soccer. The heading
‘Soccer Continues to Grow and Grow .. .
suggests that the article has information
about how more and more people like
soccer. Maybe the section titled ‘Five
Good Reasons' will give five reasons
people like soccer.”

Teacher Note

If the students have difficulty answering
the question, offer some suggestions like
those in the "Students might say" note.

TEKS 10.C.i
Student/Teacher Narrative
Step 1

’»

Display the “Excerpt from ‘All Work and No Play’” chart (_ WA3) and
explain that today the students will skim the headings before they hear
the article read aloud. Explain that some of the text and text features
have been left out of the excerpt so the students can focus on the title,
subtitle, and headings. Point out and read aloud the title, subtitle, and
headings. If necessary, take time to explain the purpose of the title,
subtitle, and headings in an article.
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You might say:

“The title is an important feature because it tells the reader the topic
of the text. A subtitle provides a little bit more information about the
topic. Headings break an article or chapter into smaller sections. They
let the reader know what that section of text is about. Headings also

help the reader find information in the text.”

Ask:

Q Based on the title, subtitle, and headings, what do you think this article
is about?

Have a few volunteers share their thinking.

Students might say:
“I think it's about recess. The word recess is in the subtitle.”
“It might be about how schools have recess.”

“One of the headings says ‘Recess Restrictions." Maybe that means
only certain schools are allowed to have recess.”

€9 ELL Note Read Aloud

English Language Learners may benefit Read the full text of “All Work and No Play” aloud slowly and clearly,

from additional stops to discuss the stopping as described below. Clarify vocabulary as you read.
reading, for example, at the end of each

paragraph or section.
Suggested Vocabulary
discontinued: stopped allowing; made against the rules (p. 82)
rural: in the country (p. 82)
fatigued: tired (p. 83)
tension: stiffness (p. 83)
recharge: get more energy; feel rested (p. 83)

@ ELL Vocabulary

English Language Learners may benefit from hearing additional
vocabulary defined, including:

the day stretches out in front of you: the day is just starting (p. 82)
take a break: stop (p. 82)

concentrating: thinking hard and paying attention (p. 83)

interact and catch up with: talk with (p. 83)

blow off steam: (idiom) use up extra energy (p. 83)

has an accident: gets hurt (p. 83)

Stop after:

p.82 “Many students are not doing well in these subjects.”
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Ask:
g@ Q What have you found out so far? Turn to your partner.

Without sharing as a class, reread the last sentence and continue to the
end of the article.

EJ Discuss the Article
Use “Think, Pair, Share” to discuss:
gg} Q What did you find out from the article? [pause] Turn to your partner.
Have a few volunteers share their thinking. Discuss as a class:

Q Did the article include the information you expected, based on what you
thought when you skimmed the headings? Explain your thinking.

Have a few volunteers share their thinking. Explain that tomorrow the
students will look closely at text features in the article to find out what
more they can learn about trends in recess.

B3 Discuss How Partners Acted Responsibly

Facilitate a brief discussion about the ways the students worked
together. Ask questions such as:

Q What did you do to be a responsible partner during “Think, Pair,
Share” today?

Q Why is it important to [listen carefully when your partner is talking
to you]?

INDIVIDUALIZED DAILY READING

B Read Independently/Introduce Conferring
About Books

Remind the students that you have been conferring, or talking with
them individually, about their reading lives during IDR. Explain that

beginning today, IDR conferences will focus on the nonfiction texts they

are reading. Explain that by conferring with them about their reading, Teacher Note

you can learn about their strengths as readers and talk with them about For additional support, you might teach
how they can become even stronger readers. Remind the students that IDR Mini-lesson 3, “Introducing IDR
when you are conferring with individual students, it is important that Conferences,” found in Appendix A.
they read silently.

Have the students get their texts and read silently for 15-20 minutes.
Tell the students that at the end of IDR, you will ask the students to
share with partners what they are reading and what they like about their
texts. After the students have settled into their reading, select a student
and have her bring a text she can read to the conference.
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IDR CONFERENCE NOTE

Over the next two weeks, confer individually with the students about what
they are reading during IDR.

As you confer with each student, refer to the “Resource Sheet for IDR
Conferences” (Assessment Resource Book page 11) to help guide your
questioning during the conference. Document your observations for each
student on an “IDR Conference Notes” record sheet (CN2); see page 15 of
the Assessment Resource Book.

gg} Signal to let the students know when it is time to stop reading. Give
the students a few minutes to share what they read with partners. Have
partners tell each other the titles of their texts and the authors’ names,
what the texts are about, and what they like about their texts. Circulate
as the students share, and make note of their conversations. Have the
students return to their desks and put away their texts.

Day . Guided Strategy Practice

Materials In this lesson, the students:
» “All Work and No Play” = Hear an expository nonfiction article again
(pages 82-83) = Use text features to better understand and locate key information
= “Text Features” chart from in the article
Day 2 and a marker = Analyze a text feature
= Student Response Book

1019 = Read independently for 15-20 minutes
pages 10—
= Share their partners’ thinking with the class

= Explain their thinking

B Review “All Work and No Play”

Have the students bring their Student Response Books and pencils and
gather with partners sitting together, facing you. Review that yesterday
the students skimmed the article “All Work and No Play: Trends in
School Recess” and heard it read aloud. Explain that you will ask a
question that the students will discuss with their partners. Tell them to
listen carefully to their partners because they will share their partners’
thinking with the class. Then ask:

g@ Q What do you remember about the article? Turn to your partner.

Have a few volunteers share their partners’ thinking.
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Reread the Article and Discuss Text Features

Ask the students to turn to Student Response Book pages 10-11. Explain
that this is a copy of the article. Explain that, as before, you will read the
article aloud and ask them to follow along as you read. Afterward, they
will discuss the text features in pairs and as a class.

Read the article aloud, slowly and clearly. When you finish, have the
students think quietly about the following questions as they scan the
article for additional features.

Q What text features do you notice?

Q How might these text features help readers understand the topic of
the article?

gg} After they have had time to think, have the students share with their

partners the text features they noticed and discuss how the features
might be helpful to readers. Then have a few volunteers share their ideas
with the class. As they share, add any new text features to the “Text
Features” chart.

Examine and Discuss the “Minutes of Recess Per
Day” Bar Graph

Review that this week the students looked closely at a circle graph to
help them learn more about the popularity of soccer in the U.S. Today
partners will look at another kind of graph. Draw the students’ attention
to the bar graph titled “Minutes of Recess Per Day” on Student Response
Book page 11. Point out that this graph helps the reader compare
information about average minutes of recess in city schools and rural
schools. Help the students read the graph by asking questions such as:

Q How many minutes of recess do fifth-graders in city schools have?
Q Where do fourth-graders have more minutes of recess? How do you know?

Q How many more minutes of recess a day do third-graders in city schools
have than fifth-graders in city schools?

Ask the students to think quietly to themselves about the following
question:

Q Looking at this graph, what statements can you make about recess in
U.S. schools?

Without discussing as a class, ask the students to turn to Student
Response Book page 12, “My Statements About Recess in U.S. Schools,”
and ask them to write their statements there. Explain that anything they
write should be based on information they get from the graph.

After the students have had time to write down their thoughts, ask a few
volunteers to each share a statement with the class.

Teacher Note

As an alternative to reading the

article aloud, and if appropriate,

ask the students to read the article
independently. Monitor the students and
provide help to struggling readers.

Teacher Note
You might add: bar graph.

Teacher Note

You will analyze the work the students
do in their Student Response Books

in this step for this unit's Individual
Comprehension Assessment.
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Students might say:
“l wrote, ‘Kids in grade 6 have less recess than all the other grades."”

“l wrote that in city schools, third-graders have about six minutes less
recess than third-graders at rural schools.”

“All the recess times in the graph are less than a half hour.”

"“Recess is shorter in city schools than in rural schools.”

"Older kids don't have as much recess as younger kids.”

As volunteers share, ask follow-up questions such as:

Q [Bonnie] said that all the recess times are less than a half hour. Do you
agree or disagree? Why?

Q Do you agree with [Alden] that older kids don’t have as much recess as
younger kids? Why or why not?

Q What questions do you have for [Jayna] about her thinking?

B3 Discuss What the Students Wonder About
the Bar Graph

¥E§§ gﬁzl Explain that even though text features like this bar graph provide extra
TEKS 10.C.ii information about the topic, readers often have more questions about a
Student/Teacher Narrative topic after they read.
?E?S) ti)aragraph) Use “Think, Pair, Share” to discuss:
g@ Q What are you wondering after looking closely at this bar graph? [pause]
Turn to your partner.
Teacher Note Have a few volunteers share their thinking.
You might record the students’ questions
about recess on a sheet of chart paper. Students might say:
You might use the questions as a starting "l wonder how long recess used to be before they started cutting it.”

point for a class research project using
the Internet to learn more about recess.
For more support with this activity, see
the technology extension “Learn More
About Recess” on page 78.

“I wonder how many minutes of recess first-graders have.”
“I'm wondering why kids in the city have less recess.”

“I wonder if the kids who get more recess are getting better grades
in school.”

“"How did scientists figure out that the brain needs breaks to work at
its best?"”

Point out that text features give readers information to help them
understand what they read and to get them thinking more about the
topic. Encourage the students to continue to explore text features as
they read expository texts independently.

B Reflect on Partner Work

Facilitate a class discussion about how partners worked together. Ask:

Q What are you enjoying about working with your partner? What would you
like to do [the same way/differently] the next time you work together?
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Explain that in the coming week the students will continue to work
together to understand text features as they hear and read other kinds
of expository text.

INDIVIDUALIZED DAILY READING

B Read Independently and Share Something the
Students Learned

Tell the students that today you will continue to confer with individual
students about the texts they are reading during IDR. Have the students
get their texts and read silently for 15-20 minutes. Tell the students
that at the end of IDR, you will ask the students to share what they have
learned from their texts or from the text features in their texts. After the
students have settled into their reading, confer with individual students.

IDR CONFERENCE NOTE

Continue to confer individually with the students about their reading.

As you confer with each student, refer to the “Resource Sheet for IDR
Conferences” (Assessment Resource Book page 11) to help guide your
questioning during the conference. Document your observations for each
student on an “IDR Conference Notes” record sheet (CN2); see page 15 of
the Assessment Resource Book.

Signal to let the students know when it is time to stop reading. Have a
few volunteers share the titles of their books, the authors’ names, and
what they learned from their texts or from text features in their texts.
Ask questions such as:

Q What is your [magazine] about?

Q What information have you learned from reading the [book]? Vocabulary Note

Next week you will revisit “Follow That
Ball!" and “All Work and No Play" to
Have the students return to their desks and put away their texts. teach the Week 4 vocabulary lessons.

Q What did you learn from reading the text features in the [article]?

EXTENSION

Read a Newspaper Article Using Investigative
Questions

Tell the students that newspaper reporters often try to answer these
six questions when they investigate a story: Who? What? Where?
When? Why? How? When the students read a newspaper article, they
can use the same questions to identify and remember the article’s key
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Cf Technology Tip

To support the students in doing
online research, you might teach the
following technology mini-lessons in
Appendix B: Mini-lesson 4, "Choosing
Effective Search Terms"; Mini-lesson 5,
“Understanding Search Results”; Mini-
lesson 6, “Narrowing Search Results
and Using Filters"; and Mini-lesson 7,
“Evaluating Research Resources.”

For more information about teaching
Technology Mini-lessons 4-7, see
“About Teaching the Online Research
Lessons" at the beginning of Technology
Mini-lesson 4.

information. Have the students read a newspaper article and find the
answers to the six questions. Give the students a chance to share their
findings with the class.

TECHNOLOGY EXTENSION

Learn More About Recess

Have the students turn to Student Response Book pages 10-11, “All
Work and No Play: Trends in School Recess,” and remind the students
that they heard this article earlier. Display and read aloud the list of
questions the students had about the article’s bar graph (see Day 4,
Step 4). Explain that you will reread the article aloud and that you would
like the students to think as they listen about any other questions they
have about recess. Read the article aloud and then add any further
questions the students have to the list.

Explain that the class will look for answers to their questions using
the Internet. Briefly discuss what keywords might be useful in an

Internet search to answer the students’ questions (for example, “exercise
academic performance” or “school recess trends”).

Guide the students in an online search for reputable websites. As a
class, browse the websites to find answers to the students’ questions.
Afterward, briefly discuss:

Q What did you learn about [the most popular recess games]?

You might have the students write paragraphs about what they learned.
Ask each student to title his paragraph and use at least one other text
feature.
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SOCCER CATCHING
ON IN THE US.

T ——

Friends and families turn out in the
thousands every weekend, spilling
out of minivans, sharing snacks at
halftime, cheering the players as they
chase the black-and-white ball around
the field. It’s soccer mania out there!

80 bl
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Women are winners:
American women
have taken to soccer
in huge numbers.
Their surge in skills
and confidence
resulted in the

U.S. women'’s team
winning the gold
medal in the 2012
Olympics.
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SOCCER CONTINUES
TO GROW AND GROW...

After a shaky start in its first hundred years,
soccer in the United States has attracted
more and more players each year. In the
12- to 17-year-old age group, one out of
seven kids now plays soccer. It's an up-and-
coming sport.

It's not only young people who are playing;
adults are rushing to play this sport, too.
Overall, around 24 million Americans of

all ages play soccer. American women,
especially, have made the game their own.
Close to half of U.S. Youth Soccer’s 3 million
members are girls. In 2012, the women'’s
U.S. Olympic team won the gold medal.

TOP SEVEN TEAM SPORTS
PLAYED BY 12- TO I7-YEAR-OLDS (2014)

Basketball
29.5%

Ice hockey
2%
Volleyball
Baseball 14%
14%
Softball Soccer
Football
16%

Source: National Sporting Goods Association, 2014

Figures show that 12- to 17-year-old kids in the
United States play a wide variety of sports.
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FIVE GOOD REASONS

Why has interest and participation in
soccer grown more than some other
sports? There are many reasons why it
has become popular.

« In football, a lineman might play
several games in a row without even
touching the ball. In a single soccer
game, each player can touch the ball
between 20 and 30 times—that’s
great for skill building.

« Many other sports rely on brute
strength. In soccer, physical size
doesn’t matter as much. A player’s
ability has more to do with skill,
stamina, and balance.

« It's a family game. Moms, dads,
brothers, and sisters can all play at
their own level.

+ You don't need a lot of expensive
equipment to play soccer.

If soccer is played in the true spirit of
the game, few players get seriously
injured.

Soccer enthusiasts love the growing
popularity of their favorite game.
However, they have one complaint:
Soccer gets nowhere near the U.S.
media coverage of other sports, even
the less popular ones. If major television
networks decided to give soccer more
airtime, who knows? In a few years, it
might top the list of the most-played
sports in America.
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You start school at 8:00 A.m. Trends in

and the day stretches out in School

front of you. Your class doesn't
break for lunch until 11:30, and
your school has removed recess N
from the daily schedule—so e
it's math and reading for the
next three-and-a-half hours.
What's so bad about recess?

More Schools
Cutting Recess

More and more schools are cutting

Isn’tit g()()d forstudents and recess time or getting rid of it
altogether. One out of every four
teaCherS tO ta ke d ’Ibreak? elementary schools in the United

States has discontinued recess for
some or all grades.

Not only that: Many schools are

also cutting back the time spent on
subjects that are not tested, such as
gym, art, and music. The main reason
is so that schools can spend more
time teaching academic subjects, such
as math and reading. Many students
are not doing well in these subjects.

And even in schools that still have
recess, students get less time for
breaks and PE as they move toward
grade 6. There are also big differences
in the amounts of recess and PE time
between city and rural schools.
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Why Recess Works

Students enjoy recess. They are fatigued after
spending long periods of time concentrating.
They see recess as important because it’s a
time to:

- Have a snack and a drink.

« Exercise and get rid of tension or
boredom.

« Interact and catch up with their friends.

Schoolwork is hard, and sitting and
concentrating puts a strain on your body and
your brain. Taking even a short break from
class gives your mind a chance to recharge.

Exercise at recess increases the blood supply to the
brain, allowing students to concentrate on their work.

Getting some exercise at recess can also help
your body make the chemicals your brain
needs to help you store information. Research
has shown that the brain needs to have a break
every hour-and-a-half to two hours to work at
its best.

Also, being able to run around and blow off
steam means you're less likely to fidget during
class time. When you go back to lessons after
recess, you can think much more clearly and
concentrate better.

Recess Restrictions

Even when a school has recess, there are often
so many rules that it's hard to do more than sit
and talk. Schools are worried that if a student
has an accident, the school will be blamed.

« Some schools have put up “No Running”
signs on playgrounds.

» Tag and ball games have been banned in
many schools.

« Play equipment has been removed at
some schools.

Experts agree that today, when many children
spend their free time in front of the TV or
computer screen, the chance to run around at
recess—even for a short time—is important. It
may be the only exercise a student gets all day.

Mainutes of Recess Per Day

Average for city schools

23.2 mins

22.0 mins 22.0 mins

20.6 mins

Grade 3 Grade 4 Grade 5 Grade 6

Average for rural schools

29.0 mins .
27.0 mins

25.5 mins

24.1 mins

Grade 3 Grade 4 Grade 5 Grade 6

Source: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System (FRSS), “Foods and Physical Activity in Public Elementary

Schools: 2005,” FRSS 87, 2005.
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WAV '@C OVERVIEW

Great Women of the American Revolution
by Brianna Hall

This book discusses women’s important contributions to the
Revolutionary War—both behind the scenes and on the front lines.

reat
Women«i.

D Online Resources

Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this week.

Whiteboard Activities
= WA4-WA5

Assessment Forms

= “Class Assessment Record” sheet (CA3)

= “IDR Conference Notes” record sheet (CN2)

* “Individual Comprehension Assessment” record sheet (IA1)

= “Social Skills Assessment Record” sheet (SS1)

= “Individual Comprehension Assessment Student Record” sheet (SR1)

* “Individual Comprehension Assessment Class Record” sheet (CR2)

Reproducibles
= Unit 2 family letter (BLM1)
= (Optional) “Index from Rainforests” (BLM2)

Professional Development Media
* “Using the Individual Comprehension Assessment” (AV31)
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Comprehension Focus

= Students use text features to better understand an expository
nonfiction book.

= Students use text features to locate key information in a text.

= Students read independently.

Social Development Focus
= Students work in a responsible way.
= Students develop the skill of explaining their thinking.

= Students analyze the effects of their behavior on others and on
the group work.

= Students share their partners’ thinking with the class.

(D) DO AHEAD

v Prior to Day 2, make a copy of the “Class Assessment Record”
sheet (CA3); see page 10 of the Assessment Resource Book.

v Prior to Day 4, visit the CCC Learning Hub (ccclearninghub.org) to access Vocabulary Note

If you are teaching the vocabulary
one letter home with each student. For more information about the lessons, teach the Week 4 lessons

and print this unit’s family letter (BLM1). Make enough copies to send

family letters, see “Family Letters” in the Introduction. this week.
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Da)l 1 Read-aloud

Materials In this lesson, the students:
» Great Women of the American = Hear and discuss parts of an expository nonfiction book
Revolution = Use text features to better understand and locate key information in the book

* “Table of Contents from = Read independently for 15-20 minutes

Great Women of the American
Pttt chern (G = Share their partners’ thinking with the class

= Student Response Book, Reading * Work in a responsible way
Log section

B Review and Get Ready to Work Together

Gather the class with partners sitting together, facing you. Review that
last week the students explored text features in articles. This week
they will continue to work with partners and as a class to explore text
features in an expository nonfiction book. Ask and briefly discuss:

Q What will you do to be responsible when you are working with your
partner? When we are working together as a class?

B Introduce Great Women of the American Revolution

Without showing the cover, tell the students that today they will

ﬁ Technology Tip hear parts of an expository nonfiction book called Great Women of the

You might locate a world map online and American Revolution. If necessary, explain that the American Revolution,
display it on the whiteboard. You might also called the Revolutionary War, was fought by early Americans, or

also search online for a map of the colonists, to win freedom from Great Britain. Explain that the revolution
13 colonies to display on the whiteboard. lasted from the year 1775 to the year 1783. Show the students a world

map and point out Great Britain and the East Coast of the United States.
Explain that this book tells about the important contributions women
made during the American Revolution.

Discuss the Table of Contents and Front and
Back Covers

Display the “Table of Contents from Great Women of the American
Revolution” chart (L WA4) and explain that this is a copy of the
table of contents in the book.

Review that the table of contents lists the chapters in the book, with
the page numbers. Read one or two chapter titles aloud. Point out that
this table of contents also shows examples of a few of the text features
included in the book. Give the students a few moments to quietly look
over the table of contents chart. Then ask:

g@ Q Based on the table of contents, what information might you find in this
book? Turn to your partner.
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Have a few volunteers share their thinking. Show the front cover and
read the title and the author’s name aloud; then show the back cover
and read the paragraph at the bottom aloud. Explain that readers can
often quickly find information about a book by looking at the cover and
reading the information on the back cover and in the table of contents.

Explain that today the students will hear parts of the book that discuss a
few of the many ways women participated in the Revolutionary War.

I3 Read Aloud Parts of Great Women of the American
Revolution
Read pages 4-6 and 10-13 aloud slowly and clearly, showing but not

reading the text features and stopping as described below. Words in red
are defined in gold-colored bars at the bottom of the pages on which the

words appear, as well as in the glossary on page 30 of the book; you may
wish to define these words for your students. Teacher Note

You will discuss how to use a glossary

with the students on Day 3 (see Step 3).
@ ELL Vocabulary

English Language Learners may benefit from hearing the following
vocabulary defined:

get by: take care of themselves and stay alive (p. 4)
bonnets: hats made of soft cloth (p. 4; refer to the illustration on p. 8)
crossed enemy lines: went into places where the enemy was staying (p. 5)

racked up huge debts: borrowed a lot of money that had to be paid
back (p. 6)

grumble: complain in low voices (p. 6)

Women's words about justice, independence, and equality exploded off
the page: instead of just writing about the need for revolution, women
started openly calling for it (p. 10)

cannons: large guns (p. 11)
poverty-stricken: poor (p. 13)
lodging: a place to stay (p. 13)

Stop after:
p.5 “They knew that whichever side they chose, their help was needed.”

Use “Think, Pair, Share” to discuss:

Q What did you learn in the part of the book you just heard? [pause] Turn to
your partner.

Without sharing as a class, reread the last two sentences before the stop
and continue reading aloud to the next stopping point:

p-6 “The colonists’ grumbling grew louder and angrier.”
Use “Think, Pair, Share” to discuss:

Q What did you learn in the part of the book you just heard? [pause] Turn to
your partner.
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Without sharing as a class, explain that the next few pages describe
women who wrote plays, poetry, and letters in support of the
revolution and that you will skip these pages for now. Continue
reading pages 10-13 aloud, stopping after:

p.13  “Others opened small shops to sell basic items to soldiers.”

B Discuss the Reading

Explain that you will ask a question that the students will discuss with
their partners. Tell them to listen carefully to their partners because
they will share their partners’ thinking with the class. Then ask:

gg} Q What did you find out about women who participated in the American
Revolution? Turn to your partner.

Ask one or two volunteers to share their partners’ thinking with
the class.

Use “Think, Pair, Share” to discuss the following questions, stopping
between questions to have volunteers share their partners’ thinking.
As the students share, refer to the text to help them remember what
they heard.

Q Why did many women support the revolution? What did you hear that
makes you think that? [pause] Turn to your partner.

Q What challenges did women of the revolution face? What in the text
makes you think that? [pause] Turn to your partner.

Students might say:

“They saw that there was a lot of work to be done. The book says they
knew ‘their help was needed."”

“According to the book, some of them were mad about the fact that

Britain made them pay high taxes.”

“They faced danger by entering enemy territory. | think that because

rn

the book says they ‘crossed enemy lines.

"Camp followers did hard work. The book says they carried heavy
things, fixed cannons, and took care of wounded soldiers.”

“Also, the book says that camp followers weren't paid and they only
got half as much food as soldiers got.”

Explain that tomorrow the students will explore the text features in one
of the chapters they heard today.

[ Reflect on How the Students Acted Responsibly
Ask and briefly discuss:

Q What did you do to be responsible when you were working with your
partner today? When we were working together as a class?
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INDIVIDUALIZED DAILY READING
Read Independently and Discuss Text Features

Remind the students that you will continue to confer with individual
students about the books they are reading during IDR. Explain that

the students will continue to read nonfiction texts during IDR this week.
Have the students get their texts and read silently for 15-20 minutes.
Ask the students to think as they read about what text features they
notice in their texts and what the features help them learn. Tell the
students that at the end of IDR, you will ask the students to share with
their partners about the text features they noticed.

ELPS 4.F.i
Step 7

IDR CONFERENCE NOTE

Continue to confer individually with the students about their reading.

As you confer with each student, refer to the “Resource Sheet for IDR
Conferences” (Assessment Resource Book page 11) to help guide your
questioning during the conference. Document your observations for each
student on an “IDR Conference Notes" record sheet (CN2); see page 15 of

the Assessment Resource Book.

gg} Signal to let the students know when it is time to stop reading. Give
the students a few minutes to share what they read with partners.
Have each student tell his partner the title of his text and the author’s
name, what the text is about, a text feature his text includes, and what
information the text feature helped him learn.

Have the students return to their desks and put away their texts. Give
the students time to record their texts in their reading logs.

SOCIAL SKILLS ASSESSMENT NOTE

During the final week of this unit, assess the students’ social skill
development using the “Social Skills Assessment Record” sheet (SS1).
Access and print the record sheet from the CCC Learning Hub
(ccclearninghub.org) or make a copy from page 156 of the Assessment
Resource Book. You will reassess the students’ social skill development

in Units 6 and 10. For more information, see “Social Skills Assessment” in
the Assessment Overview of the Assessment Resource Book.
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Da)l pA Guided Strategy Practice

Materials In this lesson, the students:
» Great Women of the American = Hear part of an expository nonfiction book again
Revolution = Use text features to better understand and locate key information in the book

* Student Response Book = Read independently for 15-20 minutes

pages 13-15
. . = Explain their thinking
= “Class Assessment Record

sheet (CA3)

B Get Ready to Work Together

Have the students get their Student Response Books and pencils and sit
at desks with partners together. Explain that during today’s lesson the
students will take a closer look at part of the book Great Women of the
American Revolution and discuss what they learn. Encourage them to
focus on explaining their thinking clearly to their partners. Tell them
that you will ask them to report on their partner conversations at the
end of the lesson.

Reread “Everyday Heroines” and Write About
Text Features

Show the cover of Great Women of the American Revolution and ask:

gg} Q What do you remember about women’s participation in the American
Revolution from yesterday’s reading? Turn to your partner.

Have a few volunteers share what they remember. Have the students
turn to Student Response Book pages 14-15, “Excerpt from Great Women
of the American Revolution.” Read the chapter title aloud and explain that
this is a copy of one of the chapters of the book they heard yesterday.
Explain that you will read the chapter aloud and ask them to follow
along as you read. After the reading, partners will write information
they learned from the text features in the chapter and then share their
findings with the class.

Reread pages 4-5 of the book aloud, slowly and clearly. When you finish,
have the students think quietly about the following question as they
examine and read the text features in the reprinted chapter:

Q What information can you find out about women of the American
Revolution by reading the text features on these pages?

Without discussing as a class, have the students turn to Student Response
Book page 13, “Five Things I Learned from the Text Features in the
Excerpt,” and individually record five things they found out from looking
at the text features.

Circulate among the students as they work, and randomly select students
to observe.
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CLASS ASSESSMENT NOTE

Ask yourself:
= Are the students able to use all the text features?

= Are they able to make sense of the information in the text features?

Record your observations on the “Class Assessment Record” sheet (CA3);
see page 10 of the Assessment Resource Book. Use the following suggestions
to support the students:

= |f all or most students are able to use all the text features and make sense
of the information in the text features, proceed with the lesson and the
rest of the unit and then continue on to Unit 3.

= |f about half of the students or only a few students are able to use all the
text features and make sense of the information in the text features,
you might give the class additional instruction by repeating this week’s
lessons using an alternative book before continuing on to Unit 3. Visit the
CCC Learning Hub (ccclearninghub.org) to view the “Grade 5 Alternative
Texts" list.

EJ Share What the Students Learned as a Class

When the students have finished recording information from the text
features, signal for their attention and ask the following questions.
Remind the students to explain their thinking.

gg} Q What did you find out about women of the revolution? In which text
feature did you find that information? Turn to your partner.

Have a few volunteers share their thinking.

Students might say:

“Colonial women did a lot of housework. | learned that by looking at
one of the pictures and reading the small print under it.”

"I found out that the two biggest groups were the Patriots and the
Loyalists. That's what it said in the chart.”

"By looking at the chart | found out that the British army was thought

of as the most powerful army in the world in those days.”

“I found out that heroines are strong girls or women. | found that out
by reading the definition in the little bar at the bottom of the page.”

Ask follow-up questions such as:

Q [Grant] said he learned [the names of the major groups active in the war]
from looking at [the chart]. What other information did you find in that
text feature?

Q Why do you think the author included [captions]?
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Q [DeShawn] said that heroines are strong girls or women. Why is it
important for the reader to know that?

S What can you add to what [Gina] said?

 Facilitation Tip ? g

Reflect on your experience over the past . .

three weeks with asking open-ended B3 Reflect on How the Students Explained Their
questions and using wait-time. Do Thinkin g

these techniques feel comfortable and

natural to you? Do you find yourself Facilitate a brief discussion about how partners worked together. Ask:

using them throughout the school

Q How did explaining your thinking help you and your partner understand
day? What effect has their repeated

the text?
use had on your students’ thinking and
participation in discussions? Continue Q Ifyour partner is having trouble explaining his or her thinking, what can
to use and reflect on these techniques you do to help?

throughout the year.

INDIVIDUALIZED DAILY READING
B Read Independently and Discuss Text Features

Have the students get their texts and read silently for 15-20 minutes.
Ask the students to think as they read about what text features they
notice in their texts and what the text features help them learn.

IDR CONFERENCE NOTE

Continue to confer individually with the students about their reading.

As you confer with each student, refer to the “Resource Sheet for IDR
Conferences” (Assessment Resource Book page 11) to help guide your
questioning during the conference. Document your observations for each
student on an “IDR Conference Notes" record sheet (CN2); see page 15 of
the Assessment Resource Book.

g@ Signal to let the students know when it is time to stop reading. Give
the students a few minutes to share what they read with partners.
Have each student tell her partner the title of his text and the author’s
name, what the text is about, a text feature her text includes, and what
information the text feature helped her learn. Then have the students
return to their desks and put away their texts.
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EXTENSION
Discuss What the Students Are Still Wondering

Show the students pages 4-5 of Great Women of the American Revolution,
and remind the students that earlier they looked at the text features on
these pages and wrote about what they learned from the text features.
Review that expository texts often leave readers with additional
questions. Ask:

Q What questions do you have after looking closely at the text features on
these pages?

Students might say:

“Did women actually fight in battles?”

“I wonder how many Patriots there were compared to how many
Loyalists there were.”

"I wonder what countries the mercenaries who fought for the British
came from.”

“I wonder if women wore disguises when they crossed enemy lines.”

Write the heading “What We Are Wondering About the American
Revolution” where everyone can see it; under the heading, write what
the students are wondering. Have students who are interested do
research on one or more of the topics. Ask the students to share the
information they find.

@? TECHNOLOGY EXTENSION

Explore a Website About the American Revolution [ Technology Tip

Prior to doing this activity, follow the
instructions on page 31 of Great Women
of the American Revolution to locate
Internet sites about the Revolutionary

Explain that authors of nonfiction sometimes tell readers where they
can look to find more information about a topic. Show page 31 of Great
Women of the American Revolution and explain that this section guides

interested readers to a website that, in turn, leads to websites about the War. You might search online for
Revolutionary War. Tell the students that today they will explore one of additional age-appropriate websites using
the websites and then discuss what they learned. the keywords “American Revolution” or

Display your browser page and go to one of the recommended websites. LRI R

Model navigating the website, and read aloud any information you think
the students may find interesting. Afterward, discuss questions such as:

Q What did you find out that interested you?

Q What did you learn that you're curious to know more about?
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Day LM Guided Strategy Practice

Materials In this lesson, the students:

= Use text features to better understand and locate key information in an

= Great Women of the American
expository nonfiction book

Revolution
» Student Response Book page 16 = Read independently for 15-20 minutes
= “Text Features” chart from = Work in a responsible way
Week 2 and a marker
" "Reading Comprehension B Introduce the Index of Great Women of the

Strategies” chart . .
American Revolution

Have the students bring their Student Response Books and pencils and
gather with partners sitting together, facing you. Show the cover of
Great Women of the American Revolution and review that the students
looked at the table of contents and front and back covers to quickly get
an idea of what information might be in the book. They also looked
closely at text features in one chapter and recorded the information they
found. Explain that today they will explore text features often found at
the ends of expository books.

Show the index on page 32 and explain that many nonfiction books have
an index. Explain that readers can use the index of a book to help them
find specific information about topics mentioned in the book. Explain
that the index is a list of topics related to the subject of the book. Each
number after a word in the index is the number of a page where readers
can find more information about that topic.

Have the students turn to Student Response Book page 16, and explain
that this is a copy of the index for Great Women of the American
Revolution. Use “Think, Pair, Share” to discuss:

g@ Q What do you notice about the index? [pause] Turn to your partner.

Have a few volunteers share their thinking.

Students might say:

"It has events in it, like battles and boycotts, but it also has the names
of people and places, like Margaret Corbin and Fort Stanwix.”

“A person's last name is first, then there's a comma, and then there's

rn

the first name, like ‘Bates, Ann.

“The list is in alphabetical order.”

“Some words have a lot of page numbers.”

Explore the Index in Pairs and as a Class

Tell the students that partners will look at the index in their Student
Response Books together and circle one or two things they want to learn
more about.
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g@ Give partners a few moments to look over the index; then have a few
pairs share what they circled. Model using the index with topics the
students circled by turning to one or two of the listed pages for each
topic and locating where the topic is mentioned on the page. Read aloud
the sentence containing the topic keyword(s) and, if appropriate, the
next sentence or two.

Tell the students that the index in a nonfiction book helps readers quickly
find all the places in the book where a topic is mentioned. Explain that
readers often use the index if they have a question about a topic or want
to find out more about it. Have the students look up “spying” in the index,
and explain that you will read some of the referenced pages aloud. Read
pages 18-19 and 21 aloud slowly and clearly, taking time to read the

text features after you read the main text (do not read the timeline on
pages 28-29; you will explore this with the students in Step 3).

Point out that the index in a nonfiction book can be very helpful for
readers looking for information.

EJ Briefly Explore Other Text Features

Show pages 28-31 of Great Women of the American Revolution and explain
that these pages contain other text features often found at the ends of
expository nonfiction books.

Point out the “Timeline of Women’s Contributions to the American
Revolution” on pages 28-29 and explain that this is a timeline showing
important events that happened during the revolution, organized in
the order in which they happened. Tell the students that nonfiction
books sometimes include timelines, charts, and graphs to explain or
summarize information in the books.

Draw the students’ attention to the “Read More” section on page 31, and
explain that this is a list of books about the American Revolution for
readers who still have questions or want to find more information about
the topic. Point to the “Internet Sites” section on page 31 and explain
that this section guides interested readers to Internet sites that have
useful information about the topic. Explain that a section in the back

of a book that provides additional information about a subject is often
called an appendix.

Show the glossary on page 30 and explain that a glossary is a list of
words the author thinks readers might need to know to understand the
book. Point out that it is organized like a dictionary; it lists the words in
alphabetical order and tells what each word means.

Turn to page 22 and point out the word Quaker. Explain that it is in
red print to let readers know they can look it up in the glossary to find
out what it means. Turn back to the glossary and model using it by
looking up Quaker alphabetically and reading the definition. Explain
that sometimes, instead of appearing in red print, words defined in the
glossary appear in the text in boldface or in italics (slanted type). Tell
the students that such words are called keywords. Add index, timeline,
appendix, glossary, and keywords to the “Text Features” chart.
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I3 Review Text Features

Review that over the past few weeks the students have explored and
discussed text features in expository nonfiction books and articles. Refer
to the “Reading Comprehension Strategies” chart and review that using
text features is a comprehension strategy readers use to help them make
sense of expository text. Ask:

gg} Q How do text features help readers? Turn to your partner.

Have a few volunteers share their thinking.

Students might say:
"Text features give you more information about the topic.”

“If you have a question about what you're reading, you might find the
answer in a text feature.”

“Text features can help you understand what you are reading.”

Explain that in the coming weeks, the students will hear and read more
expository nonfiction. Encourage them to use text features to help them
understand what they read.

B Discuss How Partners Acted Responsibly

Facilitate a brief discussion about the ways the students worked
together. Ask:

Q What did you do to be responsible while you were working with your
partner today?

Q How did that help you work together?

INDIVIDUALIZED DAILY READING
B Read Independently and Discuss Text Features

Have the students get their texts and read silently for 15-20 minutes.
Ask the students to think as they read about what text features they
notice in their texts and what the text features help them learn.

o Note IDR CONFERENCE NOTE

In Unit 3, the students are encouraged Continue to confer individually with the students about their reading.
to read texts from any genre during

IDR. If you have not met with all of your As you confer with each student, refer to the “Resource Sheet for IDR

students to discuss the questions in this Conferences” (Assessment Resource Book page 11) to help guide your

unit's “IDR Conference Notes” record questioning during the conference. Document your observations for each
sheet, you may want to do so before student on an “IDR Conference Notes" record sheet (CN2); see page 15 of
beginning the next unit. the Assessment Resource Book.
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gg} Signal to let the students know when it is time to stop reading. Give the
students a few minutes to share what they read with partners. Have
each student tell his partner the title of his text and the author’s
name, what the text is about, a text feature his text includes, and what
information the text feature helped him learn. Then have the students
return to their desks and put away their texts.

WRITING ABOUT READING

Write Opinions About Heroines Materials
Show the cover of Great Women of the American Revolution and remind = Great Women of the American
the students that they heard this book earlier. Show pages 18-19 Revolution

and 21 and remind the students that they heard about two women,
Elizabeth Burgin and Ann Bates, who worked as spies during the
Revolutionary War. Explain that you will reread the sections about
these women aloud and also one other section about a third spy. Ask
the students to think as they listen about which one is the most heroic
and why. Read pages 18-19 aloud slowly and clearly (skipping the
illustrations and captions but reading the “Fast Facts”). Then ask:

Q What did you learn about Elizabeth Burgin?

Write the students’ ideas where everyone can see them, under the
heading “Elizabeth Burgin.” Then read the main text on page 21, show
the illustration, and read the accompanying caption (skip the “Fast
Facts”). Ask:

Q What did you learn about Ann Bates?

Write the students’ ideas where everyone can see them, under the
heading “Ann Bates.”

Follow the same procedure to help the students learn about Lydia Darragh
(pages 22-23).

Students might say:

“| learned that Elizabeth Burgin helped more than 200 Patriots escape
from prison ships.”

"I learned that Ann Bates wore a disguise to sneak behind enemy lines.”

"I learned that Lydia Darragh figured out the British officers in her
house were planning an attack. She listened to their discussion and

then took the information to Washington's camp.”

Ask and briefly discuss:
Q Which of these spies do you think is the most heroic? Why?

Have a few volunteers share with the class. Tell the students that when
they talk about which one of the spies they think is the most heroic, they
are giving an opinion. Explain that people might have different opinions
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about the same thing and that this is fine. What matters is that they
give reasons to explain their thinking. Then ask the students to watch
as you think aloud and model writing about which spy you think is the
most heroic.

You might say:

"I think Ann Bates is the most heroic of the three. I'll write: I think Ann
Bates is the most heroic of the spies we've read about. Now | will give a
reason why | think she's the most heroic, based on what we've read.
I'll write: | think so because she walked around in public wearing a disguise
while she was gathering information about the Patriot army. | want to
explain what exactly | think is heroic about that. I'll write: If anyone had
recognized her, or if she had forgotten for even a moment to pretend she
was a camp follower named Mrs. Barnes, she would have found herself in

a lot of trouble and might even have put her life in danger.”

Have the students write their own opinions about which spy is the
most heroic and why. If time permits, invite the students to share their
writing with the class.

EXTENSION

Read More About the American Revolution

Show the students the cover of Great Women of the American Revolution
and remind them that they heard parts of this book earlier. Page through
the book and have the students help you identify any parts of the book
you have not yet read aloud. Read those parts aloud and discuss them.

You might also read aloud and discuss other books about the American
Revolution and the roles women played in it. See the books listed in

the “Read More” section on page 31 of Great Women of the American
Revolution. Other titles include They Called Her Molly Pitcher by

Anne Rockwell, illustrated by Cynthia von Buhler; If You Lived at the Time
of the American Revolution by Kay Moore, illustrated by Daniel O’'Leary;
Let It Begin Here! Lexington & Concord: First Battles of the American
Revolution by Dennis Brindell Fradin, illustrated by Larry Day; When
Washington Crossed the Delaware: A Wintertime Story for Young Patriots by
Lynne Cheney, illustrated by Peter M. Fiore; and The American Revolution
for Kids: A History with 21 Activities by Janis Herbert.
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Independent Strategy Practice Day 4

In this lesson, the students:

= Read independently

= Use text features to better understand and locate key information in texts
= Write in their reading journals

= Analyze the ways they have been interacting

= Examine how they are handling books and materials

Review the Week

Have the students get their Student Response Books, pencils, and texts
for independent reading and sit at desks with partners together. Remind
the students that they have been exploring expository texts. Refer to the
“Text Features” chart and review that the students created a list of text
features. Ask:

Q What have we learned this week about expository texts?

Read Independently

Explain that today the students will read expository texts independently.
Encourage them to think as they read about what they are learning
about the topics, what text features they notice in their texts, and what
they learn from the features.

Have the students read silently for 10-15 minutes. As they read,
circulate among them and ask individual students to tell you what their
texts are about and what text features, if any, they have noticed. You
might probe their thinking with questions such as:

Q What is the topic of this text?

Q What is one text feature on this page that adds to your understanding?
What information does this feature give you?

Write About Expository Texts

Signal to let the students know when it is time to stop reading. Display
the “Journal Entry” chart (L WA5) and tell the students that you would
like them to each write a journal entry about the expository texts they

Materials

= “Text Features” chart from
Day 3 and a marker

= ‘Journal Entry” chart (WA5)

= Student Response Book, Reading
Journal section

= Copy of this unit’s family
letter (BLM1) for each student

Teacher Note

This question gives you an opportunity
to informally assess the students'’
learning this week. To gauge their
understanding, you may need to ask
follow-up questions such as:

Q What is the purpose of expository
texts?

Q What kinds of expository texts have
we looked at?

Q What text features have we
identified?

Q How does noticing text features help
us make sense of an expository text?

Teacher Note

You will analyze the work the students
do in their Student Response Books

in this step for this unit's Individual
Comprehension Assessment.

read today. Explain your expectations for what the journal entry should
ELPS 5.G.i

Step 3 (including ELL Note and first
Teacher Note on page 100)

include.
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WAS5
Journal Entry

Write a journal entry about the text you are reading.
Please include:

= The title and the author's name

= What the text is about

= \What you learned in the part of the text you read today
= Any text features you noticed

= How the text features helped you better understand what

€9 ELL Note you read

Consider having your students with
limited English proficiency dictate

journal entries for you to write down.
g@ Ask the students to think quietly about what they will write. After

a moment, have partners take turns sharing what they plan to
write about.

Teacher Note Give the students a few minutes to write in their journals.
If the students struggle to write,
you might wish to model writing a
journal entry, as you did in Week 1,
Day 4 (Step 3).

If time permits, have a few volunteers share their journal entries with
the class and show the text features they found in their reading. If the
students identify text features that haven’t been discussed yet, add the
features to the “Text Features” chart.

B3 Reflect on the Reading Community
Use “Think, Pair, Share” to discuss:

g@ Q What have you done to help create a caring and safe classroom
community? [pause] Turn to your partner.

Have a few volunteers share with the class. Probe their thinking with
follow-up questions such as:

Q What is working well during partner and class discussions? During
independent reading? What do you think we need to work on?

Q How are we handling and sharing the class library books? What do you
think we need to work on?

Students might say:

"I help create a caring community by listening quietly and waiting for

Vocabulary Note

Next week you will revisit Great Women
of the American Revolution to teach the
Week 5 vocabulary lessons.

people to finish speaking before | say something.”

"Sometimes | let my partner do all the thinking and talking. | need to be
more responsible and share my thinking with my partner.”

“Some people keep books for a really long time, which makes it hard if
| want to read one of those books."

Teacher Note

For information on wrapping up this Explain that in the next lesson, the students will be starting a new unit
unit and conducting unit assessments, g@ and working with new partners. Give the students time to thank their
see “End-of-unit Considerations” on partners for working with them during this unit. Have the students put
page 103. away their materials.
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EXTENSIONS

Create a Timeline of Important Classroom Events

Show the students the cover of Great Women of the American Revolution

and remind them that they heard parts of this book earlier. Point out the

“Timeline of Women’s Contributions to the American Revolution” on
pages 28-29 and review that this is a timeline showing important events
that happened during the revolution, organized in the order in which
they happened.

Explain that together the class will make a timeline of important events
that have happened in the classroom this year. Have the students
brainstorm events, both scheduled and unscheduled, that they consider
important to the classroom community. Write their ideas where
everyone can see them. Have the students add dates to the events. Then,
using the timeline in Great Women of the American Revolution as a model,
invite the students to organize the events chronologically in a timeline.

You might post the timeline in the classroom and have the students add
to it periodically during the school year.

Analyze Paired Texts About Spies in the
American Revolution

If the students enjoyed learning about women who worked as spies
during the American Revolution, you might extend the exploration

by reading aloud and discussing a fictional treatment of the subject,
Sophia’s War by Avi. Sophia’s War is a carefully researched work of
historical fiction that tells the story of 12-year-old Sophia, who becomes
a revolutionary spy against the British.

Show the cover of Great Women of the American Revolution and remind
the students that they heard parts of this book earlier. Ask and briefly
discuss:

Q What are some facts you learned from this book about women who were
spies during the American Revolution?

Q What do you still wonder about this topic?

Tell the students that over the next few weeks they will hear a fictional
account of a 12-year-old girl who was a spy during the American
Revolution. Show the cover of Sophia’s War and read the title and the
author’s name aloud. Point out that fiction authors are free to mix facts
with invention (things they have made up), which means that works of
fiction are not necessarily factually correct. But fiction can help readers
understand what people at certain times in history might have felt,
thought, and experienced. Fictional accounts of history can offer an

Teacher Note

Alternatively, you might invite the
students to make timelines of important
events in their lives. If you do this, you
might encourage the students to ask
their parents to help them identify key
dates in their personal timelines.

Teacher Note

The novel Sophia’s War, which is
suggested for use in this extension, is
a lengthy novel. Preview the novel and
the extension and plan time over the
next several weeks to read the novel
aloud to the students. Then follow

the instructions in the extension to
introduce and read the novel aloud in
sections. After you have finished reading
the novel, have the students compare
it to Great Women of the American
Revolution.

For support with teaching novels, see
Unit 4, "Analyzing Text Structure.”
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Teacher Note

You might have the students record what
they learned about female spies during
the American Revolution in a double-
entry journal. You might have them title
one column “What | Learned About
Female Spies in the American Revolution
from a Nonfiction Book" and the other
column “What | Learned About Female
Spies in the American Revolution from a
Fiction Book.”

Teacher Note

Prior to doing this activity, you will
need to visit the CCC Learning Hub
(ccclearninghub.org) to access and print
“Index from Rainforests" (BLM2).

Make enough copies for each student
to have one, and set aside a copy

for yourself.

“inside look” into a time and place in a way that expository nonfiction
books cannot. Ask and discuss:

Q Keeping in mind that fiction does not always stick to the facts, what might
you learn about female spies during the American Revolution from a
fictional account?

Have volunteers share their thinking.

Read aloud a section of the novel, stopping periodically to ask the
students what they are learning about female spies in the American
Revolution. Ask questions such as:

Q What have you learned so far about how it might have felt to be a female
spy in the American Revolution?

Q What has been especially surprising or interesting so far?
Repeat this procedure over several weeks to read the entire novel.

After you have finished reading the novel, take some time to review
what the students learned from Sophia’s War and what they learned
from Great Women of the American Revolution. Encourage the students to
compare the two texts and make text-to-text connections. Ask questions
such as:

Q How are the books Great Women of the American Revolution and
Sophia’s War the same? How are they different?

Q How is each book organized?

Q Which book did you like better? Why?

TECHNOLOGY EXTENSION

Research and Write About Rainforests

Show the cover of Rainforests and remind the students that they heard
this book earlier. Explain that the students will explore things about
rainforests that they are curious to know more about. Distribute copies
of “Index from Rainforests” (BLM2) and ask:

Q What do you notice about how the information in this index is organized?
Q What items in this index are you curious to learn more about?

Use the students’ suggestions to look up a few items in the book and
read about them aloud. Then ask:

Q What is something you have learned about [rainforest birds]?

Next, as a class, brainstorm some questions the students still have
regarding the items you read about; write the questions where everyone
can see them. Briefly discuss what keywords might be useful in an
Internet search to answer these questions (for example, “kids save
rainforests,” “rainforest birds,” or “rainforest plants”).
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Guide the students in an online search for reputable websites with
relevant information. As a class, browse the websites to find information
and images that answer the students’ questions. After the search is
finished, briefly discuss:

Q What is something else you have learned about [rainforest birds]?

You might have the students work in pairs to create posters or flyers
about what they learned, using various text features to help make the
information clear and engaging. If time permits, have the students share
their writing with the class.

End-of-unit Considerations
Wrap Up the Unit

= This is the end of Unit 2. You will need to reassign partners before you
start the next unit.

= Send home with each student a copy of this unit's family letter (BLM1).
Periodically, have a few students share with the class what they are
reading at home.

Assessment

= Before continuing on to the next unit, take this opportunity to assess
individual students’ reading comprehension using the “Individual
Comprehension Assessment” record sheet (IA1); see page 16 of
the Assessment Resource Book. For more information, see “Individual

Comprehension Assessment” in the Assessment Overview of the

Assessment Resource Book. Teacher Note
= You might record your students' progress over the course of the year For more information,
using the “Individual Comprehension Assessment Class Record” ;“Z\‘N'dUSIIng i
naividua
sheet (CR2); see page 159 of the Assessment Resource Book. e
= You might record each student's progress over the course of the year Assessment” (AV31).

using the “Individual Comprehension Assessment Student Record”
sheet (SR2); see page 158 of the Assessment Resource Book.
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Unit 3

Questioning

EXPOSITORY NONFICTION

During this unit, the students read expository text as they continue
an across-grades exploration of animal life. In grade 5, the students
focus on big cats and the challenges they face as endangered
species. The students use schema to articulate all they know about
the topic before they read. They learn the procedure for “Stop and
Ask Questions” and use questioning to help them make sense of
texts. During IDR, the students practice questioning as they read
nonfiction texts independently, write in their reading journals, and
continue to confer with the teacher individually about their use of
comprehension strategies. They also review self-monitoring and
learn “fix-up” strategies (rereading and reading ahead) that they
can use when they don't understand what they have read. Socially,
they continue to develop the skill of explaining their thinking and
they learn discussion prompts to help them listen and build on one
another’s ideas during discussions. They continue to analyze the
effect of their behavior on others and to work in a responsible way.
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WY el Questioning

RESOURCES

Read-aloud @@ Technology Mini-lessons
* Big Cats = Mini-lesson 4, “Choosing Effective Search Terms”
= Mini-lesson 5, “Understanding Search Results”

Writing About Reading Activities

= Mini-lesson 6, “Narrowing Search Results and Using

= “Compare Lions and Tigers” Filters”
* “Compare Two Texts About Why Big Cats Are * Mini-lesson 7, “Evaluating Research Sources”
Endangered”

@@ Technology Extensions

IDR Mini-lesson = “Meet the Author: Seymour Simon”

= Mini-lesson 2, “Self-monitoring and Using ‘Fix-up’ ! “Ask an Expert About Big Cats”

Strategies” . ,
= “Research and Write About Leopards

D Online Resources

Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this unit.

Whiteboard Activities
= WAL-WAS5

Assessment Forms
= “Class Assessment Record” sheets (CA1-CA2)
= “IDR Conference Notes” record sheet (CN1)

* “Individual Comprehension Assessment” record sheet (IA1)

Reproducibles

= Unit 3 family letter (BLM1)

= (Optional) “Excerpt from Big Cats” (BLM2)

* (Optional) “Why Are Big Cats Endangered?” (BLM3)

Professional Development Media

= “Adapting Lessons for English Language Learners” (AV13)
= “Asking Questions Once and Using Wait-time” (AV25)

= “Using Blogs in the Classroom” tutorial (AV45)
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RESOURCES (continued)

Extensions Student Response Book
= “Ask Questions in Content-area Reading” = “Excerpt from Big Cats (1)”
= “Read About Tigers and Discuss Questions” = “Stop and Ask Questions About Big Cats”
= “Read the Rest of Big Cats and Practice ‘Stop and Ask = “Excerpt from Big Cats (2)”
Questions™” = Reading Log
» “Read Other Books About Big Cats and Make » Reading Journal

Text-to-text Connections”
" . Book Vocabulary Teaching Guide
ssessment ResollkceBoo = Week 5 (Great Women of the American Revolution)

= Unit 3 assessments = Week 6 (Big Cats)

Questioning = Unit 3 107
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WY el Questioning

DEVELOPMENT ACROSS THE GRADES

Reading Strategy K 1 2 3 4 5 6
Using Schema/Making Connections [ ] | | O O O O
Retelling [ ] | O

Visualizing [ | [ | [ | [ | [ | [ | [ |
Wondering/Questioning | | | | | | |
Using Text Features | [ | | [ | | | |
Making Inferences O O [ | | [ | [ ] [ |
Determining Important Ideas O | | | | |
Analyzing Text Structure O O | | | |
Summarizing O O [ | | [ |
Synthesizing O | [ |

M formally taught [ informally experienced
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GRADE 5 OVERVIEW

Read-aloud/Strategy Lesson:

Big Cats

Focus:

= Hearing and discussing part of
an expository nonfiction book

= Using schema to tell what they
know about a topic before
listening to the book

= Generating "I wonder”
statements about the topic

= Using wondering to make sense
of the book

Read-aloud/Strategy Lesson:

Big Cats

Focus:

= Hearing and discussing part of
an expository nonfiction book

= Asking questions about the book
using who, what, where, when,
why, and how

= Using questioning to make sense
of the book

Read-aloud/Strategy Lesson:

Big Cats

Focus:

= Hearing and discussing part of
an expository nonfiction book

= Using schema to tell what they
know about a topic before
listening to the book

= Using questioning to make sense
of the book

Guided Strategy Practice:

Big Cats

Focus:

= Reading and discussing part of
an expository nonfiction book

= Using questioning to make sense
of the book

= Writing in their reading journals

Read-aloud/Strategy Lesson:

Big Cats

Focus:

= Hearing and discussing part of
an expository nonfiction book

= Learning the procedure for “Stop
and Ask Questions”

= Using questioning to make sense
of the book

Guided Strategy Practice:

Big Cats

Focus:

= | earning discussion prompts

= Hearing part of an expository
nonfiction book again to build
comprehension

= Using questioning to make sense
of the book

Read-aloud/Guided Strategy
Practice:

Big Cats

Focus:

= Hearing, reading, and discussing

part of an expository nonfiction
book

= Using questioning to make sense
of the book

= Exploring an ethical issue in
the book

Independent Strategy Practice

Focus:

= Reading independently

= Using questioning to think about
texts they read independently

= Writing in their reading journals

Questioning = Unit 3 109
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WAV OVERVIEW

Big Cats™*

by Seymour Simon

Readers learn about the characteristics and habits of the world’s
largest cats and the challenges big cats face as endangered
species.

*This book is also used in Week 2.

D Online Resources

Visit the CCC Learning Hub (ccclearninghub.org) to find your online resources for this week.

Whiteboard Activities
= WA1-WA3

Assessment Forms
= “Class Assessment Record” sheet (CA1)
= “IDR Conference Notes” record sheet (CN1)

Reproducible
= (Optional) “Excerpt from Big Cats” (BLM2)

Professional Development Media

«

= “Asking Questions Once and Using Wait-time” (AV25)

110 Making Meaning® Teacher's Manual, Grade 5

© Center for the Collaborative Classroom Sample materials for review

The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



Comprehension Focus
= Students use questioning to help them make sense of texts.

= Students use schema to articulate all they think they know about a topic
before they read.

= Students read independently.

Social Development Focus
= Students analyze why it is important to be respectful.

= Students develop the skill of explaining their thinking.

(O DO AHEAD

v’ Consider reading this unit’s read-aloud selections with your English
Language Learners before you read them to the whole class. Stop during
the reading to discuss vocabulary and to check for understanding. Take

time to show and discuss the text features.

v/ Make available expository nonfiction and functional texts at a variety of
levels so that the students can practice using questioning during IDR and

Independent Strategy Practice throughout the unit.

v Prior to Day 1, decide how you will randomly assign partners to work

together during this unit.

v Prior to Day 1, make a class set of “IDR Conference Notes” record

sheets (CN1); see page 31 of the Assessment Resource Book.

v Prior to Day 2, prepare a sheet of chart paper with the title “Questions
About Big Cats” and another sheet of chart paper with the title “Words

That Can Begin Questions.” Vocabulary Note
If you are teaching the vocabulary
v Prior to Day 4, make a copy of the “Class Assessment Record” lessons, teach the Week 5 lessons
sheet (CA1); see page 26 of the Assessment Resource Book. this week.

Questioning = Unit3 » Week 1 m
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Day 1

Materials

= Big Cats (pages 4-11)
= Rainforests from Unit 2

= “What We Wonder About Big
Cats” chart (WA1)

= Class set of “IDR Conference
Notes” record sheets (CN1)

= Assessment Resource Book
page 28

= “Thinking About My
Reading” chart

= “Reading Comprehension
Strategies” chart

= Self-stick notes for each student

Read-aloud/Strategy Lesson

In this lesson, the students:

= Begin working with new partners and explain their thinking
= Hear and discuss part of an expository nonfiction book

= Brainstorm what they think they know about a topic

= Generate "l wonder” statements about the topic

= Use wondering to make sense of the book

= Read independently for 20-25 minutes

ABOUT BUILDING A BODY OF KNOWLEDGE ABOUT
ANIMAL LIFE

In each grade of the Making Meaning program, the students apply the strategy
of wondering or questioning to a set of nonfiction texts on the topic of animal
life. Exploring a topic within and across grades enables the students to
systematically build a body of knowledge about the topic. In kindergarten, the
focus of each text is on animal young. In grade 1, the students learn about the
wide variety of animal life in the world and are introduced to the concept of
habitat, which is then further explored in grades 2 and 3. In grade 4, the focus
shifts to animal senses, and in grade 5 the students learn about big cats and
the challenges they face as endangered species.

Pair Students and Get Ready to Work Together

Randomly assign partners and make sure they know each other’s names.
Gather the class with partners sitting together, facing you. Explain that
during today’s lesson, partners will talk about a book that you read
aloud. Encourage the students to focus on explaining their thinking
clearly to their partners. You will ask them to report on their partner
conversations at the end of the lesson.

Review Expository Nonfiction and Introduce the
Topics of Big Cats and Endangered Species

Remind the students that during the past few weeks they have
explored a kind of nonfiction called expository nonfiction. Review that
expository nonfiction texts give factual information and are usually
about particular topics. They often include features that help the reader
locate information in the texts and understand the topics better. Show
the cover of Rainforests and review that the students heard part of the
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book and explored text features in it and in other expository texts (two
articles and the book Great Women of the American Revolution).

Point to the leopard on the cover of Rainforests. Explain that this is
aleopard and that a leopard is one of a group of animals known as

“big cats.” In the next two weeks, the students will use an expository
nonfiction book to learn about big cats, including the challenges big cats
face as endangered species. If necessary, explain that endangered means
“few in number and in danger of disappearing forever.”

EJ Introduce Big Cats and List “| Wonder” Statements

Show the cover of Big Cats and read the title and the author’s name

aloud. Explain that the book tells about seven members of the big cats TEKS 6.B.ii

family: tigers, lions, leopards, jaguars, pumas, cheetahs, and snow Student/Teacher Narrative
leopards. Write the names of the big cats where everyone can see them. SIS

Tell the students that you will read the book in sections, and explain that ELPS 4.D.i
today you will read about some similarities and differences among the Step 3
big cats. Ask:

Q What do you think you know about big cats?

Have a few volunteers share their thinking. Use “Think, Pair, Share” to
discuss:

Q Based on what you think you know, what do you wonder about big cats?
[pause] Turn to your partner.

Have a few volunteers share their thinking. Display the “What We
Wonder About Big Cats” chart (L WA1) and list a few of the students’
ideas on the chart as they generate them. Write each response as an

“I wonder” statement. Teacher Note

Listing only a few responses will keep

. WAT the lesson moving. The students will
What We Wonder About Big Cats have opportunities during the reading to

— | wonder how lions kill their prey. add “l wonder" statements to the chart.

= I wonder Which cat can run the fastest. If the students have difficulty generating

- | wonder why big cats are endangered. “| wonder” statements, suggest some
such as those listed on the diagram.

Explain that after you read part of the book today, the students will talk
about their “I wonder” statements and what they have learned from the
reading.

B3 Read Part of Big Cats Aloud

Read pages 4-11 aloud slowly and clearly, showing the photographs and
stopping as described on the next page. Clarify vocabulary as you read.

TEKS 6.B.iv
Student/Teacher Activity
Steps 4 and 5
Questioning = Unit3 » Week1 » Day 1 113
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Suggested Vocabulary

grace: beauty of movement (p. 4)

domestic: tame; not wild (p. 6)

temperate climates: mild climates (p. 6)

canine teeth: sharply pointed teeth on either side of the front teeth (p. 8)
retracted: drawn in (p. 8)

sheaths: protective coverings (p. 8)

@ ELL Vocabulary

It may be helpful to point out to English Language Learners that some
words from the reading are defined in the text (for example, the word

carnivores on p. 8) and that they should listen for these. They also may
benefit from hearing additional vocabulary defined, including:

prey: animals hunted by other animals for food (p. 4)
extended: stretched out (p. 4)

stunning force: a lot of power (p. 4)

roar: make a loud sound with the mouth (p. 4)

purr: make a soft, low sound with the mouth (p. 4)

tame: not wild (p. 4)

tropics: areas near the equator that have hot climates (p. 6)

Stop after:

rn

p-4 "“Inthis book, we'll call all seven kinds ‘big cats.

Ask:

Teacher Note gg} Q What have you learned about big cats so far? Turn to your partner.
Listen while partners talk. Check to see
whether they are referring to the book
and explaining their thinking.

Have two or three volunteers share their ideas with the class. Briefly
refer to the “What We Wonder About Big Cats” chart and ask the class:

Q Which “I wonder” statements have been explained in the reading so far?
Q What else do you wonder?

Have a few volunteers share their thinking and quickly record any
additional “I wonder” statements on the chart. Reread the last sentence
before the stop and continue reading. Follow this same procedure at the
next two stops:
p.6 “Though their sizes and the environments in which they live
can be very different, the big cats are alike in many ways."
p-10  “A cat's senses are very keen, and it can detect its prey at a distance
or at night.”

Continue reading to the end of page 10. Have partners discuss what they
have learned.

14 Making Meaning® Teacher's Manual, Grade 5

© Center for the Collaborative Classroom Sample materials for review
The information contained in these documents is confidential, privileged and only for the information of the intended recipient and may not be used, published,
or redistributed without the prior written consent of Center for the Collaborative Classroom.



B Discuss the Reading and “I Wonder” Statements 7 Facilitation Tip

During this unit, we invite you to

Facilitate a discussion about the reading. Be ready to reread passages ‘ ) )
practice asking questions once

and show photographs again to help the students recall what they and then using wait-time. This means

heard. Ask: not repeating the question or asking it
Q What did you hear about the similarities among big cats? The differences? again in a different way; it means just
asking the question once and then
using wait-time to give the students
time to think before you call on anyone
to respond. If the students are confused
by a question or need to hear it

"Only some kinds of cats can roar.” again, encourage them to ask you to
“Some big cats live in cold climates; others live in rainforests.” repeat or rephrase the question. This
builds student responsibility for
focusing on the discussion and helps
the students develop the habit of
listening the first time. To see this
Facilitation Tip in
action, view “Asking
Questions Once and
"They have whiskers that help them feel their way in the dark.” Using Wait-

“They see really well in the dark.” time" (AV25).

Students might say:
“The cats are excellent hunters.”

“They all have sharp teeth and claws.”

Q How do big cats’ senses help them hunt prey?

Students might say:

“They can turn their ears in different directions to help them figure out

where their prey is.”

Refer to the “What We Wonder About Big Cats” chart and ask:

Q Which “I wonder” statements got you thinking today as you listened to the
reading? How?

Explain that learning to wonder and question while reading will help
the students think carefully about what they are reading and look for

answers to their questions as they read. Tell the students that you will Teacher Note
read more from Big Cats tomorrow, and the students will have another Save the “What We Wonder About Big
opportunity to think about their questions about big cats. Cats” chart (WAT) to use on Day 2.

B Reflect on How the Students Explained
Their Thinking

Facilitate a discussion about how partners did explaining their
thinking. Ask:

Q Why was it important today to explain your thinking clearly to your
partner and during the class discussion?
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Teacher Note

During IDR today and tomorrow, the
students learn and practice two “fix-up”
strategies they can use when they do
not understand what they have read:
rereading and reading ahead. To provide
the students with additional support
with using these and other “fix-up"
strategies you might teach all or part
of IDR Mini-lesson 2, “Self-monitoring
and Using 'Fix-up Strategies'" (found in
Appendix A).

ELPS 4.F.i

Step 7

€9 ELL Note

Help your English Language Learners
choose books at appropriate levels.
Providing a limited number of teacher-
selected texts will help them make good
choices.

TEKS 6.A.ii
Student/Teacher Narrative
Step 7 (first three
paragraphs)

Teacher Note

Base the length of time the students are
reading independently on their attention
and engagement. Gradually add time as
your students are ready. The goal is for
them to read independently for up to
30 minutes by Unit 5.

INDIVIDUALIZED DAILY READING

Introduce “Fix-up” Strategies

Tell the students that for the next two weeks they will continue reading
nonfiction texts during IDR.

Direct the students’ attention to the “Thinking About My Reading”
chart and remind the students that it is important for them to check
their comprehension as they are reading. Tell the students that there
may be times when they ask themselves the questions on the chart
and realize that they do not understand what they have read. Explain
that today they will learn a couple of strategies, or tools, that they can
use in these situations. Explain that these strategies are called “fix-up”
strategies because using the strategies may help to “fix” the problem.

Tell the students that one thing a student can do when he does not
understand something he has read is to reread that part slowly and
carefully. Explain that slowing down and carefully rereading a sentence
or paragraph that is unclear may “fix” the problem. If it does not,
another strategy the student can try is reading ahead and looking for
more information. Explain that by reading ahead, the student may come
upon facts, descriptions, details, or other information that clears up
what was confusing him.

Distribute self-stick notes to each student. Tell the students that as they
read today, you want them to pause occasionally and ask themselves if
they understand what they are reading. If a student does not understand
what she is reading, she should mark the place in the text that she

does not understand with a self-stick note and then try one or both of
the strategies learned today—rereading and reading ahead—to see

if the strategies help her understand what she is reading. Explain that

at the end of IDR you will check in with the students to see how they did
with using “fix-up” strategies. Then have the students get their books
and read silently for 20-25 minutes. After they have settled into their
reading, confer with individual students.

IDR CONFERENCE NOTE

Beginning today, and continuing throughout the unit, confer individually
with the students about the texts they are reading during IDR.

As you confer with each student, refer to the “Resource Sheet for IDR
Conferences” (Assessment Resource Book page 28) to help guide your
questioning during the conference. Document your observations for each
student on an “IDR Conference Notes” record sheet (CN1); see page 31 of
the Assessment Resource Book.
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Signal to let the students know when it is time to stop reading. Ask and
discuss:

Q Was there any part of your reading that you did not understand today?
Tell us about it.

Q What “fix-up” strategy did you try? What happened when you
[reread/read ahead]?

If a student has tried both of the “fix-up” strategies and still does

not understand the text he is reading, refer him to the “Reading
Comprehension Strategies” chart and encourage him to try the strategy
listed on it. Alternatively, you might encourage the student to ask you or
a classmate for help.

Have the students return to their desks and put away their texts.

Read-aloud/Strategy Lesson

In this lesson, the students:

= Hear and discuss part of an expository nonfiction book

= Ask questions about the book using who, what, where, when, why, and how
= Use questioning to make sense of the book

= Read independently for 20-25 minutes

= Explain their thinking

ABOUT QUESTIONING

Questioning is an effective comprehension strategy because it helps readers
actively engage with text and think about an author’s intent. The students
externalize their thinking by discussing their questions in Week 1 and writing
them in Week 2. The eventual goal is for the students to internalize the
strategy of forming questions and reading for answers and to use the strategy
regularly to make sense of their independent reading. For more information,
see “The Grade 5 Comprehension Strategies” in the Introduction.

Introduce Questioning and Restate “| Wonder”
Statements as Questions

Gather the class with partners sitting together, facing you. Display the
“What We Wonder About Big Cats” chart (_ WA1) from Day 1 and
remind the students that they have been using “I wonder” statements to

Teacher Note

Provide time on a regular basis for the
students to record the books they have
completed in their reading logs.

Day 2

Materials

= Big Cats (page 13)

= “What We Wonder About Big
Cats” chart (WA1) from Day 1

* “Questions About Big Cats”
chart, prepared ahead, and a
marker

* “Words That Can Begin
Questions” chart, prepared
ahead

» “Reading Comprehension
Strategies” chart

* “Thinking About My Reading”
chart

= Self-stick notes for each student

ELPS 3.F.i
Steps 1-4 and the Teacher Note on page
119
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help them think about text. Explain that thinking about the “I wonder”
statements has prepared them to learn a strategy that good readers use
to make sense of text: questioning. Explain that questioning involves
asking questions to help you pay close attention to what you are reading.

Point out that some of the statements have already been discussed in
the reading. Ask:

Q Which “I wonder” statements are we still curious about?

Teacher Note Q How can we restate those “I wonder” statements as questions?
If the students have difficulty rephrasing
their “| wonder" statements as
questions, choose several statements ) ]
from the “What We Wonder About questions onit.
Big Cats" chart (WAT1) and model
rephrasing them.

Have a few volunteers share their thinking. Direct the students’
attention to the “Questions About Big Cats” chart and record their

Questions About Big Cats
How do big cats kill their prey?
Where do big cats go at night?

Why are big cats endangered?

After a few volunteers have shared their thinking, point out that the
words who, what, when, where, why, and how are commonly used to begin
questions. Direct the students’ attention to the “Words That Can Begin
Questions” chart and list these question words on it. Ask:

Teacher Note Q What other words can begin questions?

The students may suggest a number

of other words, including if, do, is, . ' .

are, and what if. Record the students' Ask QueStlonS About TOday S Readmg

suggestions on the “Words That Can Explain that the section of Big Cats you will read aloud today is about
Begin Questions” chart. how big cats raise their young. Ask:

Q Using words on our “Words That Can Begin Questions” chart, what
questions can we ask about how big cats raise their young?

Have a few volunteers share their thinking. Add their questions to the
“Questions About Big Cats” chart, and tell the students to listen for

Teacher Note information about the questions as you read aloud.
Save the "Words That Can Begin

Questions"” chart to use throughout .

! Read Part of Big Cats Aloud

Read page 13 aloud slowly and clearly, showing the photograph on
page 12 and stopping as described on the next page. Clarify vocabulary
as you read.
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Suggested Vocabulary

nuzzle: gently push against one another for comfort (p. 13)

@ ELL Vocabulary

English Language Learners may benefit from hearing additional
vocabulary defined, including:

litters: groups of animals born at the same time to one mother (p. 13)
nursing: feeding babies milk from a mother’s body (p. 13)

Stop after:

p-13 "By now, the cubs' eyes have opened and their weight has more than
doubled.”

Ask:

gg} Q What have you learned so far about how big cats raise their young? Turn
to your partner.

After a moment, refer to the “Questions About Big Cats” chart and ask:

Q What questions have been discussed in the reading so far?

Q What other questions could we ask at this point? Teacher Note

The intent in this part of the lesson is
to help the students get in the habit
of generating questions. Have them
generate any questions they can think
of related to the reading. Accept their
questions without discussion. Hearing

Have a few volunteers share their thinking and quickly record additional
questions on the chart.

Students might say:

“When do baby pumas lose their spots?”

“How are cubs protected when their mother is out hunting?” others' questions gives the students
“How long does it take for a baby puma to grow into an adult?” examples of the kinds of questions that
can be asked.
Without stopping to answer the questions, reread the last sentence If a student offers an idea that is not
before the stop and continue reading to the end of page 13. in the form of a question, ask the
class, "How can we state that idea as a
question?”

B3 Discuss the Reading and the Students’ Questions

Facilitate a discussion about the reading and the students’ questions.
Be ready to reread passages and to show photographs again to help the
students recall what they heard. Ask:

Q What is one thing you learned from the reading today?
Q What did you learn about big cats’ cubs?
Refer to the “Questions About Big Cats” chart and ask:

Q Which of these questions were discussed in the reading today? How were
they discussed?

Q How did asking these questions h